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Abstract 

In recent decades, the problem of the subjective well-being of a person has become a subject of study in 

various scientific disciplines. This trend is justified by the rapid development of societies, and socio-economic 

and psychological, cultural, and value system transformations, which lead to certain transformations in well-being. 

At the same time, it should be noted that the problem of personal well-being is not new; it was discussed in the 

ancient world and the Middle Ages and analyzed from different perspectives in the works of philosophers and 

scientists. In other words, "human well-being" has interested philosophers, thinkers, and scientists of all times and 

peoples. 

In the psychological discipline, the perception of well-being is associated with the peculiarities of a person's 

inner world, which determine his experience and behaviour, the subjective feeling of meaning in life, which is 

accompanied by a subjective assessment of the person's current state of mind, relationships with others, with 

personal growth, a sense of happiness, etc. In other words, subjective well-being is directly related to the subjective 

feeling of satisfaction with oneself and life. 

This article presents the main theoretical approaches to the study of well-being, emphasizing the 

interdisciplinary foundations of the problem. The psychological phenomenon of well-being is considered in the 

context of two theoretical approaches: hedonic and eudaimonic, and the terminological features of subjective and 

psychological well-being are presented. 

Keywords and phrases: Subjective well-being, personal growth, sense of satisfaction, meaning of life, 

inner world 
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ɸʥʥʦʪʘʮʠʷ 

ɺ ʧʦʩʣʝʜʥʠʝ ʜʝʩʷʪʠʣʝʪʠʷ ʧʨʦʙʣʝʤʘ ʩʫʙʲʝʢʪʠʚʥʦʛʦ ʙʣʘʛʦʧʦʣʫʯʠʷ ʣʠʯʥʦʩʪʠ ʩʪʘʣʘ ʧʨʝʜʤʝʪʦʤ 

ʠʟʫʯʝʥʠʷ ʨʘʟʣʠʯʥʳʭ ʥʘʫʯʥʳʭ ʜʠʩʮʠʧʣʠʥ. ʕʪʘ ʪʝʥʜʝʥʮʠʷ ʦʙʫʩʣʦʚʣʝʥʘ ʙʳʩʪʨʳʤ ʨʘʟʚʠʪʠʝʤ ʦʙʱʝʩʪʚ, 

ʩʦʮʠʘʣʴʥʦ-ʵʢʦʥʦʤʠʯʝʩʢʠʤʠ ʠ ʧʩʠʭʦʣʦʛʠʯʝʩʢʠʤʠ, ʢʫʣʴʪʫʨʥʳʤʠ ʠ ʮʝʥʥʦʩʪʥʳʤʠ ʪʨʘʥʩʬʦʨʤʘʮʠʷʤʠ, 

ʢʦʪʦʨʳʝ ʧʨʠʚʦʜʷʪ ʢ ʦʧʨʝʜʝʣʝʥʥʳʤ ʠʟʤʝʥʝʥʠʷʤ ʚ ʢʦʥʮʝʧʮʠʷʭ ʙʣʘʛʦʧʦʣʫʯʠʷ. ɺ ʪʦ ʞʝ ʚʨʝʤʷ ʩʣʝʜʫʝʪ 

ʦʪʤʝʪʠʪʴ, ʯʪʦ ʧʨʦʙʣʝʤʘ ʙʣʘʛʦʧʦʣʫʯʠʷ ʥʝ ʥʦʚʘ, ʦʥʘ ʦʙʩʫʞʜʘʣʘʩʴ ʝʱʝ ʚ ɼʨʝʚʥʝʤ ʤʠʨʝ ʠ ʉʨʝʜʥʠʭ ʚʝʢʘʭ, 

ʘʥʘʣʠʟʠʨʦʚʘʣʘʩʴ ʩ ʨʘʟʥʳʭ ʧʦʟʠʮʠʡ ʚ ʪʨʫʜʘʭ ʬʠʣʦʩʦʬʦʚ ʠ ʫʯʝʥʳʭ. ʀʥʳʤʠ ʩʣʦʚʘʤʠ, ʬʝʥʦʤʝʥ 

çʙʣʘʛʦʧʦʣʫʯʠʷ ʣʠʯʥʦʩʪʠè ʠʥʪʝʨʝʩʦʚʘʣ ʬʠʣʦʩʦʬʦʚ, ʤʳʩʣʠʪʝʣʝʡ ʠ ʫʯʝʥʳʭ ʚʩʝʭ ʚʨʝʤʝʥ ʠ ʥʘʨʦʜʦʚ. 

ɺ ʧʩʠʭʦʣʦʛʠʯʝʩʢʦʡ ʥʘʫʢʝ ʚʦʩʧʨʠʷʪʠʝ ʙʣʘʛʦʧʦʣʫʯʠʷ ʩʚʷʟʳʚʘʶʪ ʩ ʦʩʦʙʝʥʥʦʩʪʷʤʠ ʚʥʫʪʨʝʥʥʝʛʦ ʤʠʨʘ 

ʯʝʣʦʚʝʢʘ, ʦʧʨʝʜʝʣʷʶʱʠʤʠ ʝʛʦ ʧʝʨʝʞʠʚʘʥʠʷ ʠ ʧʦʚʝʜʝʥʠʝ, ʩ ʩʫʙʲʝʢʪʠʚʥʳʤ ʦʱʫʱʝʥʠʝʤ ʩʤʳʩʣʘ ʞʠʟʥʠ, 

ʢʦʪʦʨʦʝ ʩʦʧʨʦʚʦʞʜʘʝʪʩʷ ʩʫʙʲʝʢʪʠʚʥʦʡ ʦʮʝʥʢʦʡ ʯʝʣʦʚʝʢʦʤ ʩʚʦʝʛʦ ʪʝʢʫʱʝʛʦ ʧʩʠʭʠʯʝʩʢʦʛʦ ʩʦʩʪʦʷʥʠʷ, 

ʦʪʥʦʰʝʥʠʡ ʩ ʦʢʨʫʞʘʶʱʠʤʠ, ʣʠʯʥʦʩʪʥʦʛʦ ʨʦʩʪʘ, ʦʱʫʱʝʥʠʷ ʩʯʘʩʪʴʷ ʠ ʪ. ʜ. ʀʥʳʤʠ ʩʣʦʚʘʤʠ, ʩʫʙʲʝʢʪʠʚʥʦʝ 

ʙʣʘʛʦʧʦʣʫʯʠʝ ʥʘʧʨʷʤʫʶ ʩʚʷʟʘʥʦ ʩ ʩʫʙʲʝʢʪʠʚʥʳʤ ʯʫʚʩʪʚʦʤ ʫʜʦʚʣʝʪʚʦʨʝʥʥʦʩʪʠ ʩʦʙʦʡ ʠ ʞʠʟʥʴʶ. 

ɺ ʩʪʘʪʴʝ ʧʨʝʜʩʪʘʚʣʝʥʳ ʦʩʥʦʚʥʳʝ ʪʝʦʨʝʪʠʯʝʩʢʠʝ ʧʦʜʭʦʜʳ ʢ ʠʟʫʯʝʥʠʶ ʙʣʘʛʦʧʦʣʫʯʠʷ, 

ʧʦʜʯʝʨʢʠʚʘʶʱʠʝ ʤʝʞʜʠʩʮʠʧʣʠʥʘʨʥʳʝ ʦʩʥʦʚʳ ʧʨʦʙʣʝʤʳ. ʇʩʠʭʦʣʦʛʠʯʝʩʢʠʡ ʬʝʥʦʤʝʥ ʙʣʘʛʦʧʦʣʫʯʠʷ 

ʨʘʩʩʤʘʪʨʠʚʘʝʪʩʷ ʚ ʢʦʥʪʝʢʩʪʝ ʜʚʫʭ ʪʝʦʨʝʪʠʯʝʩʢʠʭ ʧʦʜʭʦʜʦʚ: ʛʝʜʦʥʠʩʪʠʯʝʩʢʦʛʦ ʠ ʵʚʜʝʤʦʥʠʯʝʩʢʦʛʦ, ʘ ʪʘʢʞʝ 

ʧʨʝʜʩʪʘʚʣʝʥʳ ʪʝʨʤʠʥʦʣʦʛʠʯʝʩʢʠʝ ʦʩʦʙʝʥʥʦʩʪʠ ʩʫʙʲʝʢʪʠʚʥʦʛʦ ʠ ʧʩʠʭʦʣʦʛʠʯʝʩʢʦʛʦ ʙʣʘʛʦʧʦʣʫʯʠʷ. 

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʩʫʙʲʝʢʪʠʚʥʦʝ ʙʣʘʛʦʧʦʣʫʯʠʝ, ʣʠʯʥʦʩʪʥʳʡ ʨʦʩʪ, ʯʫʚʩʪʚʦ ʫʜʦʚʣʝʪʚʦʨʝʥʥʦʩʪʠ, 

ʩʤʳʩʣ ʞʠʟʥʠ, ʚʥʫʪʨʝʥʥʠʡ ʤʠʨ. 
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Abstract 

Most pedophiles are men. The prevalence of the disease is unknown, but it is estimated to be up to 3% of 

the adult male population and significantly less in women. Attraction can be to children or teenagers of one or 

more genders. Pedophiles are more attracted to children of the opposite sex than children of their own sex. In most 

cases, the pedophile is known to the child; he may be a family member, stepfather, or an authoritative person (for 

example, a teacher, priest, tutor). In non-incest cases of pedophilia, watching undressed children and caressing 

their genitals seems to be more common than sexual intercourse. 

Pedophiles may be attracted only to children (the exclusive form) or also to adults (the non-exclusive form); 

some are attracted only to those children who are related to them (incest). 

Pedophiles, many of whom suffer from antisocial personality disorder, may use force and threaten to 

physically harm a child or a child's pets if the abuse is disclosed. It has been shown that when both antisocial 

personality disorder and pedophilia are present at the same time, treatment has limited value compared to the 

treatment of pedophilia alone, as measured by increased dropout from the treatment process and increased relapses 

in individuals with both conditions. 

Pedophilia has a chronic course, and criminals often have or develop substance use disorders, or addiction 

to them, and depression. There is often a history of a dysfunctional family situation, personally experienced sexual 

violence or family conflicts. Other concomitant disorders include attention deficit hyperactivity disorder, anxiety 

disorders, and post-traumatic stress disorder. The constant use of child pornography is a reliable indicator of sexual 

attraction to children and may be the only sign of this disorder. However, the use of child pornography itself does 

not qualify as a pedophilic disorder, although its use is generally illegal. 

If the patient denies sexual attraction to children, but circumstances suggest otherwise, certain diagnostic 

tools can help confirm such attraction (usually in the context of legal involvement). Methods include penile 

plethysmography (for men), vaginal photoplethysmography (for women), and viewing standard erotic materials; 
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it is essential that possession of such materials, even for diagnostic purposes, may be illegal under legislation in 

force in some Territories. [10].  

At the level of volitional motivations, pedophilia ranks among the distortions of inclinations and motives. 

The article presents the latest research, which enables the analysis and connection between two steroid compounds 

arising from the olfactory senses in adolescents, the sympathetic and parasympathetic nervous systems, and the 

disruption of the olfactory system in paedophiles. 

As a result of the analytical work, recommendations were made to prevent the phenomenon of early 

detection of paedophilia-prone people in schools and kindergartens. 

The problem we set is topical because analyses that address the early detection and prevention of pedophilia 

are insufficient. 

Keywords and phrases: Pedophilia, adolescence, puberty, senses, smell. 
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ɸʥʥʦʪʘʮʠʷ 

ɹʦʣʴʰʠʥʩʪʚʦ ʧʝʜʦʬʠʣʦʚ ï ʤʫʞʯʠʥʳ. ʈʘʩʧʨʦʩʪʨʘʥʝʥʥʦʩʪʴ ʟʘʙʦʣʝʚʘʥʠʷ ʥʝʠʟʚʝʩʪʥʘ, ʥʦ, ʧʦ ʦʮʝʥʢʘʤ, 

ʩʦʩʪʘʚʣʷʝʪ ʜʦ 3% ʚʟʨʦʩʣʦʛʦ ʤʫʞʩʢʦʛʦ ʥʘʩʝʣʝʥʠʷ ʠ ʟʥʘʯʠʪʝʣʴʥʦ ʤʝʥʴʰʝ ʫ ʞʝʥʱʠʥ. ɺʣʝʯʝʥʠʝ ʤʦʞʝʪ ʙʳʪʴ 

ʢ ʜʝʪʷʤ ʠʣʠ ʧʦʜʨʦʩʪʢʘʤ ʦʜʥʦʛʦ ʠʣʠ ʨʘʟʥʳʭ ʧʦʣʦʚ. ʇʝʜʦʬʠʣʦʚ ʙʦʣʴʰʝ ʧʨʠʚʣʝʢʘʶʪ ʜʝʪʠ 

ʧʨʦʪʠʚʦʧʦʣʦʞʥʦʛʦ ʧʦʣʘ, ʯʝʤ ʜʝʪʠ ʩʚʦʝʛʦ ʧʦʣʘ. ɺ ʙʦʣʴʰʠʥʩʪʚʝ ʩʣʫʯʘʝʚ ʧʝʜʦʬʠʣ ʟʥʘʢʦʤ ʨʝʙʝʥʢʫ, ʦʥ ʤʦʞʝʪ 

ʙʳʪʴ ʯʣʝʥʦʤ ʩʝʤʴʠ, ʦʪʯʠʤʦʤ ʠʣʠ ʘʚʪʦʨʠʪʝʪʥʳʤ ʯʝʣʦʚʝʢʦʤ (ʥʘʧʨʠʤʝʨ, ʫʯʠʪʝʣʝʤ, ʩʚʷʱʝʥʥʠʢʦʤ, 

ʨʝʧʝʪʠʪʦʨʦʤ). ʇʨʠ ʥʝʠʥʮʝʩʪʥʳʭ ʩʣʫʯʘʷʭ ʧʝʜʦʬʠʣʠʠ ʥʘʙʣʶʜʝʥʠʝ ʟʘ ʨʘʟʜʝʪʳʤʠ ʜʝʪʴʤʠ ʠ ʣʘʩʢʘʥʠʝ ʠʭ 

ʛʝʥʠʪʘʣʠʡ ʢʘʞʝʪʩʷ ʙʦʣʝʝ ʨʘʩʧʨʦʩʪʨʘʥʝʥʥʳʤ, ʯʝʤ ʧʦʣʦʚʦʡ ʘʢʪ. 

ʇʝʜʦʬʠʣʦʚ ʤʦʛʫʪ ʧʨʠʚʣʝʢʘʪʴ ʪʦʣʴʢʦ ʜʝʪʠ (ʵʢʩʢʣʶʟʠʚʥʘʷ ʬʦʨʤʘ) ʠʣʠ ʪʘʢʞʝ ʠ ʚʟʨʦʩʣʳʝ 

(ʥʝʵʢʩʢʣʶʟʠʚʥʘʷ ʬʦʨʤʘ); ʥʝʢʦʪʦʨʳʭ ʧʨʠʚʣʝʢʘʶʪ ʪʦʣʴʢʦ ʪʝ ʜʝʪʠ, ʢʦʪʦʨʳʝ ʩʚʷʟʘʥʳ ʩ ʥʠʤʠ ʨʦʜʩʪʚʝʥʥʦʡ 

ʩʚʷʟʴʶ (ʠʥʮʝʩʪ). 

ʇʝʜʦʬʠʣʳ, ʤʥʦʛʠʝ ʠʟ ʢʦʪʦʨʳʭ ʩʪʨʘʜʘʶʪ ʘʥʪʠʩʦʮʠʘʣʴʥʳʤ ʨʘʩʩʪʨʦʡʩʪʚʦʤ ʣʠʯʥʦʩʪʠ, ʤʦʛʫʪ 

ʧʨʠʤʝʥʷʪʴ ʩʠʣʫ ʠ ʫʛʨʦʞʘʪʴ ʧʨʠʯʠʥʠʪʴ ʬʠʟʠʯʝʩʢʠʡ ʚʨʝʜ ʨʝʙʝʥʢʫ ʠʣʠ ʜʦʤʘʰʥʠʤ ʞʠʚʦʪʥʳʤ ʨʝʙʝʥʢʘ ʚ 

ʩʣʫʯʘʝ ʨʘʩʢʨʳʪʠʷ ʬʘʢʪʘ ʞʝʩʪʦʢʦʛʦ ʦʙʨʘʱʝʥʠʷ. ɹʳʣʦ ʧʦʢʘʟʘʥʦ, ʯʪʦ ʢʦʛʜʘ ʦʜʥʦʚʨʝʤʝʥʥʦ ʧʨʠʩʫʪʩʪʚʫʶʪ ʠ 

ʘʥʪʠʩʦʮʠʘʣʴʥʦʝ ʨʘʩʩʪʨʦʡʩʪʚʦ ʣʠʯʥʦʩʪʠ, ʠ ʧʝʜʦʬʠʣʠʷ, ʣʝʯʝʥʠʝ ʠʤʝʝʪ ʦʛʨʘʥʠʯʝʥʥʫʶ ʮʝʥʥʦʩʪʴ ʧʦ 

ʩʨʘʚʥʝʥʠʶ ʩ ʣʝʯʝʥʠʝʤ ʦʜʥʦʡ ʪʦʣʴʢʦ ʧʝʜʦʬʠʣʠʠ, ʯʪʦ ʠʟʤʝʨʷʣʦʩʴ ʧʦ ʫʚʝʣʠʯʝʥʠʶ ʦʪʩʝʚʘ ʠʟ ʧʨʦʮʝʩʩʘ 

ʣʝʯʝʥʠʷ ʠ ʫʚʝʣʠʯʝʥʠʶ ʨʝʮʠʜʠʚʦʚ ʫ ʣʠʮ ʩ ʦʙʦʠʤʠ ʩʦʩʪʦʷʥʠʷʤʠ. 

ʇʝʜʦʬʠʣʠʷ ʠʤʝʝʪ ʭʨʦʥʠʯʝʩʢʦʝ ʪʝʯʝʥʠʝ, ʠ ʫ ʧʨʝʩʪʫʧʥʠʢʦʚ ʯʘʩʪʦ ʚʦʟʥʠʢʘʶʪ ʠʣʠ 

ʨʘʟʚʠʚʘʶʪʩʷ ʨʘʩʩʪʨʦʡʩʪʚʘ, ʩʚʷʟʘʥʥʳʝ ʩ ʫʧʦʪʨʝʙʣʝʥʠʝʤ ʧʩʠʭʦʘʢʪʠʚʥʳʭ ʚʝʱʝʩʪʚ, ʠʣʠ ʟʘʚʠʩʠʤʦʩʪʴ ʦʪ 

ʥʠʭ ʠ ʜʝʧʨʝʩʩʠʷ. ɺ ʘʥʘʤʥʝʟʝ ʯʘʩʪʦ ʚʩʪʨʝʯʘʶʪʩʷ ʥʝʙʣʘʛʦʧʦʣʫʯʥʘʷ ʩʠʪʫʘʮʠʷ ʚ ʩʝʤʴʝ, ʣʠʯʥʦ ʧʝʨʝʞʠʪʦʝ 

ʩʝʢʩʫʘʣʴʥʦʝ ʥʘʩʠʣʠʝ ʠʣʠ ʩʝʤʝʡʥʳʝ ʢʦʥʬʣʠʢʪʳ. ʉʨʝʜʠ ʜʨʫʛʠʭ ʩʦʧʫʪʩʪʚʫʶʱʠʭ ʨʘʩʩʪʨʦʡʩʪʚ ʚʩʪʨʝʯʘʶʪʩʷ: 

ʨʘʩʩʪʨʦʡʩʪʚʦ ʜʝʬʠʮʠʪʘ ʚʥʠʤʘʥʠʷ ʩ ʛʠʧʝʨʘʢʪʠʚʥʦʩʪʴʶ, ʪʨʝʚʦʞʥʳʝ ʨʘʩʩʪʨʦʡʩʪʚʘ ʠ ʧʦʩʪʪʨʘʚʤʘʪʠʯʝʩʢʦʝ 

ʩʪʨʝʩʩʦʚʦʝ ʨʘʩʩʪʨʦʡʩʪʚʦ. ʇʦʩʪʦʷʥʥʦʝ ʠʩʧʦʣʴʟʦʚʘʥʠʝ ʜʝʪʩʢʦʡ ʧʦʨʥʦʛʨʘʬʠʠ ʷʚʣʷʝʪʩʷ ʥʘʜʝʞʥʳʤ 

ʧʦʢʘʟʘʪʝʣʝʤ ʩʝʢʩʫʘʣʴʥʦʛʦ ʚʣʝʯʝʥʠʷ ʢ ʜʝʪʷʤ ʠ ʤʦʞʝʪ ʙʳʪʴ ʝʜʠʥʩʪʚʝʥʥʳʤ ʧʨʠʟʥʘʢʦʤ ʜʘʥʥʦʛʦ 

ʨʘʩʩʪʨʦʡʩʪʚʘ. ʊʝʤ ʥʝ ʤʝʥʝʝ ʩʘʤʦ ʧʦ ʩʝʙʝ ʠʩʧʦʣʴʟʦʚʘʥʠʝ ʜʝʪʩʢʦʡ ʧʦʨʥʦʛʨʘʬʠʠ ʥʝ ʧʦʜʧʘʜʘʝʪ ʧʦʜ ʢʨʠʪʝʨʠʠ 

ʧʝʜʦʬʠʣʠʯʝʩʢʦʛʦ ʨʘʩʩʪʨʦʡʩʪʚʘ, ʭʦʪʷ ʝʝ ʠʩʧʦʣʴʟʦʚʘʥʠʝ, ʢʘʢ ʧʨʘʚʠʣʦ, ʥʝʟʘʢʦʥʥʦ. 

mailto:vazgen.poghosyan@isec.am
mailto:sona.melikyan.87@mail.ru


ɽʩʣʠ ʧʘʮʠʝʥʪ ʦʪʨʠʮʘʝʪ ʩʝʢʩʫʘʣʴʥʦʝ ʚʣʝʯʝʥʠʝ ʢ ʜʝʪʷʤ, ʥʦ ʦʙʩʪʦʷʪʝʣʴʩʪʚʘ ʧʨʝʜʧʦʣʘʛʘʶʪ ʠʥʦʝ, 

ʧʦʤʦʯʴ ʧʦʜʪʚʝʨʜʠʪʴ ʪʘʢʦʝ ʚʣʝʯʝʥʠʝ ʤʦʛʫʪ ʦʧʨʝʜʝʣʝʥʥʳʝ ʜʠʘʛʥʦʩʪʠʯʝʩʢʠʝ ʠʥʩʪʨʫʤʝʥʪʳ (ʢʘʢ ʧʨʘʚʠʣʦ, ʚ 

ʢʦʥʪʝʢʩʪʝ ʶʨʠʜʠʯʝʩʢʦʛʦ ʚʦʚʣʝʯʝʥʠʷ). ʄʝʪʦʜʳ ʚʢʣʶʯʘʶʪ ʧʣʝʪʠʟʤʦʛʨʘʬʠʶ ʧʦʣʦʚʦʛʦ ʯʣʝʥʘ (ʫ ʤʫʞʯʠʥ), 

ʬʦʪʦʧʣʝʪʠʟʤʦʛʨʘʬʠʶ ʚʣʘʛʘʣʠʱʘ (ʫ ʞʝʥʱʠʥ) ʠ ʧʨʦʩʤʦʪʨ ʩʪʘʥʜʘʨʪʥʳʭ ʵʨʦʪʠʯʝʩʢʠʭ ʤʘʪʝʨʠʘʣʦʚ; ʚʘʞʥʦ, 

ʯʪʦ ʚʣʘʜʝʥʠʝ ʪʘʢʠʤʠ ʤʘʪʝʨʠʘʣʘʤʠ ʜʘʞʝ ʜʣʷ ʜʠʘʛʥʦʩʪʠʯʝʩʢʠʭ ʮʝʣʝʡ ʤʦʞʝʪ ʙʳʪʴ ʥʝʟʘʢʦʥʥʳʤ ʩʦʛʣʘʩʥʦ 

ʟʘʢʦʥʦʜʘʪʝʣʴʩʪʚʫ, ʜʝʡʩʪʚʫʶʱʝʤʫ ʥʘ ʥʝʢʦʪʦʨʳʭ ʪʝʨʨʠʪʦʨʠʷʭ. [10] 

ʅʘ ʫʨʦʚʥʝ ʤʦʪʠʚʘʮʠʠ ʚʦʣʝʚʦʡ ʩʬʝʨʳ ʧʝʜʦʬʠʣʠʷ ʦʪʥʦʩʠʪʩʷ ʢ ʠʩʢʘʞʝʥʠʷʤ ʚʣʝʯʝʥʠʡ ʠ ʤʦʪʠʚʦʚ. ɺ 

ʜʘʥʥʦʡ ʩʪʘʪʴʝ ʦʪʨʘʞʝʥʳ ʠʩʩʣʝʜʦʚʘʥʠʷ, ʥʘ ʦʩʥʦʚʝ ʢʦʪʦʨʳʭ ʩʪʘʣʦ ʚʦʟʤʦʞʥʳʤ ʧʦʜʚʝʨʛʥʫʪʴ ʘʥʘʣʠʟʫ ʠ 

ʧʨʦʩʣʝʜʠʪʴ ʩʚʷʟʠ ʤʝʞʜʫ ʦʙʦʥʷʪʝʣʴʥʳʤʠ ʦʱʫʱʝʥʠʷʤʠ, ʢʦʪʦʨʳʝ ʚʦʟʥʠʢʘʶʪ ʫ ʧʦʜʨʦʩʪʢʦʚ ʚ ʩʠʤʧʘʪʠʯʝʩʢʠʭ 

ʠ ʧʘʨʘʩʠʤʧʘʪʠʯʝʩʢʠʭ ʥʝʨʚʥʳʭ ʩʠʩʪʝʤʘʭ ʧʦʜ ʚʦʟʜʝʡʩʪʚʠʝʤ ʜʚʫʭ ʩʪʝʨʦʠʜʥʳʭ ʩʦʝʜʠʥʝʥʠʡ ʠ ʠʩʢʘʞʝʥʠʝʤ 

ʦʙʦʥʷʪʝʣʴʥʦʡ ʩʠʩʪʝʤʳ ʧʝʜʦʬʠʣʦʚ. ɺ ʨʝʟʫʣʴʪʘʪʝ ʘʥʘʣʠʟʘ ʩʜʝʣʘʥʳ ʧʨʝʜʣʦʞʝʥʠʷ ʧʦ ʨʘʥʥʝʤʫ ʚʳʷʚʣʝʥʠʶ ʚ 

ʜʝʪʩʢʠʭ ʩʘʜʘʭ ʠ ʰʢʦʣʘʭ ʣʠʮ, ʠʤʝʶʱʠʭ ʧʝʜʦʬʠʣʠʯʝʩʢʠʝ ʩʢʣʦʥʥʦʩʪʠ ʚ ʮʝʣʷʭ ʧʨʝʜʦʪʚʨʘʱʝʥʠʷ ʵʪʦʛʦ 

ʷʚʣʝʥʠʷ. 

ɺʳʜʝʣʝʥʥʘʷ ʥʘʤʠ ʧʨʦʙʣʝʤʘ ʘʢʪʫʘʣʴʥʘ, ʧʦʩʢʦʣʴʢʫ ʠʩʩʣʝʜʦʚʘʥʠʷ ʧʦ ʨʘʥʥʝʤʫ ʚʳʷʚʣʝʥʠʶ ʠ 

ʧʨʦʬʠʣʘʢʪʠʢʝ ʧʝʜʦʬʠʣʠʠ ʥʝʜʦʩʪʘʪʦʯʥʳ. 

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʧʝʜʦʬʠʣʠʷ, ʧʦʜʨʦʩʪʢʦʚʳʡ ʚʦʟʨʘʩʪ, ʧʦʣʦʚʦʝ ʩʦʟʨʝʚʘʥʠʝ, ʦʱʫʱʝʥʠʷ, ʦʙʦʥʷʥʠʝ. 

  



ʂʃʀʅʀʏɽʉʂɸʗ ʂɸʈʊʀʅɸ ʆɹʉɽʉʉʀɺʅʆ-ʂʆʄʇʋʃʔʉʀɺʅʆɻʆ ʈɸʉʉʊʈʆʁʉʊɺɸ, 

ɽɻʆ ʊʀʇʓ ʀ ʉʆɺʈɽʄɽʅʅʓɽ ʄɽʊʆɼʓ ʃɽʏɽʅʀʗ 

ɻʆʈ ɽʉɸʗʅ  

ʧʨʝʧʦʜʘʚʘʪʝʣʴ ʢʘʬʝʜʨʳ ʧʩʠʭʦʣʦʛʠʠ 

ʄʝʞʜʫʥʘʨʦʜʥʦʛʦ ʥʘʫʯʥʦ-ʦʙʨʘʟʦʚʘʪʝʣʴʥʦʛʦ ʮʝʥʪʨʘ 

ʅʘʮʠʦʥʘʣʴʥʦʡ ʘʢʘʜʝʤʠʠ ʥʘʫʢ ʈʝʩʧʫʙʣʠʢʠ ɸʨʤʝʥʠʷ, 

ʢʘʥʜʠʜʘʪ ʧʩʠʭʦʣʦʛʠʯʝʩʢʠʭ ʥʘʫʢ, ʜʦʮʝʥʪ 

g.s.yesayan@mail.ru 

 

ɸʥʥʦʪʘʮʠʷ 

ʆʙʩʝʩʩʠʚʥʦ-ʢʦʤʧʫʣʴʩʠʚʥʦʝ ʨʘʩʩʪʨʦʡʩʪʚʦ (ʆʂʈ) ʚ ʥʘʩʪʦʷʱʝʝ ʚʨʝʤʷ ʩʯʠʪʘʝʪʩʷ ʦʜʥʦʡ ʠʟ ʩʘʤʳʭ 

ʨʘʩʧʨʦʩʪʨʘʥʝʥʥʳʭ ʧʨʦʙʣʝʤ, ʢʦʪʦʨʦʡ ʧʦʩʚʷʱʝʥʦ ʤʥʦʞʝʩʪʚʦ ʥʘʫʯʥʳʭ ʨʘʙʦʪ (ʩʪʘʪʝʡ, ʢʥʠʛ, ʜʠʩʩʝʨʪʘʮʠʡ). 

ɼʘʥʥʦʝ ʨʘʩʩʪʨʦʡʩʪʚʦ ʚʢʣʶʯʝʥʦ ʢʘʢ ʚ ʄʂɹ-10 (F42), ʪʘʢ ʠ ʚ ʄʂɹ-11 (L1-6B2), ʘ ʪʘʢʞʝ ʚ DSM-5TR (F42). 

ʂʣʠʥʠʯʝʩʢʦʝ ʦʧʠʩʘʥʠʝ ʆʂʈ ʠ ʧʨʝʦʜʦʣʝʥʠʝ ʝʛʦ ʩʠʤʧʪʦʤʦʚ ʦʭʚʘʪʳʚʘʶʪ ʢʘʢ ʤʝʜʠʮʠʥʩʢʫʶ, ʪʘʢ ʠ 

ʧʩʠʭʦʣʦʛʠʯʝʩʢʫʶ ʦʙʣʘʩʪʠ. 

ɿʘ ʧʦʩʣʝʜʥʠʝ ʜʚʘʜʮʘʪʴ ʣʝʪ, ʥʝʩʤʦʪʨʷ ʥʘ ʪʦ, ʯʪʦ ʥʘ ʦʩʥʦʚʝ ʨʝʟʫʣʴʪʘʪʦʚ ʠʩʩʣʝʜʦʚʘʥʠʡ ʆʂʈ ʚ 

ʨʘʟʣʠʯʥʳʭ ʥʘʫʯʥʳʭ ʘʚʪʦʨʠʪʝʪʥʳʭ ʞʫʨʥʘʣʘʭ ʙʳʣʦ ʦʧʫʙʣʠʢʦʚʘʥʦ ʪʳʩʷʯʠ ʩʪʘʪʝʡ, ʚʩʝ ʞʝ ʥʝʣʴʟʷ ʩʯʠʪʘʪʴ, 

ʯʪʦ ʥʘʰʠ ʠʥʩʪʨʫʤʝʥʪʳ ʜʣʷ ʨʘʙʦʪʳ ʩ ʵʪʠʤ ʨʘʩʩʪʨʦʡʩʪʚʦʤ ʷʚʣʷʶʪʩʷ ʫʜʦʚʣʝʪʚʦʨʠʪʝʣʴʥʳʤʠ. 

ʆʪ ʆʂʈ ʤʦʛʫʪ ʩʪʨʘʜʘʪʴ ʣʶʜʠ ʨʘʟʥʳʭ ʩʦʮʠʘʣʴʥʳʭ ʩʣʦʝʚ ð ʵʪʦ ʥʝ ʟʘʚʠʩʠʪ ʦʪ ʧʦʣʘ, ʨʝʣʠʛʠʦʟʥʦʡ 

ʧʨʠʥʘʜʣʝʞʥʦʩʪʠ ʠʣʠ ʚʦʟʨʘʩʪʘ. ɼʘʥʥʦʝ ʨʘʩʩʪʨʦʡʩʪʚʦ ʪʘʢʞʝ ʚʩʪʨʝʯʘʝʪʩʷ ʫ ʜʝʪʝʡ, ʯʪʦ ʥʝʣʴʟʷ ʩʯʠʪʘʪʴ 

ʠʩʢʣʶʯʠʪʝʣʴʥʳʤ. 

ɺ ʥʘʰʝʡ ʨʘʙʦʪʝ ʠʩʩʣʝʜʫʶʪʩʷ ʠ ʧʨʝʜʩʪʘʚʣʝʥʳ ʛʠʧʦʪʝʟʳ ʦ ʧʨʠʯʠʥʘʭ ʚʦʟʥʠʢʥʦʚʝʥʠʷ ʆʂʈ, ʚ 

ʯʘʩʪʥʦʩʪʠ: ʙʠʦʣʦʛʠʯʝʩʢʠʝ, ʛʝʥʝʪʠʯʝʩʢʠʝ, ʤʦʨʬʦʣʦʛʠʯʝʩʢʠʝ, ʥʝʡʨʦʧʩʠʭʦʣʦʛʠʯʝʩʢʠʝ, ʣʠʯʥʦʩʪʥʳʝ, 

ʩʦʮʠʘʣʴʥʦʛʦ ʦʢʨʫʞʝʥʠʷ ʠ ʧʩʠʭʦʣʦʛʠʯʝʩʢʠʝ ʬʘʢʪʦʨʳ. ɺ ʨʘʙʦʪʝ ʦʪʤʝʯʘʝʪʩʷ, ʯʪʦ ʵʪʦ ʚʩʝʛʦ ʣʠʰʴ ʛʠʧʦʪʝʟʳ, 

ʠ ʚ ʵʪʦʤ ʥʘʧʨʘʚʣʝʥʠʠ ʧʨʝʜʩʪʦʠʪ ʧʨʦʜʝʣʘʪʴ ʝʱʝ ʤʥʦʛʦ ʨʘʙʦʪʳ. ɺ ʩʪʘʪʴʝ ʪʘʢʞʝ ʧʨʝʜʩʪʘʚʣʝʥʳ ʧʦʜʭʦʜʳ ʢ 

ʢʣʠʥʠʯʝʩʢʦʤʫ ʦʧʠʩʘʥʠʶ ʆʂʈ: ʘʥʘʣʠʟʠʨʫʶʪʩʷ ʧʨʦʷʚʣʝʥʠʷ ʦʙʩʝʩʩʠʡ ʠ ʢʦʤʧʫʣʴʩʠʡ. ɺ ʨʘʙʦʪʝ ʪʘʢʞʝ 

ʨʘʩʩʤʘʪʨʠʚʘʶʪʩʷ ʯʝʪʳʨʝ ʪʠʧʘ ʆʂʈ, ʧʨʠʟʥʘʥʥʳʝ ʚ ʥʘʫʯʥʦʡ ʣʠʪʝʨʘʪʫʨʝ (ʩʪʨʘʭ ʟʘʨʘʞʝʥʠʷ, ʩʦʤʥʝʥʠʷ, 

ʘʤʦʨʘʣʴʥʳʝ ʥʝʢʦʥʪʨʦʣʠʨʫʝʤʳʝ ʤʳʩʣʠ, ʪʨʝʙʦʚʘʥʠʝ ʧʦʨʷʜʢʘ ʠ ʩʠʤʤʝʪʨʠʠ). ɺ ʧʦʩʣʝʜʥʝʤ ʨʘʟʜʝʣʝ 

ʧʨʝʜʩʪʘʚʣʝʥʳ ʧʩʠʭʦʪʝʨʘʧʝʚʪʠʯʝʩʢʠʝ ʤʝʪʦʜʳ, ʢʦʪʦʨʳʝ ʩʯʠʪʘʶʪʩʷ ʥʘʠʙʦʣʝʝ ʵʬʬʝʢʪʠʚʥʳʤʠ ʚ ʩʦʚʨʝʤʝʥʥʦʡ 

ʧʩʠʭʦʪʝʨʘʧʠʠ ʜʣʷ ʨʘʙʦʪʳ ʩ ʜʘʥʥʦʡ ʧʨʦʙʣʝʤʦʡ. ɺʩʝ ʦʥʠ ʦʪʥʦʩʷʪʩʷ ʢ ʢʦʛʥʠʪʠʚʥʦ-ʧʦʚʝʜʝʥʯʝʩʢʦʡ 

ʧʩʠʭʦʪʝʨʘʧʝʚʪʠʯʝʩʢʦʡ ʥʘʧʨʘʚʣʝʥʥʦʩʪʠ. ʉ ʧʦʤʦʱʴʶ ʵʪʠʭ ʤʝʪʦʜʦʚ ʫʜʘʣʦʩʴ ʙʦʣʝʝ ʵʬʬʝʢʪʠʚʥʦ ʙʦʨʦʪʴʩʷ ʩ 

ʩʠʤʧʪʦʤʘʤʠ ʦʙʩʝʩʩʠʚʥʦ-ʢʦʤʧʫʣʴʩʠʚʥʦʛʦ ʨʘʩʩʪʨʦʡʩʪʚʘ.  

ʊʝʤ ʥʝ ʤʝʥʝʝ ʥʝʦʙʭʦʜʠʤʦ ʦʪʤʝʪʠʪʴ, ʯʪʦ ʝʱʝ ʪʨʝʙʫʝʪʩʷ ʤʥʦʞʝʩʪʚʦ ʠʩʩʣʝʜʦʚʘʥʠʡ ʠ ʥʦʚʳʭ ʦʪʢʨʳʪʠʡ, 

ʯʪʦʙʳ ʩʯʠʪʘʪʴ ʧʨʦʙʣʝʤʫ ʆʂʈ ʧʦʣʥʦʩʪʴʶ ʨʝʰʝʥʥʦʡ. ʅʘ ʵʪʦ ʜʦʣʞʥʘ ʙʳʪʴ ʥʘʧʨʘʚʣʝʥʘ ʥʝ ʪʦʣʴʢʦ 

ʧʩʠʭʠʘʪʨʠʯʝʩʢʘʷ, ʥʦ ʠ ʧʩʠʭʦʣʦʛʠʯʝʩʢʘʷ, ʚ ʯʘʩʪʥʦʩʪʠ, ʢʣʠʥʠʯʝʩʢʘʷ ʧʩʠʭʦʣʦʛʠʯʝʩʢʘʷ ʨʘʙʦʪʘ. 

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʆʂʈ, ʢʦʛʥʠʪʠʚʥʦ-ʧʦʚʝʜʝʥʯʝʩʢʘʷ ʪʝʨʘʧʠʷ, ʪʨʝʚʦʞʥʦʩʪʴ, ʥʘʚʷʟʯʠʚʳʝ ʤʳʩʣʠ. 
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Abstract 

Obsessive-Compulsive Disorder (OCD) is currently regarded as one of the most widespread and 

concerning issues to which numerous scientific works (articles, books, dissertations) are dedicated. This disorder 

is included in both the ICD-10 (F42), ICD-11 (L1-6B2), and also in the DSM-5TR (F42). The clinical description 

of OCD and the management of its symptoms fall within the frameworks of both medicine and psychology. 

Over the past twenty years, despite thousands of articles based on the results of OCD-related research being 

published in various reputable scientific journals, we still cannot consider the tools we have for working with this 

disorder to be sufficient. 

Individuals from various social strata can suffer from OCD - the disorder does not depend on gender, 

religious affiliation, or age. This disorder is also observed in children, which cannot be considered rare. 



The article reveals hypotheses about the causes of OCD's origin, particularly biological, genetic, 

morphological, neuropsychological, personality-based, environmental, and psychological factors. The work notes 

that these are merely hypotheses and that significant research remains to be conducted in this direction. In the 

article, you can also find approaches aimed at the clinical description of OCD - the manifestations of obsessions 

and compulsions are analyzed. The work also addresses the four types of OCD recognized in the scientific 

literature (fear of contamination, doubts, immoral/uncontrollable thoughts, and the need for order and symmetry). 

In the final section, psychotherapeutic methods are presented that are considered the most effective in modern 

psychotherapy for working with this disorder. All of them are included within the framework of the cognitive-

behavioural psychotherapeutic approach. These psychotherapeutic methods have enabled more effective 

addressing of OCD symptoms. 

Nevertheless, it should be noted that there is still a need for extensive research and new discoveries to 

consider OCD fully resolved. This must involve not only psychiatry but also psychology, particularly the potential 

of clinical psychology. 

Keywords and phrases: OCD, cognitive-behavioural therapy, anxiety, obsessive thoughts. 
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Abstract 

In the information age, mass media (MM) are an inseparable part of societal life, influencing the formation 

of public opinion, decision-making, and the course of political processes. However, under conditions of media 

freedom and the diversity of information flows, the phenomenon of media manipulation increasingly emerges as 

a deliberate form of constructing social reality. The goal of media manipulation is to influence public perceptions 

in a way that serves specific interests, posing a serious threat to democratic institutions and the free flow of 

information. 

Manipulation is an unconscious psychological influence that aims to change a person's behaviour and 

thinking in favour of the manipulator's interests. Such influence is typically carried out indirectly, utilising social 

psychology, instincts, and emotions to encourage purposeful changes in behaviour. 

Manipulation involves two parties: the manipulator and the person subjected to influence. They become 

objects of manipulation only if they are unaware of it. Accordingly, the goal of manipulation can be either a direct 

change in the recipientôs behavior and thinking or a final influence on their consciousness. 

Humanity has been aware of this phenomenon for centuries. Historically, linguistic manipulation has been 

the most widespread, manifesting in both mythology and fairy tales, where it is employed by both positive and 

negative characters. 

In the modern media space, manipulation often manifests through headlines and content, deliberately 

distorting public perception. 

During the process of linguistic interpretation, a person may unconsciously draw erroneous conclusions, 

linking them to their own perceptions. These conclusions may not only be incorrect but also deliberately created 

by the manipulator. 

In modern journalism, manipulation is not only a standard tool but also a powerful mechanism for shaping 

public opinion, often in the form of hidden distortion of information. 

Keywords and phrases: Manipulation, Public opinion, Media space, Stress, Emotional control, Influence 

on behaviour. 
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ɸʥʥʦʪʘʮʠʷ 

ɺ ʠʥʬʦʨʤʘʮʠʦʥʥʫʶ ʵʧʦʭʫ ʤʘʩʩʦʚʳʝ ʢʦʤʤʫʥʠʢʘʮʠʠ (ʄʂ) ʷʚʣʷʶʪʩʷ ʥʝʦʪʲʝʤʣʝʤʦʡ ʯʘʩʪʴʶ ʞʠʟʥʠ 

ʦʙʱʝʩʪʚʘ, ʦʢʘʟʳʚʘʷ ʚʣʠʷʥʠʝ ʥʘ ʬʦʨʤʠʨʦʚʘʥʠʝ ʦʙʱʝʩʪʚʝʥʥʦʛʦ ʤʥʝʥʠʷ, ʧʨʠʥʷʪʠʝ ʨʝʰʝʥʠʡ ʠ ʭʦʜ 

ʧʦʣʠʪʠʯʝʩʢʠʭ ʧʨʦʮʝʩʩʦʚ. ʆʜʥʘʢʦ ʚ ʫʩʣʦʚʠʷʭ ʩʚʦʙʦʜʳ ʠʥʬʦʨʤʘʮʠʠ ʠ ʨʘʟʥʦʦʙʨʘʟʠʷ ʠʥʬʦʨʤʘʮʠʦʥʥʳʭ 

ʧʦʪʦʢʦʚ ʚʩʸ ʯʘʱʝ ʚʦʟʥʠʢʘʝʪ ʷʚʣʝʥʠʝ ʤʝʜʠʡʥʦʡ ʤʘʥʠʧʫʣʷʮʠʠ ʢʘʢ ʮʝʣʝʥʘʧʨʘʚʣʝʥʥʳʡ ʩʧʦʩʦʙ ʧʦʩʪʨʦʝʥʠʷ 

ʩʦʮʠʘʣʴʥʦʡ ʨʝʘʣʴʥʦʩʪʠ. ʄʘʥʠʧʫʣʷʮʠʷ ʚ ʤʝʜʠʘ ʥʘʧʨʘʚʣʝʥʘ ʥʘ ʠʟʤʝʥʝʥʠʝ ʦʙʱʝʩʪʚʝʥʥʳʭ ʚʦʩʧʨʠʷʪʠʡ ʚ 

ʠʥʪʝʨʝʩʘʭ ʦʧʨʝʜʝʣʸʥʥʳʭ ʚʳʛʦʜ, ʯʪʦ ʧʨʝʜʩʪʘʚʣʷʝʪ ʩʝʨʴʸʟʥʫʶ ʫʛʨʦʟʫ ʜʣʷ ʜʝʤʦʢʨʘʪʠʯʝʩʢʠʭ ʠʥʩʪʠʪʫʪʦʚ ʠ 

ʩʚʦʙʦʜʥʦʛʦ ʨʘʩʧʨʦʩʪʨʘʥʝʥʠʷ ʠʥʬʦʨʤʘʮʠʠ. 

ʄʘʥʠʧʫʣʷʮʠʷ ð ɻ ʪʦ ʙʝʩʩʦʟʥʘʪʝʣʴʥʦʝ ʧʩʠʭʦʣʦʛʠʯʝʩʢʦʝ ʚʦʟʜʝʡʩʪʚʠʝ, ʥʘʧʨʘʚʣʝʥʥʦʝ ʥʘ ʠʟʤʝʥʝʥʠʝ 

ʧʦʚʝʜʝʥʠʷ ʠ ʤʳʰʣʝʥʠʷ ʯʝʣʦʚʝʢʘ ʚ ʠʥʪʝʨʝʩʘʭ ʤʘʥʠʧʫʣʷʪʦʨʘ. ʊʘʢʦʝ ʚʦʟʜʝʡʩʪʚʠʝ ʦʙʳʯʥʦ ʦʩʫʱʝʩʪʚʣʷʝʪʩʷ 

ʢʦʩʚʝʥʥʦ ʩ ʠʩʧʦʣʴʟʦʚʘʥʠʝʤ ʩʦʮʠʘʣʴʥʦʡ ʧʩʠʭʦʣʦʛʠʠ, ʠʥʩʪʠʥʢʪʦʚ ʠ ʵʤʦʮʠʡ ʜʣʷ ʩʪʠʤʫʣʠʨʦʚʘʥʠʷ 

ʮʝʣʝʥʘʧʨʘʚʣʝʥʥʳʭ ʠʟʤʝʥʝʥʠʡ ʧʦʚʝʜʝʥʠʷ. 

ʄʘʥʠʧʫʣʷʮʠʷ ʚʢʣʶʯʘʝʪ ʜʚʝ ʩʪʦʨʦʥʳ ð ʤʘʥʠʧʫʣʷʪʦʨʘ ʠ ʤʘʥʠʧʫʣʠʨʫʝʤʦʛʦ. ʇʦʩʣʝʜʥʠʝ ʩʪʘʥʦʚʷʪʩʷ 

ʦʙʲʝʢʪʘʤʠ ʤʘʥʠʧʫʣʷʮʠʠ ʪʦʣʴʢʦ ʚ ʩʣʫʯʘʝ, ʝʩʣʠ ʥʝ ʦʩʚʝʜʦʤʣʝʥʳ ʦ ʝʸ ʩʫʱʝʩʪʚʦʚʘʥʠʠ. ʊʘʢʠʤ ʦʙʨʘʟʦʤ, ʮʝʣʴ 

ʤʘʥʠʧʫʣʷʮʠʠ ʤʦʞʝʪ ʟʘʢʣʶʯʘʪʴʩʷ ʢʘʢ ʚ ʧʨʷʤʦʤ ʠʟʤʝʥʝʥʠʠ ʧʦʚʝʜʝʥʠʷ ʠ ʤʳʰʣʝʥʠʷ ʘʜʨʝʩʘʪʘ, ʪʘʢ ʠ ʚ 

ʦʢʦʥʯʘʪʝʣʴʥʦʤ ʚʦʟʜʝʡʩʪʚʠʠ ʥʘ ʝʛʦ ʩʦʟʥʘʥʠʝ. 

ʏʝʣʦʚʝʯʝʩʪʚʦ ʟʥʘʢʦʤʦ ʩ ʵʪʠʤ ʷʚʣʝʥʠʝʤ ʥʘ ʧʨʦʪʷʞʝʥʠʠ ʤʥʦʛʠʭ ʚʝʢʦʚ. ʀʩʪʦʨʠʯʝʩʢʠ ʷʟʳʢʦʚʦʝ 

ʤʘʥʠʧʫʣʠʨʦʚʘʥʠʝ ʷʚʣʷʝʪʩʷ ʩʘʤʦʡ ʨʘʩʧʨʦʩʪʨʘʥʸʥʥʦʡ ʠ ʚʳʨʘʞʘʝʪʩʷ ʢʘʢ ʚ ʤʠʬʦʣʦʛʠʠ, ʪʘʢ ʠ ʚ ʩʢʘʟʢʘʭ, ʛʜʝ 

ʤʘʥʠʧʫʣʷʮʠʷ ʠʩʧʦʣʴʟʫʝʪʩʷ ʢʘʢ ʧʦʣʦʞʠʪʝʣʴʥʳʤʠ, ʪʘʢ ʠ ʦʪʨʠʮʘʪʝʣʴʥʳʤʠ ʧʝʨʩʦʥʘʞʘʤʠ. 

ɺ ʩʦʚʨʝʤʝʥʥʦʤ ʤʝʜʠʘʧʨʦʩʪʨʘʥʩʪʚʝ ʤʘʥʠʧʫʣʷʮʠʷ ʯʘʩʪʦ ʧʨʦʷʚʣʷʝʪʩʷ ʯʝʨʝʟ ʟʘʛʦʣʦʚʢʠ ʠ ʩʦʜʝʨʞʘʥʠʝ, 

ʥʘʤʝʨʝʥʥʦ ʠʩʢʘʞʘʷ ʦʙʱʝʩʪʚʝʥʥʦʝ ʚʦʩʧʨʠʷʪʠʝ. 

ɺ ʧʨʦʮʝʩʩʝ ʣʠʥʛʚʠʩʪʠʯʝʩʢʦʡ ʠʥʪʝʨʧʨʝʪʘʮʠʠ ʯʝʣʦʚʝʢ ʤʦʞʝʪ ʙʝʩʩʦʟʥʘʪʝʣʴʥʦ ʜʝʣʘʪʴ ʥʝʚʝʨʥʳʝ 

ʚʳʚʦʜʳ, ʩʚʷʟʳʚʘʷ ʠʭ ʩ ʩʦʙʩʪʚʝʥʥʳʤʠ ʚʦʩʧʨʠʷʪʠʷʤʠ. ʊʘʢʠʝ ʚʳʚʦʜʳ ʤʦʛʫʪ ʙʳʪʴ ʥʝ ʪʦʣʴʢʦ ʦʰʠʙʦʯʥʳʤʠ, ʥʦ 

ʠ ʥʘʤʝʨʝʥʥʦ ʩʦʟʜʘʥʥʳʤʠ ʤʘʥʠʧʫʣʷʪʦʨʦʤ. 

ɺ ʩʦʚʨʝʤʝʥʥʦʡ ʧʨʝʩʩʝ ʤʘʥʠʧʫʣʷʮʠʷ ʷʚʣʷʝʪʩʷ ʥʝ ʪʦʣʴʢʦ ʦʙʳʯʥʳʤ ʠʥʩʪʨʫʤʝʥʪʦʤ, ʥʦ ʠ ʤʦʱʥʳʤ 

ʤʝʭʘʥʠʟʤʦʤ ʬʦʨʤʠʨʦʚʘʥʠʷ ʦʙʱʝʩʪʚʝʥʥʦʛʦ ʤʥʝʥʠʷ, ʯʘʩʪʦ ʚ ʚʠʜʝ ʩʢʨʳʪʦʛʦ ʠʩʢʘʞʝʥʠʷ ʠʥʬʦʨʤʘʮʠʠ. 

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʤʘʥʠʧʫʣʷʮʠʷ, ʦʙʱʝʩʪʚʝʥʥʦʝ ʤʥʝʥʠʝ, ʤʝʜʠʘʧʨʦʩʪʨʘʥʩʪʚʦ, ʩʪʨʝʩʩ, 

ʵʤʦʮʠʦʥʘʣʴʥʳʡ ʢʦʥʪʨʦʣʴ, ʚʦʟʜʝʡʩʪʚʠʝ ʥʘ ʧʦʚʝʜʝʥʠʝ. 
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 Abstract 

 The article examines the socio-psychological characteristics of the formation of the destructive 

motivation syndrome and its developmental stages. An analysis of the scientific and methodological literature is 

presented, reflecting the scientific novelty and practical significance of the research, as well as the signs that form 

the general picture of destructive motivation. 

 The stages that occur in the process of creating or modeling a stressful situation in professional activity, 

which are the emotional response to an unusual situation, resistance and adaptation, and finally degradation, give 

rise to management models within which employees are forced to work for some time in unusual or new 

conditions, which leads to significant emotional stress and activation of psychological resources. 

 The article presents work stress and professional burnout, along with their characteristic features, which 

depend on the person's activity type, their specific profession, and the nature of the destructive motivation that 

arises during this professional activity. Additionally, it examines these concepts from the perspective of personnel 

management, highlighting certain factors. 

Keywords and phrases: Destructive motivation, work stress, professional burnout, personnel 

management, symptoms of destructive motivation, syndrome, factor, stage 
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ɸʥʥʦʪʘʮʠʷ 

ɺ ʩʪʘʪʴʝ ʨʘʩʩʤʘʪʨʠʚʘʶʪʩʷ ʩʦʮʠʘʣʴʥʦ-ʧʩʠʭʦʣʦʛʠʯʝʩʢʠʝ ʦʩʦʙʝʥʥʦʩʪʠ ʬʦʨʤʠʨʦʚʘʥʠʷ ʩʠʥʜʨʦʤʘ 

ʜʝʩʪʨʫʢʪʠʚʥʦʡ ʤʦʪʠʚʘʮʠʠ ʠ ʵʪʘʧʳ ʝʛʦ ʨʘʟʚʠʪʠʷ. ʇʨʝʜʩʪʘʚʣʝʥ ʘʥʘʣʠʟ ʥʘʫʯʥʦ-ʤʝʪʦʜʠʯʝʩʢʦʡ ʣʠʪʝʨʘʪʫʨʳ, 

ʦʪʨʘʞʘʶʱʠʡ ʥʘʫʯʥʫʶ ʥʦʚʠʟʥʫ ʠ ʧʨʘʢʪʠʯʝʩʢʫʶ ʟʥʘʯʠʤʦʩʪʴ ʠʩʩʣʝʜʦʚʘʥʠʷ, ʧʨʠʟʥʘʢʠ, ʬʦʨʤʠʨʫʶʱʠʝ 

ʦʙʱʫʶ ʢʘʨʪʠʥʫ ʜʝʩʪʨʫʢʪʠʚʥʦʡ ʤʦʪʠʚʘʮʠʠ. 

ʕʪʘʧʳ, ʚʦʟʥʠʢʘʶʱʠʝ ʚ ʧʨʦʮʝʩʩʝ ʩʦʟʜʘʥʠʷ ʠʣʠ ʤʦʜʝʣʠʨʦʚʘʥʠʷ ʩʪʨʝʩʩʦʚʦʡ ʩʠʪʫʘʮʠʠ ʚ 

ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʦʡ ʜʝʷʪʝʣʴʥʦʩʪʠ, ʘ ʠʤʝʥʥʦ ʵʤʦʮʠʦʥʘʣʴʥʳʡ ʦʪʚʝʪ ʥʘ ʥʝʧʨʠʚʳʯʥʫʶ ʩʠʪʫʘʮʠʶ, 

ʩʦʧʨʦʪʠʚʣʝʥʠʝ ʠ ʘʜʘʧʪʘʮʠʷ, ʘ ʚ ʢʦʥʝʯʥʦʤ ʠʪʦʛʝ ʜʝʛʨʘʜʘʮʠʷ, ʧʦʨʦʞʜʘʶʪ ʤʦʜʝʣʠ ʫʧʨʘʚʣʝʥʠʷ, ʚ ʨʘʤʢʘʭ 

ʢʦʪʦʨʳʭ ʩʦʪʨʫʜʥʠʢʠ ʚʳʥʫʞʜʝʥʳ ʥʝʢʦʪʦʨʦʝ ʚʨʝʤʷ ʨʘʙʦʪʘʪʴ ʚ ʥʝʧʨʠʚʳʯʥʳʭ ʠʣʠ ʥʦʚʳʭ ʫʩʣʦʚʠʷʭ, ʯʪʦ 

ʧʨʠʚʦʜʠʪ ʢ ʙʦʣʴʰʦʤʫ ʵʤʦʮʠʦʥʘʣʴʥʦʤʫ ʥʘʧʨʷʞʝʥʠʶ ʠ ʘʢʪʠʚʠʟʘʮʠʠ ʧʩʠʭʦʣʦʛʠʯʝʩʢʠʭ ʨʝʩʫʨʩʦʚ. 

ɺ ʩʪʘʪʴʝ ʨʘʩʩʤʘʪʨʠʚʘʶʪʩʷ ʧʨʦʠʟʚʦʜʩʪʚʝʥʥʳʡ ʩʪʨʝʩʩ, ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʦʝ ʚʳʛʦʨʘʥʠʝ, ʠʭ 

ʭʘʨʘʢʪʝʨʥʳʝ ʦʩʦʙʝʥʥʦʩʪʠ ʚ ʟʘʚʠʩʠʤʦʩʪʠ ʦʪ ʚʠʜʘ ʜʝʷʪʝʣʴʥʦʩʪʠ ʯʝʣʦʚʝʢʘ, ʢʦʥʢʨʝʪʥʦʡ ʧʨʦʬʝʩʩʠʠ ʠ 

ʭʘʨʘʢʪʝʨʘ ʜʝʩʪʨʫʢʪʠʚʥʦʡ ʤʦʪʠʚʘʮʠʠ, ʚʦʟʥʠʢʘʶʱʝʡ ʚ ʭʦʜʝ ʜʘʥʥʦʡ ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʦʡ ʜʝʷʪʝʣʴʥʦʩʪʠ, ʘ 

ʪʘʢʞʝ ʭʘʨʘʢʪʝʨʠʩʪʠʢʘ ʜʝʩʪʨʫʢʪʠʚʥʦʡ ʤʦʪʠʚʘʮʠʠ ʩ ʪʦʯʢʠ ʟʨʝʥʠʷ ʫʧʨʘʚʣʝʥʠʷ ʧʝʨʩʦʥʘʣʦʤ, ʯʝʨʝʟ 

ʦʧʨʝʜʝʣʝʥʥʳʝ ʬʘʢʪʦʨʳ.   
ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʜʝʩʪʨʫʢʪʠʚʥʘʷ ʤʦʪʠʚʘʮʠʷ, ʧʨʦʠʟʚʦʜʩʪʚʝʥʥʳʡ ʩʪʨʝʩʩ, ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʦʝ 

ʚʳʛʦʨʘʥʠʝ, ʫʧʨʘʚʣʝʥʠʝ ʧʝʨʩʦʥʘʣʦʤ, ʩʠʤʧʪʦʤʳ ʜʝʩʪʨʫʢʪʠʚʥʦʡ ʤʦʪʠʚʘʮʠʠ, ʩʠʥʜʨʦʤ, ʬʘʢʪʦʨ, ʩʪʘʜʠʷ 
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Abstract 

Gender and sex issues continue to be relevant in scientific and public circles due to the transformations of 

gender identity, social roles, and cultural perceptions. 

Masculinity and femininity are a combination of internal and external characteristics that vary across space 

and time, influenced by the worldview of a given society and historical period. The concepts of masculinity and 

femininity shape gender identity and are directly related to a personôs self-perception and social roles. Scientific 

research distinguishes several approaches to masculinity and femininity, including bio-evolutionary, 

psychodynamic, and postmodern perspectives. The concepts of ñmasculinityò and ñfemininityò reflect normative 

ideas and attitudes about what a man and a woman should be like and, consequently, what should be expected of 

them in a given society. These concepts define our gender identity and are directly related to our perceptions of 

ourselves and others.  

This article analyses the features of masculinity and femininity in a socio-cultural context, highlighting the 

multilayered nature of their formation. 

Due to the socio-cultural and economic influences characteristic of a given period, as well as scientific and 

technological advancements, the transition from the patriarchal family model to the ñnuclearò model, and the 

changing perception of the role and status of women in modern society, have led to transformations in the concepts 

of masculinity and femininity. In particular, this led to a transformation of family roles, the reconceptualisation of 

the fatherôs role with an emphasis on emotional involvement, an increase in womenôs involvement in leadership 

positions and public life, and the formation of new gender perceptions and upbringing styles. A developed society, 

increased academic levels, and the influence of social movements contribute to the development of more balanced 

approaches to gender. Currently, masculinity and femininity are viewed as socially constructed and more adaptive 

characteristics, rather than exclusively biologically determined. These shifts contribute to the individualôs freedom 

and inclusion in modern society, which are essential prerequisites to forming a healthy and conscious society. 

Keywords and phrases: Gender, sex, masculinity, femininity, identity, culture, society, values, 

stereotypes. 

 

ʆʉʆɹɽʅʅʆʉʊʀ ʍɸʈɸʂʊɽʈʀʉʊʀʂʀ ʄɸʉʂʋʃʀʅʅʆʉʊʀ ʀ ʌɽʄʀʅʅʆʉʊʀ ɺ 

ʉʆʎʀɸʃʔʅʆ-ʂʋʃʔʊʋʈʅʆʄ ʂʆʅʊɽʂʉʊɽ 

 

ʄɸʅɸʅɸ ɽʅʆʂʗʅ 

ɸʩʩʠʩʪʝʥʪ ʟʘʤʝʩʪʠʪʝʣʷ ʜʠʨʝʢʪʦʨʘ ʧʦ ʥʘʫʯʥʦ-ʠʩʩʣʝʜʦʚʘʪʝʣʴʩʢʠʤ ʚʦʧʨʦʩʘʤ, 

ʚʝʜʫʱʠʡ ʩʧʝʮʠʘʣʠʩʪ ʫʯʝʙʥʦʡ ʯʘʩʪʠ 

ʄʝʞʜʫʥʘʨʦʜʥʦʛʦ ʥʘʫʯʥʦ-ʦʙʨʘʟʦʚʘʪʝʣʴʥʦʛʦ ʮʝʥʪʨʘ ʅɸʅ ʈɸ 

manana.yenokyan@isec.am 

ɸʥʥʦʪʘʮʠ ̫

ɺʦʧʨʦʩʳ ʛʝʥʜʝʨʘ ʠ ʧʦʣʘ ʧʨʦʜʦʣʞʘʶʪ ʦʩʪʘʚʘʪʴʩʷ ʘʢʪʫʘʣʴʥʳʤʠ ʚ ʥʘʫʯʥʳʭ ʠ ʦʙʱʝʩʪʚʝʥʥʳʭ 

ʢʨʫʛʘʭ ʚ ʩʚʷʟʠ ʩ ʪʨʘʥʩʬʦʨʤʘʮʠʷʤʠ ʛʝʥʜʝʨʥʦʡ ʠʜʝʥʪʠʯʥʦʩʪʠ, ʩʦʮʠʘʣʴʥʳʭ ʨʦʣʝʡ ʠ ʢʫʣʴʪʫʨʥʳʭ 

ʧʨʝʜʩʪʘʚʣʝʥʠʡ. 

ʄʘʩʢʫʣʠʥʥʦʩʪʴ ʠ ʬʝʤʠʥʥʦʩʪʴ ʧʨʝʜʩʪʘʚʣʷʶʪ ʩʦʙʦʡ ʩʦʯʝʪʘʥʠʝ ʚʥʫʪʨʝʥʥʠʭ ʠ ʚʥʝʰʥʠʭ 

ʭʘʨʘʢʪʝʨʠʩʪʠʢ, ʢʦʪʦʨʳʝ ʚʘʨʴʠʨʫʶʪʩʷ ʚ ʟʘʚʠʩʠʤʦʩʪʠ ʦʪ ʚʨʝʤʝʥʠ ʠ ʧʨʦʩʪʨʘʥʩʪʚʘ ʠ ʟʘʚʠʩʷʪ ʦʪ 

ʤʠʨʦʚʦʟʟʨʝʥʠʷ ʢʦʥʢʨʝʪʥʦʛʦ ʦʙʱʝʩʪʚʘ ʠ ʠʩʪʦʨʠʯʝʩʢʦʛʦ ʧʝʨʠʦʜʘ. ʇʦʥʷʪʠʷ ʤʘʩʢʫʣʠʥʥʦʩʪʠ ʠ ʬʝʤʠʥʥʦʩʪʠ 

ʬʦʨʤʠʨʫʶʪ ʛʝʥʜʝʨʥʫʶ ʠʜʝʥʪʠʯʥʦʩʪʴ ʠ ʥʘʧʨʷʤʫʶ ʩʚʷʟʘʥʳ ʩ ʩʘʤʦʚʦʩʧʨʠʷʪʠʝʤ ʯʝʣʦʚʝʢʘ ʠ ʝʛʦ 



ʩʦʮʠʘʣʴʥʳʤʠ ʨʦʣʷʤʠ. ʅʘʫʯʥʳʝ ʠʩʩʣʝʜʦʚʘʥʠʷ ʚʳʜʝʣʷʶʪ ʨʷʜ ʧʦʜʭʦʜʦʚ ʢ ʠʟʫʯʝʥʠʶ ʤʘʩʢʫʣʠʥʥʦʩʪʠ ʠ 

ʬʝʤʠʥʥʦʩʪʠ, ʪʘʢʠʭ ʢʘʢ ʙʠʦʵʚʦʣʶʮʠʦʥʥʳʡ, ʧʩʠʭʦʜʠʥʘʤʠʯʝʩʢʠʡ ʠ ʧʦʩʪʤʦʜʝʨʥʠʩʪʩʢʠʡ ʧʦʜʭʦʜʳ. ʇʦʥʷʪʠʷ 

çʤʘʩʢʫʣʠʥʥʦʩʪʴè ʠ çʬʝʤʠʥʥʦʩʪʴè ʦʪʨʘʞʘʶʪ ʥʦʨʤʘʪʠʚʥʳʝ ʧʨʝʜʩʪʘʚʣʝʥʠʷ ʠ ʫʩʪʘʥʦʚʢʠ ʦ ʪʦʤ, ʢʘʢʠʤ 

ʜʦʣʞʝʥ ʙʳʪʴ ʤʫʞʯʠʥʘ ʠ ʢʘʢʦʡ ʜʦʣʞʥʘ ʙʳʪʴ ʞʝʥʱʠʥʘ, ʘ ʩʣʝʜʦʚʘʪʝʣʴʥʦ ð ʯʝʛʦ ʦʪ ʥʠʭ ʩʣʝʜʫʝʪ ʦʞʠʜʘʪʴ ʚ 

ʜʘʥʥʦʤ ʦʙʱʝʩʪʚʝ. ʕʪʠ ʧʦʥʷʪʠʷ ʦʧʨʝʜʝʣʷʶʪ ʥʘʰʫ ʛʝʥʜʝʨʥʫʶ ʠʜʝʥʪʠʯʥʦʩʪʴ ʠ ʥʘʧʨʷʤʫʶ ʩʚʷʟʘʥʳ ʩ ʥʘʰʠʤ 

ʚʦʩʧʨʠʷʪʠʝʤ ʩʝʙʷ ʠ ʜʨʫʛʠʭ. 

ɺ ʩʪʘʪʴʝ ʘʥʘʣʠʟʠʨʫʶʪʩʷ ʦʩʦʙʝʥʥʦʩʪʠ ʤʘʩʢʫʣʠʥʥʦʩʪʠ ʠ ʬʝʤʠʥʥʦʩʪʠ ʚ ʩʦʮʠʦʢʫʣʴʪʫʨʥʦʤ ʢʦʥʪʝʢʩʪʝ, 

ʧʦʜʯʝʨʢʠʚʘʷ ʤʥʦʛʦʩʣʦʡʥʫʶ ʧʨʠʨʦʜʫ ʠʭ ʬʦʨʤʠʨʦʚʘʥʠʷ. 

ʇʦʜ ʚʣʠʷʥʠʝʤ ʩʦʮʠʦʢʫʣʴʪʫʨʥʳʭ ʠ ʵʢʦʥʦʤʠʯʝʩʢʠʭ ʬʘʢʪʦʨʦʚ, ʭʘʨʘʢʪʝʨʥʳʭ ʜʣʷ ʦʧʨʝʜʝʣʝʥʥʦʛʦ 

ʠʩʪʦʨʠʯʝʩʢʦʛʦ ʧʝʨʠʦʜʘ, ʥʘʫʯʥʦ-ʪʝʭʥʠʯʝʩʢʦʛʦ ʧʨʦʛʨʝʩʩʘ, ʧʝʨʝʭʦʜʘ ʦʪ ʧʘʪʨʠʘʨʭʘʣʴʥʦʡ ʤʦʜʝʣʠ ʩʝʤʴʠ ʢ 

çʥʫʢʣʝʘʨʥʦʡè ʤʦʜʝʣʠ, ʘ ʪʘʢʞʝ ʠʟʤʝʥʝʥʠʷ ʚʦʩʧʨʠʷʪʠʷ ʨʦʣʠ ʠ ʩʪʘʪʫʩʘ ʞʝʥʱʠʥʳ ʚ ʩʦʚʨʝʤʝʥʥʦʤ ʦʙʱʝʩʪʚʝ 

ʪʨʘʥʩʬʦʨʤʠʨʦʚʘʣʠʩʴ ʪʘʢʞʝ ʧʦʥʷʪʠʷ ʤʘʩʢʫʣʠʥʥʦʩʪʠ ʠ ʬʝʤʠʥʠʥʥʦʩʪʠ. ɺ ʯʘʩʪʥʦʩʪʠ, ʵʪʦ ʧʨʠʚʝʣʦ ʢ 

ʪʨʘʥʩʬʦʨʤʘʮʠʠ ʩʝʤʝʡʥʳʭ ʨʦʣʝʡ, ʧʝʨʝʦʩʤʳʩʣʝʥʠʶ ʨʦʣʠ ʦʪʮʘ ʩ ʘʢʮʝʥʪʦʤ ʥʘ ʵʤʦʮʠʦʥʘʣʴʥʫʶ 

ʚʦʚʣʝʯʝʥʥʦʩʪʴ, ʨʦʩʪʫ ʫʯʘʩʪʠʷ ʞʝʥʱʠʥ ʚ ʨʫʢʦʚʦʜʷʱʠʭ ʧʦʟʠʮʠʷʭ ʠ ʦʙʱʝʩʪʚʝʥʥʦʡ ʞʠʟʥʠ, ʘ ʪʘʢʞʝ 

ʬʦʨʤʠʨʦʚʘʥʠʶ ʥʦʚʳʭ ʛʝʥʜʝʨʥʳʭ ʧʨʝʜʩʪʘʚʣʝʥʠʡ ʠ ʩʪʠʣʝʡ ʚʦʩʧʠʪʘʥʠʷ. ʈʘʟʚʠʪʦʝ ʦʙʱʝʩʪʚʦ, ʧʦʚʳʰʝʥʠʝ 

ʫʨʦʚʥʷ ʦʙʨʘʟʦʚʘʥʠʷ ʠ ʚʣʠʷʥʠʝ ʩʦʮʠʘʣʴʥʳʭ ʜʚʠʞʝʥʠʡ ʩʧʦʩʦʙʩʪʚʫʶʪ ʬʦʨʤʠʨʦʚʘʥʠʶ ʙʦʣʝʝ 

ʩʙʘʣʘʥʩʠʨʦʚʘʥʥʳʭ ʧʦʜʭʦʜʦʚ ʢ ʛʝʥʜʝʨʫ. ɺ ʥʘʩʪʦʷʱʝʝ ʚʨʝʤʷ ʤʘʩʢʫʣʠʥʥʦʩʪʴ ʠ ʬʝʤʠʥʥʦʩʪʴ ʨʘʩʩʤʘʪʨʠʚʘʶʪʩʷ 

ʢʘʢ ʩʦʮʠʘʣʴʥʦ ʩʢʦʥʩʪʨʫʠʨʦʚʘʥʥʳʝ ʠ ʙʦʣʝʝ ʘʜʘʧʪʠʚʥʳʝ ʭʘʨʘʢʪʝʨʠʩʪʠʢʠ, ʘ ʥʝ ʠʩʢʣʶʯʠʪʝʣʴʥʦ ʙʠʦʣʦʛʠʯʝʩʢʠ 

ʦʙʫʩʣʦʚʣʝʥʥʳʝ. ʕʪʠ ʠʟʤʝʥʝʥʠʷ ʩʧʦʩʦʙʩʪʚʫʶʪ ʩʚʦʙʦʜʝ ʣʠʯʥʦʩʪʠ ʠ ʝʸ ʚʢʣʶʯʸʥʥʦʩʪʠ ʚ ʩʦʚʨʝʤʝʥʥʦʝ 

ʦʙʱʝʩʪʚʦ, ʯʪʦ ʷʚʣʷʝʪʩʷ ʚʘʞʥʦʡ ʧʨʝʜʧʦʩʳʣʢʦʡ ʬʦʨʤʠʨʦʚʘʥʠʷ ʟʜʦʨʦʚʦʛʦ ʠ ʦʩʦʟʥʘʥʥʦʛʦ ʩʦʮʠʫʤʘ. 

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʛʝʥʜʝʨ, ʧʦʣ, ʤʘʩʢʫʣʠʥʥʦʩʪ ɹʠ ʬʝʤʠʥʥʦʩʪʴ, ʠʜʝʥʪʠʯʥʦʩʪʴ, ʢʫʣʴʪʫʨʘ, ʩʦʮʠʫʤ, 

ʮʝʥʥʦʩʪʠ, ʩʪʝʨʝʦʪʠʧʳ. 
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Abstract 

This scientific article aims to comprehensively explore the connection between obsessive-compulsive 

disorder (OCD) and sadomasochistic behaviour, emphasising their interrelation within psychological, 

neurobiological, psychoanalytic, and behavioural theories. The article examines the common psychological and 

neurobiological foundations that contribute to the frequent co-occurrence of these disorders. 

OCD is characterised by intrusive thoughts (obsessions) and repetitive ritualistic behaviours 

(compulsions), which primarily serve to reduce anxiety or maintain a sense of control. It is viewed as a self-

regulation mechanism that helps individuals cope with high anxiety levels and internal conflicts. Sadomasochism, 

which involves deriving pleasure from pain or humiliation, is associated with early-life interpersonal conflicts and 

traumas in psychoanalytic approaches. 

The article discusses the central role of control in the development of these disorders. In individuals with 

OCD, the need for control manifests through obsessive thinking and rituals, whereas sadomasochistic behavior, 

according to psychoanalytic theories, can be a modified form of control, where the individual either submits or 

dominates to process internal tension. 



Various psychoanalytic theories explaining the mechanisms behind the co-occurrence of these disorders 

are reviewed. According to Sigmund Freudôs theory, sadomasochistic behavior originates in the anal stage of 

psychosexual development, when a child first encounters social demands and restrictions [4]. Otto Fenichel 

suggests that sadomasochistic manifestations may develop as a transformed form of aggression directed at oneself 

or others. Robert Stollerôs studies highlight that perversions are often rooted in childhood traumatic experiences, 

leading individuals to recreate feelings of control and helplessness in a new, psychologically ñsafeò environment 

[19]. 

The role of neurochemical factors is also emphasised, with a focus on dysfunctions in the serotonergic and 

dopaminergic systems. Individuals with OCD exhibit serotonin imbalance, which may contribute to obsessive 

thoughts and repetitive behaviours. Meanwhile, sadomasochistic behaviour may be linked to hyperactivity of the 

dopamine system, which plays a role in reward and pleasure mechanisms. 

Personality factors contributing to these disorders are also analysed, with particular attention to borderline 

and narcissistic personality disorders, which are frequently observed in both OCD patients and those displaying 

sadomasochistic behaviour. 

The article presents various therapeutic approaches for managing these disorders. Cognitive-behavioural 

therapy (CBT) is discussed as an effective treatment for OCD, while psychoanalytic therapy plays a key role in 

addressing sadomasochistic behaviour by helping individuals process childhood conflicts. Pharmacological 

interventions, particularly the use of selective serotonin reuptake inhibitors (SSRIS), can help alleviate OCD 

symptoms, while psychological support aids individuals in recognising and controlling behavioural patterns. 

This study is valuable for psychologists, psychiatrists, neurologists, and clinical therapists working with 

repetitive behavioural patterns, anxiety disorders, and perversions. It may also be useful for professionals studying 

the impact of personality disorders and trauma on long-term mental health. 

Keywords and phrases: Obsessive-compulsive disorder, sadomasochism, cognitive-behavioural therapy, 

neurochemical mechanisms. 
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ɸʥʥʦʪʘʮʠʷ 

ɼʘʥʥʘʷ ʥʘʫʯʥʘʷ ʩʪʘʪʴʷ ʥʘʧʨʘʚʣʝʥʘ ʥʘ ʚʩʝʩʪʦʨʦʥʥʝʝ ʠʟʫʯʝʥʠʝ ʩʚʷʟʠ ʤʝʞʜʫ ʦʙʩʝʩʩʠʚʥʦ-

ʢʦʤʧʫʣʴʩʠʚʥʳʤ ʨʘʩʩʪʨʦʡʩʪʚʦʤ (ʆʂʈ) ʠ ʩʘʜʦʤʘʟʦʭʠʩʪʩʢʠʤ ʧʦʚʝʜʝʥʠʝʤ, ʧʦʜʯʝʨʢʠʚʘʷ ʠʭ ʚʟʘʠʤʦʩʚʷʟʴ ʚ 

ʨʘʤʢʘʭ ʧʩʠʭʦʣʦʛʠʯʝʩʢʠʭ, ʥʝʡʨʦʙʠʦʣʦʛʠʯʝʩʢʠʭ, ʧʩʠʭʦʘʥʘʣʠʪʠʯʝʩʢʠʭ ʠ ʧʦʚʝʜʝʥʯʝʩʢʠʭ ʪʝʦʨʠʡ. ɺ ʩʪʘʪʴʝ 

ʨʘʩʩʤʘʪʨʠʚʘʶʪʩʷ ʦʙʱʠʝ ʧʩʠʭʦʣʦʛʠʯʝʩʢʠʝ ʠ ʥʝʡʨʦʙʠʦʣʦʛʠʯʝʩʢʠʝ ʦʩʥʦʚʳ ʵʪʠʭ ʨʘʩʩʪʨʦʡʩʪʚ, ʢʦʪʦʨʳʝ 

ʦʙʫʩʣʘʚʣʠʚʘʶʪ ʠʭ ʯʘʩʪʦʝ ʩʦʚʤʝʩʪʥʦʝ ʧʨʦʷʚʣʝʥʠʝ. 

ʆʂʈ ʭʘʨʘʢʪʝʨʠʟʫʝʪʩʷ ʥʘʚʷʟʯʠʚʳʤʠ ʤʳʩʣʷʤʠ (ʦʙʩʝʩʩʠʷʤʠ) ʠ ʧʦʚʪʦʨʷʶʱʠʤʠʩʷ ʨʠʪʫʘʣʴʥʳʤʠ 

ʜʝʡʩʪʚʠʷʤʠ (ʢʦʤʧʫʣʴʩʠʷʤʠ), ʢʦʪʦʨʳʝ ʚ ʦʩʥʦʚʥʦʤ ʩʣʫʞʘʪ ʜʣʷ ʩʥʠʞʝʥʠʷ ʪʨʝʚʦʞʥʦʩʪʠ ʠʣʠ ʧʦʜʜʝʨʞʘʥʠʷ 

ʯʫʚʩʪʚʘ ʢʦʥʪʨʦʣʷ. ʆʥʦ ʨʘʩʩʤʘʪʨʠʚʘʝʪʩʷ ʢʘʢ ʤʝʭʘʥʠʟʤ ʩʘʤʦʨʝʛʫʣʷʮʠʠ, ʧʦʤʦʛʘʶʱʠʡ ʯʝʣʦʚʝʢʫ ʩʧʨʘʚʣʷʪʴʩʷ 

ʩ ʚʳʩʦʢʠʤ ʫʨʦʚʥʝʤ ʪʨʝʚʦʞʥʦʩʪʠ ʠ ʚʥʫʪʨʝʥʥʠʤʠ ʢʦʥʬʣʠʢʪʘʤʠ. ʉʘʜʦʤʘʟʦʭʠʟʤ, ʚʳʨʘʞʘʶʱʠʡʩʷ ʚ 

ʩʪʨʝʤʣʝʥʠʠ ʧʦʣʫʯʘʪʴ ʫʜʦʚʦʣʴʩʪʚʠʝ ʯʝʨʝʟ ʙʦʣʴ ʠʣʠ ʫʥʠʞʝʥʠʝ, ʚ ʧʩʠʭʦʘʥʘʣʠʪʠʯʝʩʢʦʤ ʧʦʜʭʦʜʝ ʩʚʷʟʳʚʘʝʪʩʷ 

ʩ ʚʥʫʪʨʠʣʠʯʥʦʩʪʥʳʤʠ ʢʦʥʬʣʠʢʪʘʤʠ ʠ ʪʨʘʚʤʘʤʠ, ʚʦʟʥʠʢʰʠʤʠ ʥʘ ʨʘʥʥʠʭ ʵʪʘʧʘʭ ʨʘʟʚʠʪʠʷ ʣʠʯʥʦʩʪʠ. 

ɺ ʩʪʘʪʴʝ ʦʙʩʫʞʜʘʝʪʩʷ ʮʝʥʪʨʘʣʴʥʘʷ ʨʦʣʴ ʢʦʥʪʨʦʣʷ ʚ ʬʦʨʤʠʨʦʚʘʥʠʠ ʵʪʠʭ ʜʚʫʭ ʨʘʩʩʪʨʦʡʩʪʚ. ʋ ʣʶʜʝʡ 

ʩ ʆʂʈ ʧʦʪʨʝʙʥʦʩʪʴ ʚ ʢʦʥʪʨʦʣʝ ʚʳʨʘʞʘʝʪʩʷ ʯʝʨʝʟ ʥʘʚʷʟʯʠʚʦʝ ʤʳʰʣʝʥʠʝ ʠ ʨʠʪʫʘʣʳ, ʪʦʛʜʘ ʢʘʢ 

ʩʘʜʦʤʘʟʦʭʠʩʪʩʢʦʝ ʧʦʚʝʜʝʥʠʝ, ʩʦʛʣʘʩʥʦ ʧʩʠʭʦʘʥʘʣʠʪʠʯʝʩʢʠʤ ʪʝʦʨʠʷʤ, ʤʦʞʝʪ ʙʳʪʴ ʤʦʜʠʬʠʮʠʨʦʚʘʥʥʦʡ 



ʬʦʨʤʦʡ ʢʦʥʪʨʦʣʷ, ʛʜʝ ʠʥʜʠʚʠʜ ʣʠʙʦ ʧʦʜʯʠʥʷʝʪʩʷ, ʣʠʙʦ ʜʦʤʠʥʠʨʫʝʪ, ʧʝʨʝʨʘʙʘʪʳʚʘʷ ʚʥʫʪʨʝʥʥʝʝ 

ʥʘʧʨʷʞʝʥʠʝ. 

ʈʘʩʩʤʘʪʨʠʚʘʶʪʩʷ ʨʘʟʣʠʯʥʳʝ ʧʩʠʭʦʘʥʘʣʠʪʠʯʝʩʢʠʝ ʢʦʥʮʝʧʮʠʠ, ʦʙʲʷʩʥʷʶʱʠʝ ʤʝʭʘʥʠʟʤʳ 

ʩʦʚʤʝʩʪʥʦʛʦ ʧʨʦʷʚʣʝʥʠʷ ʵʪʠʭ ʨʘʩʩʪʨʦʡʩʪʚ. ʉʦʛʣʘʩʥʦ ʪʝʦʨʠʠ ɿʠʛʤʫʥʜʘ ʌʨʝʡʜʘ, ʩʘʜʦʤʘʟʦʭʠʩʪʩʢʦʝ 

ʧʦʚʝʜʝʥʠʝ ʢʦʨʝʥʠʪʩʷ ʚ ʘʥʘʣʴʥʦʡ ʩʪʘʜʠʠ ʧʩʠʭʦʩʝʢʩʫʘʣʴʥʦʛʦ ʨʘʟʚʠʪʠʷ, ʢʦʛʜʘ ʨʝʙʝʥʦʢ ʚʧʝʨʚʳʝ ʩʪʘʣʢʠʚʘʝʪʩʷ 

ʩ ʩʦʮʠʘʣʴʥʳʤʠ ʪʨʝʙʦʚʘʥʠʷʤʠ ʠ ʦʛʨʘʥʠʯʝʥʠʷʤʠ [4]. ʆʪʪʦ ʌʝʥʠʭʝʣʴ ʫʢʘʟʳʚʘʝʪ, ʯʪʦ ʩʘʜʦʤʘʟʦʭʠʩʪʩʢʠʝ 

ʧʨʦʷʚʣʝʥʠʷ ʤʦʛʫʪ ʬʦʨʤʠʨʦʚʘʪʴʩʷ ʢʘʢ ʪʨʘʥʩʬʦʨʤʠʨʦʚʘʥʥʘʷ ʬʦʨʤʘ ʘʛʨʝʩʩʠʠ, ʥʘʧʨʘʚʣʝʥʥʦʡ ʥʘ ʩʝʙʷ ʠʣʠ 

ʜʨʫʛʠʭ. ʈʦʙʝʨʪ ʉʪʦʣʣʝʨ ʚ ʩʚʦʠʭ ʠʩʩʣʝʜʦʚʘʥʠʷʭ ʧʦʢʘʟʘʣ, ʯʪʦ ʧʝʨʚʝʨʩʠʠ ʯʘʩʪʦ ʦʙʫʩʣʦʚʣʝʥʳ 

ʪʨʘʚʤʘʪʠʯʝʩʢʠʤʠ ʧʝʨʝʞʠʚʘʥʠʷʤʠ ʜʝʪʩʪʚʘ, ʚʩʣʝʜʩʪʚʠʝ ʢʦʪʦʨʳʭ ʯʝʣʦʚʝʢ ʧʳʪʘʝʪʩʷ ʚʦʩʧʨʦʠʟʚʝʩʪʠ 

ʦʱʫʱʝʥʠʝ ʢʦʥʪʨʦʣʷ ʠ ʙʝʩʧʦʤʦʱʥʦʩʪʠ ʚ ʥʦʚʦʡ, ʧʩʠʭʦʣʦʛʠʯʝʩʢʠ çʙʝʟʦʧʘʩʥʦʡè ʩʨʝʜʝ [19]. 

ʊʘʢʞʝ ʚ ʩʪʘʪʴʝ ʧʦʜʯʝʨʢʠʚʘʝʪʩʷ ʨʦʣʴ ʥʝʡʨʦʭʠʤʠʯʝʩʢʠʭ ʬʘʢʪʦʨʦʚ, ʫʜʝʣʷʷ ʦʩʦʙʦʝ ʚʥʠʤʘʥʠʝ 

ʜʠʩʬʫʥʢʮʠʠ ʩʝʨʦʪʦʥʠʥʝʨʛʠʯʝʩʢʦʡ ʠ ʜʦʬʘʤʠʥʝʨʛʠʯʝʩʢʦʡ ʩʠʩʪʝʤ. ʋ ʣʶʜʝʡ ʩ ʆʂʈ ʥʘʙʣʶʜʘʝʪʩʷ ʜʠʩʙʘʣʘʥʩ 

ʩʝʨʦʪʦʥʠʥʘ, ʢʦʪʦʨʳʡ ʤʦʞʝʪ ʩʧʦʩʦʙʩʪʚʦʚʘʪʴ ʚʦʟʥʠʢʥʦʚʝʥʠʶ ʥʘʚʷʟʯʠʚʳʭ ʤʳʩʣʝʡ ʠ ʧʦʚʪʦʨʷʶʱʝʛʦʩʷ 

ʧʦʚʝʜʝʥʠʷ. ɺ ʪʦ ʞʝ ʚʨʝʤʷ ʩʘʜʦʤʘʟʦʭʠʩʪʩʢʦʝ ʧʦʚʝʜʝʥʠʝ ʤʦʞʝʪ ʙʳʪʴ ʦʙʫʩʣʦʚʣʝʥʦ ʛʠʧʝʨʘʢʪʠʚʥʦʩʪʴʶ 

ʜʦʬʘʤʠʥʦʚʦʡ ʩʠʩʪʝʤʳ, ʩʚʷʟʘʥʥʦʡ ʩ ʤʝʭʘʥʠʟʤʘʤʠ ʚʦʟʥʘʛʨʘʞʜʝʥʠʷ ʠ ʫʜʦʚʦʣʴʩʪʚʠʷ. 

ɸʥʘʣʠʟʠʨʫʶʪʩʷ ʪʘʢʞʝ ʣʠʯʥʦʩʪʥʳʝ ʬʘʢʪʦʨʳ, ʩʧʦʩʦʙʩʪʚʫʶʱʠʝ ʨʘʟʚʠʪʠʶ ʵʪʠʭ ʨʘʩʩʪʨʦʡʩʪʚ, ʩ 

ʘʢʮʝʥʪʦʤ ʥʘ ʧʦʛʨʘʥʠʯʥʦʝ (borderline) ʠ ʥʘʨʮʠʩʩʠʯʝʩʢʦʝ (narcissistic) ʨʘʩʩʪʨʦʡʩʪʚʘ ʣʠʯʥʦʩʪʠ, ʢʦʪʦʨʳʝ 

ʯʘʩʪʦ ʚʩʪʨʝʯʘʶʪʩʷ ʢʘʢ ʫ ʣʶʜʝʡ ʩ ʆʂʈ, ʪʘʢ ʠ ʫ ʪʝʭ, ʢʪʦ ʧʨʦʷʚʣʷʝʪ ʩʘʜʦʤʘʟʦʭʠʩʪʩʢʦʝ ʧʦʚʝʜʝʥʠʝ. 

ɺ ʩʪʘʪʴʝ ʧʨʝʜʩʪʘʚʣʝʥʳ ʨʘʟʣʠʯʥʳʝ ʪʝʨʘʧʝʚʪʠʯʝʩʢʠʝ ʧʦʜʭʦʜʳ ʢ ʣʝʯʝʥʠʶ ʠ ʫʧʨʘʚʣʝʥʠʶ ʵʪʠʤʠ 

ʨʘʩʩʪʨʦʡʩʪʚʘʤʠ. ʈʘʩʩʤʘʪʨʠʚʘʝʪʩʷ ʢʦʛʥʠʪʠʚʥʦ-ʧʦʚʝʜʝʥʯʝʩʢʘʷ ʪʝʨʘʧʠʷ (ʂʇʊ), ʢʦʪʦʨʘʷ ʵʬʬʝʢʪʠʚʥʘ ʧʨʠ 

ʆʂʈ, ʘ ʪʘʢʞʝ ʧʩʠʭʦʘʥʘʣʠʪʠʯʝʩʢʘʷ ʪʝʨʘʧʠʷ, ʠʛʨʘʶʱʘʷ ʢʣʶʯʝʚʫʶ ʨʦʣʴ ʚ ʨʘʙʦʪʝ ʩ ʩʘʜʦʤʘʟʦʭʠʩʪʩʢʠʤ 

ʧʦʚʝʜʝʥʠʝʤ, ʧʦʤʦʛʘʷ ʯʝʣʦʚʝʢʫ ʧʝʨʝʨʘʙʦʪʘʪʴ ʜʝʪʩʢʠʝ ʢʦʥʬʣʠʢʪʳ. ʄʝʜʠʢʘʤʝʥʪʦʟʥʦʝ ʣʝʯʝʥʠʝ, ʚ ʯʘʩʪʥʦʩʪʠ 

ʠʩʧʦʣʴʟʦʚʘʥʠʝ ʩʝʣʝʢʪʠʚʥʳʭ ʠʥʛʠʙʠʪʦʨʦʚ ʦʙʨʘʪʥʦʛʦ ʟʘʭʚʘʪʘ ʩʝʨʦʪʦʥʠʥʘ (SSRI), ʤʦʞʝʪ ʫʤʝʥʴʰʠʪʴ 

ʩʠʤʧʪʦʤʳ ʆʂʈ, ʪʦʛʜʘ ʢʘʢ ʧʩʠʭʦʣʦʛʠʯʝʩʢʘʷ ʧʦʜʜʝʨʞʢʘ ʧʦʤʦʛʘʝʪ ʦʩʦʟʥʘʪʴ ʠ ʢʦʥʪʨʦʣʠʨʦʚʘʪʴ 

ʧʦʚʝʜʝʥʯʝʩʢʠʝ ʤʦʜʝʣʠ. 

ɼʘʥʥʦʝ ʠʩʩʣʝʜʦʚʘʥʠʝ ʧʨʝʜʩʪʘʚʣʷʝʪ ʮʝʥʥʦʩʪʴ ʜʣʷ ʧʩʠʭʦʣʦʛʦʚ, ʧʩʠʭʠʘʪʨʦʚ, ʥʝʚʨʦʣʦʛʦʚ ʠ 

ʢʣʠʥʠʯʝʩʢʠʭ ʪʝʨʘʧʝʚʪʦʚ, ʨʘʙʦʪʘʶʱʠʭ ʩ ʧʦʚʪʦʨʷʶʱʠʤʠʩʷ ʧʦʚʝʜʝʥʯʝʩʢʠʤʠ ʤʦʜʝʣʷʤʠ, ʪʨʝʚʦʞʥʳʤʠ 

ʨʘʩʩʪʨʦʡʩʪʚʘʤʠ ʠ ʧʝʨʚʝʨʩʠʷʤʠ. ʆʥʦ ʪʘʢʞʝ ʤʦʞʝʪ ʙʳʪʴ ʧʦʣʝʟʥʦ ʩʧʝʮʠʘʣʠʩʪʘʤ, ʠʟʫʯʘʶʱʠʤ ʚʣʠʷʥʠʝ 

ʣʠʯʥʦʩʪʥʳʭ ʨʘʩʩʪʨʦʡʩʪʚ ʠ ʧʦʩʣʝʜʩʪʚʠʡ ʪʨʘʚʤ ʥʘ ʜʦʣʛʦʩʨʦʯʥʦʝ ʧʩʠʭʠʯʝʩʢʦʝ ʟʜʦʨʦʚʴʝ. 

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʦʙʩʝʩʩʠʚʥʦ-ʢʦʤʧʫʣʴʩʠʚʥʦʝ ʨʘʩʩʪʨʦʡʩʪʚʦ, ʩʘʜʦʤʘʟʦʭʠʟʤ, ʢʦʛʥʠʪʠʚʥʦ-

ʧʦʚʝʜʝʥʯʝʩʢʘʷ ʪʝʨʘʧʠʷ, ʥʝʡʨʦʭʠʤʠʯʝʩʢʠʝ ʤʝʭʘʥʠʟʤʳ. 
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Abstract  

Regardless of the type of mission or nonprofit status, all kinds of organisations require clear direction and 

oversight. The board of directors often provides this oversight, comprising the governing body of individuals with 

diverse skills and a shared desire to see the organisation succeed. The decision-making process in organisations 

is carried out by a team of professionals whose purpose is to improve the company's procedures. Therefore, it is 

a continuous and dynamic activity that permeates all other activities relating to the organisation. Executive 

Director: The board of directors may elect to hire a staff member to administer the day-to-day operations of the 

organisation. The first hire is typically the Executive Director. The Executive Director, also commonly referred to 

as the CEO, oversees the organisation's daily operations. Effective management and leadership center around 

influencing, motivating, and directing people to work together to achieve common goals. The three leadership 

styles managers use are autocratic, democratic, and liberal, and each will be most effective depending on particular 

situations.  

The purpose of this study is to explore the presence of different leadership styles autocratic, democratic, 

and liberal) and their leading styles in small and large companies, in parallel with each other.  

 As we see during research, among large companies, the leading style is not clear; itôs a hybrid of the 

autocratic and democratic styles.  

Among the small companies, the leading style is liberal.  

Keywords and phrases: Leading style, small company, huge company, autocratic style, democratic style, 

liberal style. 

ʇʉʀʍʆʃʆɻʀʏɽʉʂʀɽ ʆʉʆɹɽʅʅʆʉʊʀ ʇʈʆʗɺʃɽʅʀʗ ʈɸɿʃʀʏʅʓʍ ʉʊʀʃɽʁ 

ʋʇʈɸɺʃɽʅʀʗ ɺ ɹʆʃʔʐʀʍ ʀ ʄɸʃʓʍ ʂʆʃʃɽʂʊʀɺɸʍ 

ʃʖɼʄʀʃɸ ʅɸʅʋʐʗʅ  

ʄʘʛʠʩʪʨʘʥʪ ʢʘʬʝʜʨʳ ʧʩʠʭʦʣʦʛʠʠ ʄʝʞʜʫʥʘʨʦʜʥʦʛʦ ʥʘʫʯʥʦ-ʦʙʨʘʟʦʚʘʪʝʣʴʥʦʛʦ ʮʝʥʪʨʘ 

ʅʘʮʠʦʥʘʣʴʥʦʡ ʘʢʘʜʝʤʠʠ ʥʘʫʢ ʈʝʩʧʫʙʣʠʢʠ ɸʨʤʝʥʠʷ, 

ʧʩʠʭʦʣʦʛ ʨʘʟʚʠʪʠʷ ɹʣʘʛʦʪʚʦʨʠʪʝʣʴʥʦʛʦ ʬʦʥʜʘ 
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ɸʥʥʦʪʘʮʠʷ 

ʉʪʠʣʴ ʨʫʢʦʚʦʜʩʪʚʘ ð ɻʪʦ ʤʘʥʝʨʘ ʧʦʚʝʜʝʥʠʷ ʨʫʢʦʚʦʜʠʪʝʣʷ, ʝʛʦ ʧʨʠʥʮʠʧʳ ʚʟʘʠʤʦʜʝʡʩʪʚʠʷ ʩ ʯʣʝʥʘʤʠ 

ʢʦʤʘʥʜʳ. ʅʘ ʦʩʥʦʚʝ ʵʪʠʭ ʧʦʜʭʦʜʦʚ ʫʧʨʘʚʣʝʥʝʮ ʧʨʠʥʠʤʘʝʪ ʨʝʰʝʥʠʷ, ʨʘʩʧʨʝʜʝʣʷʝʪ ʨʦʣʠ ʠ ʧʦʣʥʦʤʦʯʠʷ.  

ʈʫʢʦʚʦʜʠʪʝʣʠ ʚʳʙʠʨʘʶʪ ʩʪʠʣʠ ʫʧʨʘʚʣʝʥʠʷ ʢʦʣʣʝʢʪʠʚʦʤ ʚ ʟʘʚʠʩʠʤʦʩʪʠ ʦʪ ʩʚʦʝʛʦ ʭʘʨʘʢʪʝʨʘ, 

ʮʝʥʥʦʩʪʝʡ, ʚʦʟʤʦʞʥʦʩʪʝʡ ʠ ʮʝʣʝʡ. ɺ ʩʧʦʩʦʙʘʭ ʚʟʘʠʤʦʜʝʡʩʪʚʠʷ ʩ ʩʦʪʨʫʜʥʠʢʘʤʠ ʧʨʦʩʣʝʞʠʚʘʝʪʩʷ çʧʦʯʝʨʢè 

ʤʝʥʝʜʞʝʨʘ ð ʝʛʦ ʠʥʜʠʚʠʜʫʘʣʴʥʳʡ ʩʪʠʣʴ ʨʫʢʦʚʦʜʩʪʚʘ. ʆʧʨʝʜʝʣʠʪʴ ʪʠʧ ʨʫʢʦʚʦʜʩʪʚʘ ʤʦʞʥʦ ʩ ʧʦʤʦʱʴʶ 

ʧʨʠʝʤʦʚ, ʢʦʪʦʨʳʤʠ ʫʧʨʘʚʣʝʥʝʮ ʧʦʙʫʞʜʘʝʪ ʨʘʙʦʪʥʠʢʦʚ ʚʳʧʦʣʥʷʪʴ ʟʘʜʘʯʠ ʠ ʢʦʥʪʨʦʣʠʨʫʝʪ ʨʘʙʦʪʫ 

ʧʦʜʯʠʥʝʥʥʳʭ.  

ʆʜʥʘ ʠʟ ʧʝʨʚʳʭ ʧʦʧʫʣʷʨʥʳʭ ʢʣʘʩʩʠʬʠʢʘʮʠʡ ʙʳʣʘ ʨʘʟʨʘʙʦʪʘʥʘ ʧʩʠʭʦʣʦʛʦʤ ʂʫʨʪʦʤ ʃʝʚʠʥʳʤ ʚ 30-ʭ 

ʛʦʜʘʭ 20 ʚʝʢʘ, ʚ ʥʝʡ ʦʥ ʫʯʠʪʳʚʘʣ ʩʦʮʠʘʣʴʥʦʝ ʦʢʨʫʞʝʥʠʝ. ʆʥ ʚʳʜʝʣʠʣ ʪʨʠ ʤʝʪʦʜʘ ʫʧʨʘʚʣʝʥʠʷ: 

ʘʚʪʦʨʠʪʘʨʥʳʡ, ʜʝʤʦʢʨʘʪʠʯʝʩʢʠʡ ʠ ʣʠʙʝʨʘʣʴʥʳʡ. ɸʚʪʦʨʠʪʘʨʥʳʡ ʩʪʠʣʴ ʫʧʨʘʚʣʝʥʠʷ ʭʘʨʘʢʪʝʨʠʟʫʝʪʩʷ 

ʞʝʩʪʢʠʤʠ ʤʝʪʦʜʘʤʠ ʨʫʢʦʚʦʜʩʪʚʘ. ɺʣʘʩʪʴ ʝʩʪʴ ʪʦʣʴʢʦ ʫ ʨʫʢʦʚʦʜʠʪʝʣʷ, ʩʦ ʩʪʦʨʦʥʳ ʩʦʪʨʫʜʥʠʢʦʚ ʥʝʪ 



ʠʥʠʮʠʘʪʠʚʳ, ʝʛʦ ʩʫʪʴ ð ʜʠʢʪʘʪʦʨʩʪʚʦ, ʧʨʠʢʘʟʳ, ʥʘʢʘʟʘʥʠʷ. ʇʨʠ ʜʝʤʦʢʨʘʪʠʯʝʩʢʦʤ ʩʪʠʣʝ ʨʫʢʦʚʦʜʩʪʚʘ 

ʩʦʪʨʫʜʥʠʢʠ ʠʤʝʶʪ ʙʦʣʴʰʝ ʩʚʦʙʦʜʳ ʠ ʤʦʛʫʪ ʧʨʝʜʣʘʛʘʪʴ ʠʜʝʠ, ʘ ʪʘʢʞʝ ʫʧʨʘʚʣʷʪʴ ʩʚʦʠʤ ʚʨʝʤʝʥʝʤ ʠ 

ʫʩʪʘʥʘʚʣʠʚʘʪʴ ʩʨʦʢʠ ʚʳʧʦʣʥʝʥʠʷ ʟʘʜʘʯ. ʋʧʨʘʚʣʝʥʝʮ ʧʨʠʩʣʫʰʠʚʘʝʪʩʷ ʢ ʤʥʝʥʠʶ ʧʦʜʯʠʥʝʥʥʳʭ, ʥʦ ʨʝʰʝʥʠʝ 

ʧʨʠʥʠʤʘʝʪ ʩʘʤʦʩʪʦʷʪʝʣʴʥʦ. ʈʫʢʦʚʦʜʠʪʝʣʴ ʩʣʝʜʠʪ ʟʘ ʨʘʙʦʪʦʡ ʪʦʣʴʢʦ ʥʘ ʦʩʥʦʚʥʦʡ ʩʪʘʜʠʠ ʨʘʙʦʪʳ ʠ 

ʥʘʧʨʘʚʣʷʝʪ ʢʦʤʘʥʜʫ ʚ ʥʫʞʥʦʝ ʨʫʩʣʦ, ʝʛʦ ʟʘʜʘʯʘ ð ʪʘʢʞʝ ʦʙʝʩʧʝʯʠʪʴ ʫʩʣʦʚʠʷ ʠ ʚʳʜʝʣʠʪʴ ʙʶʜʞʝʪ. ʂʦʫʯʠʥʛ 

ð ʧʦʧʫʣʷʨʥʳʡ ʩʧʦʩʦʙ ʫʧʨʘʚʣʝʥʠʷ ʚ ʜʝʤʦʢʨʘʪʠʯʝʩʢʦʤ ʩʪʠʣʝ. ʂʦʤʘʥʜʘ ʨʘʟʙʠʨʘʝʪʩʷ ʚ ʟʘʜʘʯʘʭ ʩ ʧʦʤʦʱʴʶ 

ʥʘʚʦʜʷʱʠʭ ʚʦʧʨʦʩʦʚ ʫʧʨʘʚʣʝʥʮʘ. ʃʠʙʝʨʘʣʴʥʳʡ ʩʪʠʣʴ - ʪʘʢʦʝ ʫʧʨʘʚʣʝʥʠʝ ʝʱʝ ʥʘʟʳʚʘʶʪ ʧʦʧʫʩʪʠʪʝʣʴʩʢʠʤ. 

ʉʪʠʣʠ ʤʝʥʝʜʞʤʝʥʪʘ ʧʦʜʨʘʟʫʤʝʚʘʶʪ ʨʘʟʥʫʶ ʩʪʝʧʝʥʴ ʩʚʦʙʦʜʳ ʩʦʪʨʫʜʥʠʢʦʚ, ʥʦ ʚ ʵʪʦʤ ʪʠʧʝ ʨʫʢʦʚʦʜʩʪʚʘ ʦʥʘ 

ʥʠʯʝʤ ʥʝ ʦʛʨʘʥʠʯʝʥʘ. ʇʦʜʯʠʥʝʥʥʳʝ ʥʝ ʪʦʣʴʢʦ ʚʳʧʦʣʥʷʶʪ ʟʘʜʘʯʠ, ʥʦ ʠ ʧʦʣʥʦʩʪʴʶ ʥʝʩʫʪ ʦʪʚʝʪʩʪʚʝʥʥʦʩʪʴ 

ʟʘ ʨʝʟʫʣʴʪʘʪʳ. ʈʫʢʦʚʦʜʠʪʝʣʴ ð ʯʘʩʪʴ ʢʦʣʣʝʢʪʠʚʘ, ʦʥ ʩʪʘʚʠʪ ʩʝʙʷ ʥʘʨʘʚʥʝ ʩ ʩʦʪʨʫʜʥʠʢʘʤʠ.  

ɺ ʭʦʜʝ ʠʩʩʣʝʜʦʚʘʥʠʷ ʤʳ ʧʨʠʰʣʠ ʢ ʚʳʚʦʜʫ, ʯʪʦ ʩʨʝʜʠ ʢʨʫʧʥʳʭ ʢʦʤʧʘʥʠʡ ʩʪʠʣʴ ʨʫʢʦʚʦʜʩʪʚʘ ʥʝ 

ʦʯʝʚʠʜʝʥ, ʵʪʦ ʛʠʙʨʠʜ ʘʚʪʦʨʠʪʘʨʥʦʛʦ ʠ ʜʝʤʦʢʨʘʪʠʯʝʩʢʦʛʦ ʩʪʠʣʷ. ʉʨʝʜʠ ʤʘʣʝʥʴʢʠʭ ʢʦʤʧʘʥʠʡ ʩʪʠʣʴ 

ʨʫʢʦʚʦʜʩʪʚʘ ð ʣʠʙʝʨʘʣʴʥʳʡ. 

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʩʪʠʣʠ ʨʫʢʦʚʦʜʩʪʚʘ, ʤʘʣʝʥʴʢʘʷ ʢʦʤʧʘʥʠʷ, ʙʦʣʴʰʘʷ ʢʦʤʧʘʥʠʷ, ʘʚʪʦʨʠʪʘʨʥʳʡ 

ʩʪʠʣʴ, ʜʝʤʦʢʨʘʪʠʯʝʩʢʠʡ ʩʪʠʣʴ, ʣʠʙʝʨʘʣʴʥʳʡ ʩʪʠʣʴ. 
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Abstract 

The concept of addiction has appeared among people since ancient times. It has affected people of different 

ages, genders, and nationalities. In modern times, various methods are being developed to prevent this problem. 

The article discusses how addictions spread in the era of digital transformations and the dangers associated with 

them. The rapid development of digital technologies in everyday reality, as well as the influence of the Internet 

and social networks, has had a significant impact on human behaviour and the social environment. Through digital 

technologies, people are more often inclined to be addicted to digital systems, which increases the risks. 

This work presents how addictions spread in various areas, from personal addictions (for example, social 

media) to universal addictions to digital infrastructures and cyberattacks. The article also examines the impact of 



digital transformations on the social, economic, and psychological spheres, highlighting their potential negative 

consequences and suggesting possible solutions. 

Keywords and phrases: Addiction, data security, digital transformation, cybersecurity, social media, 

digital infrastructure, spread of addictions, technological growth, psychological impact, cyberattacks. 

 

ʇʋʊʀ ʀ ʆʇɸʉʅʆʉʊʀ ʈɸʉʇʈʆʉʊʈɸʅɽʅʀʗ ɿɸɺʀʉʀʄʆʉʊʀ ɺ ʕʇʆʍʋ 

ʎʀʌʈʆɺʓʍ ʊʈɸʅʉʌʆʈʄɸʎʀʁ 

 

ʂʈʀʉʊʀʅɽ ʇɽʊʈʆʉʗʅ 

ʉʦʠʩʢʘʪʝʣʴ ʢʘʬʝʜʨʳ ʧʩʠʭʦʣʦʛʠʠ 

ʄʝʞʜʫʥʘʨʦʜʥʦʛʦ ʥʘʫʯʥʦ-ʦʙʨʘʟʦʚʘʪʝʣʴʥʦʛʦ ʮʝʥʪʨʘ 

ʅʘʮʠʦʥʘʣʴʥʦʡ ʘʢʘʜʝʤʠʠ ʥʘʫʢ ʈʝʩʧʫʙʣʠʢʠ ɸʨʤʝʥʠʷ 

kristine.petrosyan@edi.isec.am 

ɸʥʥʦʪʘʮʠʷ 

ʇʦʥʷʪʠʝ ʟʘʚʠʩʠʤʦʩʪʠ ʩʫʱʝʩʪʚʦʚʘʣʦ ʩʨʝʜʠ ʣʶʜʝʡ ʩ ʜʨʝʚʥʠʭ ʚʨʝʤʝʥ. ʕʪʦ ʧʨʦʷʚʣʷʝʪʩʷ ʫ ʣʶʜʝʡ 

ʨʘʟʥʦʛʦ ʚʦʟʨʘʩʪʘ, ʧʦʣʘ ʠ ʥʘʮʠʦʥʘʣʴʥʦʩʪʠ. ɺ ʥʘʩʪʦʷʱʝʝ ʚʨʝʤʷ ʨʘʟʨʘʙʘʪʳʚʘʶʪʩʷ ʨʘʟʣʠʯʥʳʝ ʤʝʪʦʜʳ 

ʧʨʝʜʦʪʚʨʘʱʝʥʠʷ ʵʪʦʡ ʧʨʦʙʣʝʤʳ. ɺ ʩʪʘʪʴʝ ʨʘʩʩʤʘʪʨʠʚʘʶʪʩʷ ʧʫʪʠ ʨʘʩʧʨʦʩʪʨʘʥʝʥʠʷ ʟʘʚʠʩʠʤʦʩʪʝʡ ʚ ʵʧʦʭʫ 

ʮʠʬʨʦʚʦʡ ʪʨʘʥʩʬʦʨʤʘʮʠʠ ʠ ʩʚʷʟʘʥʥʳʝ ʩ ʥʠʤʠ ʦʧʘʩʥʦʩʪʠ. ɺ ʧʦʚʩʝʜʥʝʚʥʦʡ ʨʝʘʣʴʥʦʩʪʠ ʩʪʨʝʤʠʪʝʣʴʥʦʝ 

ʨʘʟʚʠʪʠʝ ʮʠʬʨʦʚʳʭ ʪʝʭʥʦʣʦʛʠʡ, ʘ ʪʘʢʞʝ ʚʦʟʜʝʡʩʪʚʠʝ ʀʥʪʝʨʥʝʪʘ ʠ ʩʦʮʠʘʣʴʥʳʭ ʩʝʪʝʡ ʦʢʘʟʘʣʠ 

ʩʫʱʝʩʪʚʝʥʥʦʝ ʚʣʠʷʥʠʝ ʥʘ ʧʦʚʝʜʝʥʠʝ ʯʝʣʦʚʝʢʘ ʠ ʩʦʮʠʘʣʴʥʫʶ ʩʨʝʜʫ. ʉ ʧʦʷʚʣʝʥʠʝʤ ʮʠʬʨʦʚʳʭ ʪʝʭʥʦʣʦʛʠʡ 

ʣʶʜʠ ʩ ʙʦʣʴʰʝʡ ʚʝʨʦʷʪʥʦʩʪʴʶ ʩʪʘʥʫʪ ʟʘʚʠʩʠʤʳʤʠ ʦʪ ʮʠʬʨʦʚʳʭ ʩʠʩʪʝʤ, ʯʪʦ ʫʚʝʣʠʯʠʚʘʝʪ ʨʠʩʢʠ. ɺ 

ʥʘʩʪʦʷʱʝʡ ʨʘʙʦʪʝ ʧʦʢʘʟʘʥʦ, ʢʘʢ ʟʘʚʠʩʠʤʦʩʪʠ ʨʘʩʧʨʦʩʪʨʘʥʷʶʪʩʷ ʚ ʨʘʟʣʠʯʥʳʭ ʦʙʣʘʩʪʷʭ: ʦʪ ʣʠʯʥʳʭ 

ʟʘʚʠʩʠʤʦʩʪʝʡ (ʥʘʧʨʠʤʝʨ, ʦʪ ʩʦʮʠʘʣʴʥʳʭ ʩʝʪʝʡ) ʜʦ ʚʩʝʦʙʱʠʭ ʟʘʚʠʩʠʤʦʩʪʝʡ ʦʪ ʮʠʬʨʦʚʳʭ ʠʥʬʨʘʩʪʨʫʢʪʫʨ ʠ 

ʢʠʙʝʨʘʪʘʢ. ɺ ʩʪʘʪʴʝ ʪʘʢʞʝ ʘʥʘʣʠʟʠʨʫʝʪʩʷ ʚʣʠʷʥʠʝ ʮʠʬʨʦʚʳʭ ʪʨʘʥʩʬʦʨʤʘʮʠʡ ʥʘ ʩʦʮʠʘʣʴʥʫʶ, 

ʵʢʦʥʦʤʠʯʝʩʢʫʶ ʠ ʧʩʠʭʦʣʦʛʠʯʝʩʢʫʶ ʩʬʝʨʳ, ʚʳʜʝʣʷʶʪʩʷ ʠʭ ʧʦʪʝʥʮʠʘʣʴʥʳʝ ʥʝʛʘʪʠʚʥʳʝ ʧʦʩʣʝʜʩʪʚʠʷ ʠ 

ʧʨʝʜʣʘʛʘʶʪʩʷ ʚʦʟʤʦʞʥʳʝ ʨʝʰʝʥʠʷ. 

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʟʘʚʠʩʠʤʦʩʪʴ, ʙʝʟʦʧʘʩʥʦʩʪʴ ʜʘʥʥʳʭ, ʮʠʬʨʦʚʘʷ ʪʨʘʥʩʬʦʨʤʘʮʠʷ, 

ʢʠʙʝʨʙʝʟʦʧʘʩʥʦʩʪʴ, ʩʦʮʠʘʣʴʥʳʝ ʩʝʪʠ, ʮʠʬʨʦʚʘʷ ʠʥʬʨʘʩʪʨʫʢʪʫʨʘ, ʨʘʩʧʨʦʩʪʨʘʥʝʥʠʝ ʟʘʚʠʩʠʤʦʩʪʝʡ, 
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Abstract 

Although the concept of alienation has been studied in the literature for many years, it remains a topic of 

enduring relevance. This article examines the concept of alienation and its significance, exploring its historical 

development, causes, and consequences in the context of environmental influence. Alienation, characterised by 

an individual's loss of faith in their surroundings and themselves, leads to deep loneliness and despair, which has 

become a significant problem for the individual. The comments on the topic presented in the article provide 

answers to some questions; however, further serious research is still needed. The work encompasses the historical 

development of the theory of alienation, including its modern period, its causes, and its consequences. 

Keywords and phrases: Alienation, removal, isolation, despair, loneliness. 

 

ʂʆʅʎɽʇʎʀʗ ʉʆʎʀɸʃʔʅʆ-ʇʉʀʍʆʃʆɻʀʏɽʉʂʆɻʆ ʆʊʏʋɾɼɽʅʀʗ 

 

ʊɸʊɽɺʀʂ ɺɸʊʗʅ 

ʉʦʠʩʢʘʪʝʣʴ ʄʝʞʜʫʥʘʨʦʜʥʦʛʦ ʥʘʫʯʥʦ-ʦʙʨʘʟʦʚʘʪʝʣʴʥʦʛʦ ʮʝʥʪʨʘ 

ʅʘʮʠʦʥʘʣʴʥʦʡ ʘʢʘʜʝʤʠʠ ʥʘʫʢ ʈʝʩʧʫʙʣʠʢʠ ɸʨʤʝʥʠʷ  

vatyantatevik@gmail.com 

 

ɸʥʥʦʪʘʮʠʷ 

ʍʦʪʷ ʢʦʥʮʝʧʮʠʷ ʦʪʯʫʞʜʝʥʠʷ ʠʟʫʯʘʝʪʩʷ ʚ ʣʠʪʝʨʘʪʫʨʝ ʫʞʝ ʤʥʦʛʦ ʣʝʪ, ʵʪʘ ʪʝʤʘ ʩʦʭʨʘʥʷʝʪ ʩʚʦʶ 

ʘʢʪʫʘʣʴʥʦʩʪʴ. ɺ ʩʪʘʪʴʝ ʨʘʩʩʤʘʪʨʠʚʘʝʪʩʷ ʧʦʥʷʪʠʝ ʦʪʯʫʞʜʝʥʠʷ, ʝʛʦ ʟʥʘʯʝʥʠʝ, ʨʘʩʩʤʘʪʨʠʚʘʝʪʩʷ ʝʛʦ 
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ʠʩʪʦʨʠʯʝʩʢʦʝ ʨʘʟʚʠʪʠʝ, ʧʨʠʯʠʥʳ ʠ ʧʦʩʣʝʜʩʪʚʠʷ ʚ ʢʦʥʪʝʢʩʪʝ ʚʣʠʷʥʠʷ ʦʢʨʫʞʘʶʱʝʡ ʩʨʝʜʳ. ʆʪʯʫʞʜʝʥʠʝ, 

ʭʘʨʘʢʪʝʨʠʟʫʶʱʝʝʩʷ ʫʪʨʘʪʦʡ ʯʝʣʦʚʝʢʦʤ ʚʝʨʳ ʚ ʩʚʦʝ ʦʢʨʫʞʝʥʠʝ ʠ ʩʘʤʦʛʦ ʩʝʙʷ, ʧʨʠʚʦʜʠʪ ʢ ʛʣʫʙʦʢʦʤʫ 

ʦʜʠʥʦʯʝʩʪʚʫ ʠ ʦʪʯʘʷʥʠʶ ʠ ʩʪʘʥʦʚʠʪʩʷ ʫʛʨʦʞʘʶʱʝʡ ʧʨʦʙʣʝʤʦʡ ʜʣʷ ʯʝʣʦʚʝʢʘ ʠʟ-ʟʘ ʩʦʙʳʪʠʡ, ʧʨʦʠʩʭʦʜʷʱʠʭ 

ʚ ʩʦʚʨʝʤʝʥʥʦʤ ʤʠʨʝ. ʂʦʤʤʝʥʪʘʨʠʠ ʧʦ ʪʝʤʝ ʩʪʘʪʴʠ ʜʘʶʪ ʦʪʚʝʪʳ ʥʘ ʥʝʢʦʪʦʨʳʝ ʚʦʧʨʦʩʳ, ʥʦ ʧʦ ʜʘʥʥʦʡ ʪʝʤʝ 

ʝʱʝ ʧʨʝʜʩʪʦʠʪ ʧʨʦʚʝʩʪʠ ʩʝʨʴʝʟʥʳʝ ʠʩʩʣʝʜʦʚʘʥʠʷ, ʢʦʪʦʨʳʝ ʚʨʝʤʷ ʦʪ ʚʨʝʤʝʥʠ ʩʪʘʥʦʚʷʪʩʷ ʘʢʪʫʘʣʴʥʳʤʠ. 

ʈʘʙʦʪʘ ʚʢʣʶʯʘʝʪ ʚ ʩʝʙʷ ʠʩʪʦʨʠʯʝʩʢʦʝ ʨʘʟʚʠʪʠʝ ʪʝʦʨʠʠ ʦʪʯʫʞʜʝʥʠʷ, ʚʢʣʶʯʘʷ ʩʦʚʨʝʤʝʥʥʳʡ ʧʝʨʠʦʜ, 

ʧʨʠʯʠʥʳ ʠ ʧʦʩʣʝʜʩʪʚʠʷ. 

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʦʪʯʫʞʜʝʥʠʝ, ʫʜʘʣʝʥʠʝ, ʠʟʦʣʷʮʠʷ, ʦʪʯʘʷʥʠʝ, ʦʜʠʥʦʯʝʩʪʚʦ. 
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Abstract 

This study examines the development of leadership qualities in future commanders within the Republic of 

Armenia's military educational institutions. Attention is primarily given to modern theories of leadership, as 

practical methods for contributing to studentsô leadership development are discussed in relation to their 

applicability in the military educational field.  

Leadership teaching methodologies are analysed, focusing on teamwork, decision-making, self-

confidence, responsibility, and student communication skills. Consideration is also given to the effectiveness of 

leadership development programs and exercises used in the military educational institutions. 

Additional attention is given to military psychological and organisational aspects of leadership education, 

which are most applicable for the formation of future commanders. 

Keywords and phrases: Military education, educational, future commander, leader, leadership, 

individual, group, authority, unit, commander, will. 

 

mailto:harutyunmanukyan1982@gmail.com
mailto:harutyunmanukyan1982@gmail.com


ʌʆʈʄʀʈʆɺɸʅʀɽ ʃʀɼɽʈʉʂʀʍ ʂɸʏɽʉʊɺ ɹʋɼʋʑʀʍ ʂʆʄɸʅɼʀʈʆɺ ɺ 

ɺʆɽʅʅʓʍ ʋʏɽɹʅʓʍ ɿɸɺɽɼɽʅʀʗʍ 

ɸʈʋʊʖʅ ʄɸʅʋʂʗʅ 

ʅʘʯʘʣʴʥʠʢ ʢʘʬʝʜʨʳ ʚʦʝʥʥʦʛʦ ʧʨʘʚʘ ʠ ʣʠʜʝʨʩʪʚʘ 

ɺʦʝʥʥʦʡ ʘʢʘʜʝʤʠʠ ʠʤʝʥʠ ɺ.ʉʘʨʛʩʷʥʘ ʄʠʥʠʩʪʝʨʩʪʚʘ ʦʙʦʨʦʥʳ ʈɸ 

harutyunmanukyan1982@gmail.com 

ɸʥʥʦʪʘʮʠʷ 

ʈʘʙʦʪʘ ʧʦʩʚʷʱʝʥʘ ʠʟʫʯʝʥʠʶ ʧʨʦʮʝʩʩʘ ʬʦʨʤʠʨʦʚʘʥʠʷ ʣʠʜʝʨʩʢʠʭ ʢʘʯʝʩʪʚ ʙʫʜʫʱʠʭ ʢʦʤʘʥʜʠʨʦʚ ʚ 

ʚʦʝʥʥʦ-ʫʯʝʙʥʳʭ ʟʘʚʝʜʝʥʠʷʭ ʈʝʩʧʫʙʣʠʢʠ ɸʨʤʝʥʠʷ. ɹʳʣʠ ʠʟʫʯʝʥʳ ʩʦʚʨʝʤʝʥʥʳʝ ʪʝʦʨʠʠ ʣʠʜʝʨʩʪʚʘ, ʠʭ 

ʚʦʟʤʦʞʥʳʝ ʧʨʠʤʝʥʝʥʠʷ ʚ ʩʬʝʨʝ ʚʦʝʥʥʦʛʦ ʦʙʨʘʟʦʚʘʥʠʷ, ʘ ʪʘʢʞʝ ʧʨʘʢʪʠʯʝʩʢʠʝ ʤʝʪʦʜʳ, ʩʧʦʩʦʙʩʪʚʫʶʱʠʝ 

ʨʘʟʚʠʪʠʶ ʣʠʜʝʨʩʢʠʭ ʢʘʯʝʩʪʚ ʫ ʩʪʫʜʝʥʪʦʚ.  

ʆʪʜʝʣʴʥʦʝ ʚʥʠʤʘʥʠʝ ʫʜʝʣʷʣʦʩʴ ʦʙʨʘʟʦʚʘʪʝʣʴʥʳʤ ʤʝʪʦʜʠʢʘʤ, ʥʘʮʝʣʝʥʥʳʤ ʥʘ ʨʘʟʚʠʪʠʝ ʧʨʦʮʝʩʩʘ 

ʢʦʤʘʥʜʥʦʡ ʨʘʙʦʪʳ, ʧʨʠʥʷʪʠʷ ʨʝʰʝʥʠʡ, ʘ ʪʘʢʞʝ ʧʦʚʳʰʝʥʠʝ ʯʫʚʩʪʚ ʣʠʯʥʦʡ ʫʚʝʨʝʥʥʦʩʪʠ, ʦʪʚʝʪʩʪʚʝʥʥʦʩʪʠ 

ʠ ʢʦʤʤʫʥʠʢʘʪʠʚʥʳʭ ʥʘʚʳʢʦʚ.  

ɹʳʣ ʧʨʦʚʝʜʝʥ ʘʥʘʣʠʟ ʵʬʬʝʢʪʠʚʥʦʩʪʠ ʧʨʦʛʨʘʤʤ ʠ ʫʧʨʘʞʥʝʥʠʡ ʜʣʷ ʫʩʦʚʝʨʰʝʥʩʪʚʦʚʘʥʠʷ ʣʠʜʝʨʩʢʠʭ 

ʢʘʯʝʩʪʚ ʙʫʜʫʱʠʭ ʢʦʤʘʥʜʠʨʦʚ. ʊʘʢʞʝ ʫʜʝʣʷʣʦʩʴ ʚʥʠʤʘʥʠʝ ʘʩʧʝʢʪʘʤ ʚʦʝʥʥʦʡ ʧʩʠʭʦʣʦʛʠʠ ʠ 

ʦʨʛʘʥʠʟʘʮʠʦʥʥʳʤ ʦʩʦʙʝʥʥʦʩʪʷʤ, ʚʣʠʷʶʱʠʤ ʥʘ ʦʙʱʝʝ ʬʦʨʤʠʨʦʚʘʥʠʝ ʣʠʜʝʨʩʢʠʭ ʢʘʯʝʩʪʚ ʙʫʜʫʱʠʭ 

ʢʦʤʘʥʜʠʨʦʚ.  

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʚʦʝʥʥʦʝ ʦʙʨʘʟʦʚʘʥʠʝ, ʫʯʝʙʥʦʝ ʟʘʚʝʜʝʥʠʝ, ʙʫʜʫʱʠʡ ʢʦʤʘʥʜʠʨ, ʣʠʜʝʨ, 

ʨʫʢʦʚʦʜʩʪʚʦ, ʣʠʯʥʦʩʪʴ, ʛʨʫʧʧʘ, ʘʚʪʦʨʠʪʝʪ, ʧʦʜʨʘʟʜʝʣʝʥʠʝ, ʢʦʤʘʥʜʠʨ, ʚʦʣʷ. 
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Abstract 

With "Berlin Communiqué", the Bologna Process began to focus on doctoral education as the third level 

of higher education [1]. Since then, many improvements and concretisations have been made at the European 

level. The traditional doctoral education - Aspirantura in Armenia (and in other Soviet republics) was a model of 

"apprenticeship": the responsibility for the PhD student is exclusively a matter of the supervising professor (or 

"scientific supervisor") due to the close relation between the doctoral candidate and professor. Then, after 

Armenia's independence, structured postgraduate programs gradually began to increase. This process proceeded 

at almost the same speed in other European countries that joined the Bologna Process (Armenia joined the Bologna 

Process in 2005). 

After implementing the Bologna Process for the first and second cycles in most European countries, the 

third cycle is the next logical step. Yet, one should not expect regulations for the third cycle as detailed as for the 

reform of the Bachelor's and Master's programmes. The "London Coummuniqué" [2] states that "we recognise 

the value of developing and maintaining a wide variety of doctoral programmes". On the other hand, "Ministers 

consider it necessary to go beyond the present focus on two main cycles of higher education to include the doctoral 

level as the third cycle in the Bologna Process". 

How can the research institutes and the National Academy of Sciences handle this situation? An easy top-

down approach would be to wait for new national regulations and implement them gradually when they are 

established by the Government. Our bottom-up approach, instead, is to ask: What is the better model for the 

doctoral candidates (aspirants) and the scientific organisation? At the National Academy, we currently run both 

models, a traditional Soviet doctoral education (with ad hoc funding from research projects) and a structured 

educational doctoral programme. The goal of this paper is to evaluate the strengths and weaknesses of both models 

and to come to a preliminary conclusion from the perspective of modern requirements of the Armenian economy, 

whether to 

- go back to the traditional Soviet "apprenticeship model", 

- switch entirely to a structured educational doctoral programme, 

- run both modes in parallel, depending on the funding opportunities. 

Keywords and phrases: Bologna process, Doctoral education, structured doctoral programme, PhD, third 

level, Aspirantura. 

 



 

ʄɽɾɼʋ ʆɹʈɸɿʆɺɸʅʀɽʄ ʀ ʅɸʋʂʆʁ: ʏʊʆ ɹʃʀɾɽ ʂ ɼʆʂʊʆʈɸʅʊʋʈɽ? 

 

ɸʊʆʄ ʄʍʀʊɸʈʗʅ 
ɼʝʢʘʥ ʄʝʞʜʫʥʘʨʦʜʥʦʛʦ ʥʘʫʯʥʦ-ʦʙʨʘʟʦʚʘʪʝʣʴʥʦʛʦ ʮʝʥʪʨʘ 

ʅʘʮʠʦʥʘʣʴʥʦʡ ʘʢʘʜʝʤʠʠ ʥʘʫʢ ʈʝʩʧʫʙʣʠʢʠ ɸʨʤʝʥʠʷ, 

ʢʘʥʜʠʜʘʪ ʬʠʟʠʢʦ-ʤʘʪʝʤʘʪʠʯʝʩʢʠʭ ʥʘʫʢ, ʜʦʮʝʥʪ ʧʝʜʘʛʦʛʠʢʠ 

atom.mkhitaryan@isec.am 

ɸʥʥʦʪʘʮʠʷ 

ʉ çɹʝʨʣʠʥʩʢʠʤ ʢʦʤʤʶʥʠʢʝè ɹʦʣʦʥʩʢʠʡ ʧʨʦʮʝʩʩ ʥʘʯʘʣ ʬʦʢʫʩʠʨʦʚʘʪʴʩʷ ʥʘ ʜʦʢʪʦʨʘʥʪʫʨʝ ʢʘʢ ʥʘ 

ʪʨʝʪʴʝʤ ʫʨʦʚʥʝ ʚʳʩʰʝʛʦ ʦʙʨʘʟʦʚʘʥʠʷ [1]. ʉ ʪʝʭ ʧʦʨ ʥʘ ʝʚʨʦʧʝʡʩʢʦʤ ʫʨʦʚʥʝ ʙʳʣʦ ʩʜʝʣʘʥʦ ʤʥʦʛʦ 

ʫʣʫʯʰʝʥʠʡ ʠ ʢʦʥʢʨʝʪʠʟʘʮʠʡ. ʊʨʘʜʠʮʠʦʥʥʦʝ ʜʦʢʪʦʨʘʥʪʩʢʦʝ ʦʙʨʘʟʦʚʘʥʠʝ ð ʘʩʧʠʨʘʥʪʫʨʘ ʚ ɸʨʤʝʥʠʠ (ʠ ʚ 

ʜʨʫʛʠʭ ʩʦʚʝʪʩʢʠʭ ʨʝʩʧʫʙʣʠʢʘʭ) ʙʳʣʦ ʤʦʜʝʣʴʶ çʫʯʝʥʠʯʝʩʪʚʘè: ʦʪʚʝʪʩʪʚʝʥʥʦʩʪʴ ʟʘ ʘʩʧʠʨʘʥʪʘ ð ʵʪʦ 

ʠʩʢʣʶʯʠʪʝʣʴʥʦ ʜʝʣʦ ʢʫʨʠʨʫʶʱʝʛʦ ʧʨʦʬʝʩʩʦʨʘ (ʠʣʠ çʥʘʫʯʥʦʛʦ ʨʫʢʦʚʦʜʠʪʝʣʷè) ʠʟ-ʟʘ ʪʝʩʥʦʡ ʩʚʷʟʠ ʤʝʞʜʫ 

ʜʦʢʪʦʨʘʥʪʦʤ ʠ ʧʨʦʬʝʩʩʦʨʦʤ. ɿʘʪʝʤ, ʧʦʩʣʝ ʦʙʨʝʪʝʥʠʷ ɸʨʤʝʥʠʝʡ ʥʝʟʘʚʠʩʠʤʦʩʪʠ, ʩʪʨʫʢʪʫʨʠʨʦʚʘʥʥʳʝ 

ʧʨʦʛʨʘʤʤʳ ʘʩʧʠʨʘʥʪʫʨʳ ʧʦʩʪʝʧʝʥʥʦ ʥʘʯʘʣʠ ʨʘʩʰʠʨʷʪʴʩʷ. ʕʪʦʪ ʧʨʦʮʝʩʩ ʰʝʣ ʧʦʯʪʠ ʩ ʪʦʡ ʞʝ ʩʢʦʨʦʩʪʴʶ ʚ 

ʜʨʫʛʠʭ ʝʚʨʦʧʝʡʩʢʠʭ ʩʪʨʘʥʘʭ, ʧʨʠʩʦʝʜʠʥʠʚʰʠʭʩʷ ʢ ɹʦʣʦʥʩʢʦʤʫ ʧʨʦʮʝʩʩʫ (ɸʨʤʝʥʠʷ ʧʨʠʩʦʝʜʠʥʠʣʘʩʴ ʢ 

ɹʦʣʦʥʩʢʦʤʫ ʧʨʦʮʝʩʩʫ ʚ 2005 ʛʦʜʫ). 

ʇʦʩʣʝ ʚʥʝʜʨʝʥʠʷ ɹʦʣʦʥʩʢʦʛʦ ʧʨʦʮʝʩʩʘ ʜʣʷ ʧʝʨʚʦʛʦ ʠ ʚʪʦʨʦʛʦ ʮʠʢʣʘ ʚ ʙʦʣʴʰʠʥʩʪʚʝ ʝʚʨʦʧʝʡʩʢʠʭ 

ʩʪʨʘʥ, ʪʨʝʪʠʡ ʮʠʢʣ ʷʚʣʷʝʪʩʷ ʩʣʝʜʫʶʱʠʤ ʣʦʛʠʯʝʩʢʠʤ ʰʘʛʦʤ. ʊʝʤ ʥʝ ʤʝʥʝʝ, ʥʝ ʩʣʝʜʫʝʪ ʦʞʠʜʘʪʴ, ʯʪʦ 

ʧʨʘʚʠʣʘ ʜʣʷ ʪʨʝʪʴʝʛʦ ʮʠʢʣʘ ʙʫʜʫʪ ʩʪʦʣʴ ʞʝ ʧʦʜʨʦʙʥʳʤʠ, ʢʘʢ ʜʣʷ ʨʝʬʦʨʤʳ ʧʨʦʛʨʘʤʤ ʙʘʢʘʣʘʚʨʠʘʪʘ ʠ 

ʤʘʛʠʩʪʨʘʪʫʨʳ. ɺ çʃʦʥʜʦʥʩʢʦʤ ʢʦʤʤʶʥʠʢʝè [2] ʛʦʚʦʨʠʪʩʷ, ʯʪʦ çʤʳ ʧʨʠʟʥʘʝʤ ʮʝʥʥʦʩʪʴ ʨʘʟʨʘʙʦʪʢʠ ʠ 

ʧʦʜʜʝʨʞʘʥʠʷ ʰʠʨʦʢʦʛʦ ʩʧʝʢʪʨʘ ʜʦʢʪʦʨʩʢʠʭ ʧʨʦʛʨʘʤʤè. ʉ ʜʨʫʛʦʡ ʩʪʦʨʦʥʳ, çʤʠʥʠʩʪʨʳ ʩʯʠʪʘʶʪ 

ʥʝʦʙʭʦʜʠʤʳʤ ʚʳʡʪʠ ʟʘ ʨʘʤʢʠ ʥʳʥʝʰʥʝʛʦ ʬʦʢʫʩʘ ʥʘ ʜʚʫʭ ʦʩʥʦʚʥʳʭ ʮʠʢʣʘʭ ʚʳʩʰʝʛʦ ʦʙʨʘʟʦʚʘʥʠʷ, ʯʪʦʙʳ 

ʚʢʣʶʯʠʪʴ ʜʦʢʪʦʨʩʢʠʡ ʫʨʦʚʝʥʴ ʚ ʢʘʯʝʩʪʚʝ ʪʨʝʪʴʝʛʦ ʮʠʢʣʘ ʚ ɹʦʣʦʥʩʢʠʡ ʧʨʦʮʝʩʩè. 

ʂʘʢ ʥʘʫʯʥʦ-ʠʩʩʣʝʜʦʚʘʪʝʣʴʩʢʠʝ ʠʥʩʪʠʪʫʪʳ ʠ ʅʘʮʠʦʥʘʣʴʥʘʷ ʘʢʘʜʝʤʠʷ ʥʘʫʢ ʤʦʛʫʪ ʩʧʨʘʚʠʪʴʩʷ ʩ ʵʪʦʡ 

ʩʠʪʫʘʮʠʝʡ? ʇʨʦʩʪʳʤ ʧʦʜʭʦʜʦʤ ʩʚʝʨʭʫ ʚʥʠʟ ʙʳʣʦ ʙʳ ʜʦʞʜʘʪʴʩʷ ʥʦʚʳʭ ʥʘʮʠʦʥʘʣʴʥʳʭ ʧʨʘʚʠʣ ʠ ʧʦʩʪʝʧʝʥʥʦ 

ʚʥʝʜʨʷʪʴ ʠʭ, ʢʦʛʜʘ ʦʥʠ ʙʫʜʫʪ ʫʩʪʘʥʦʚʣʝʥʳ ʧʨʘʚʠʪʝʣʴʩʪʚʦʤ. ɺʤʝʩʪʦ ʵʪʦʛʦ ʥʘʰ ʧʦʜʭʦʜ ʩʥʠʟʫ ʚʚʝʨʭ 

ʟʘʢʣʶʯʘʝʪʩʷ ʚ ʪʦʤ, ʯʪʦʙʳ ʩʧʨʦʩʠʪʴ: ʢʘʢʘʷ ʤʦʜʝʣʴ ʣʫʯʰʝ ʜʣʷ ʜʦʢʪʦʨʘʥʪʦʚ (ʧʨʝʪʝʥʜʝʥʪʦʚ) ʠ ʥʘʫʯʥʦʡ 



ʦʨʛʘʥʠʟʘʮʠʠ? ɺ ʅʘʮʠʦʥʘʣʴʥʦʡ ʘʢʘʜʝʤʠʠ ʤʳ ʚ ʥʘʩʪʦʷʱʝʝ ʚʨʝʤʷ ʠʩʧʦʣʴʟʫʝʤ ʦʙʝ ʤʦʜʝʣʠ: ʪʨʘʜʠʮʠʦʥʥʦʝ 

ʩʦʚʝʪʩʢʦʝ ʜʦʢʪʦʨʩʢʦʝ ʦʙʨʘʟʦʚʘʥʠʝ (ʩ ʨʘʟʦʚʳʤ ʬʠʥʘʥʩʠʨʦʚʘʥʠʝʤ ʠʟ ʠʩʩʣʝʜʦʚʘʪʝʣʴʩʢʠʭ ʧʨʦʝʢʪʦʚ) ʠ 

ʩʪʨʫʢʪʫʨʠʨʦʚʘʥʥʫʶ ʦʙʨʘʟʦʚʘʪʝʣʴʥʫʶ ʜʦʢʪʦʨʩʢʫʶ ʧʨʦʛʨʘʤʤʫ. ʎʝʣʴ ʵʪʦʡ ʩʪʘʪʴʠ ð ʦʮʝʥʠʪʴ ʩʠʣʴʥʳʝ ʠ 

ʩʣʘʙʳʝ ʩʪʦʨʦʥʳ ʦʙʝʠʭ ʤʦʜʝʣʝʡ ʠ ʧʨʠʡʪʠ ʢ ʧʨʝʜʚʘʨʠʪʝʣʴʥʦʤʫ ʚʳʚʦʜʫ ʩ ʪʦʯʢʠ ʟʨʝʥʠʷ ʩʦʚʨʝʤʝʥʥʳʭ 

ʪʨʝʙʦʚʘʥʠʡ ʘʨʤʷʥʩʢʦʡ ʵʢʦʥʦʤʠʢʠ. ʉʣʝʜʫʝʪ ʣʠ: 

- ʚʝʨʥʫʪʴʩʷ ʢ ʪʨʘʜʠʮʠʦʥʥʦʡ ʩʦʚʝʪʩʢʦʡ çʤʦʜʝʣʠ ʫʯʝʥʠʯʝʩʪʚʘè; 

- ʧʦʣʥʦʩʪʴʶ ʧʝʨʝʡʪʠ ʥʘ ʩʪʨʫʢʪʫʨʠʨʦʚʘʥʥʫʶ ʦʙʨʘʟʦʚʘʪʝʣʴʥʫʶ ʜʦʢʪʦʨʩʢʫʶ ʧʨʦʛʨʘʤʤʫ; 

- ʟʘʧʫʩʢʘʪʴ ʦʙʘ ʨʝʞʠʤʘ ʧʘʨʘʣʣʝʣʴʥʦ ʚ ʟʘʚʠʩʠʤʦʩʪʠ ʦʪ ʚʦʟʤʦʞʥʦʩʪʝʡ ʬʠʥʘʥʩʠʨʦʚʘʥʠʷ. 
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ɸʥʥʦʪʘʮʠʷ 

ʉʪʘʪʴʷ ʧʦʩʚʷʱʝʥʘ ʘʥʘʣʠʟʫ ʜʝʬʠʮʠʪʦʚ ʢʦʤʧʝʪʝʥʮʠʡ ʧʨʝʧʦʜʘʚʘʪʝʣʝʡ ʨʦʩʩʠʡʩʢʠʭ ʚʫʟʦʚ ʠ ʩʪʨʘʪʝʛʠʡ 

ʠʭ ʚʦʩʧʦʣʥʝʥʠʷ ʚ ʢʦʥʪʝʢʩʪʝ ʥʦʚʦʡ ʦʙʨʘʟʦʚʘʪʝʣʴʥʦʡ ʧʦʣʠʪʠʢʠ, ʦʨʠʝʥʪʠʨʦʚʘʥʥʦʡ ʥʘ ʧʝʨʠʦʜ ʜʦ 2036ï2040 

ʛʛ. ɸʢʪʫʘʣʴʥʦʩʪʴ ʠʩʩʣʝʜʦʚʘʥʠʷ ʦʙʫʩʣʦʚʣʝʥʘ ʨʘʩʪʫʱʝʡ ʥʘʛʨʫʟʢʦʡ ʥʘ ʧʨʝʧʦʜʘʚʘʪʝʣʝʡ, ʩʦʢʨʘʱʝʥʠʝʤ ʠʭ 

ʯʠʩʣʝʥʥʦʩʪʠ ʠ ʩʪʘʨʝʥʠʝʤ ʢʘʜʨʦʚ ʚ ʩʠʩʪʝʤʝ ʚʳʩʰʝʛʦ ʦʙʨʘʟʦʚʘʥʠʷ. ʆʩʥʦʚʦʡ ʠʩʩʣʝʜʦʚʘʥʠʷ ʩʪʘʣʠ ʜʘʥʥʳʝ 

ʤʘʩʩʦʚʦʛʦ ʦʧʨʦʩʘ 2600 ʧʨʝʧʦʜʘʚʘʪʝʣʝʡ ʠʟ 22 ʚʫʟʦʚ 19 ʨʝʛʠʦʥʦʚ ʈʦʩʩʠʠ. ʈʝʟʫʣʴʪʘʪʳ ʚʳʷʚʠʣʠ ʟʥʘʯʠʪʝʣʴʥʳʝ 

ʜʝʬʠʮʠʪʳ ʢʦʤʧʝʪʝʥʮʠʡ. ʅʘʠʙʦʣʝʝ ʦʩʪʨʳʤʠ ʦʢʘʟʘʣʠʩʴ: ʮʠʬʨʦʚʳʝ ʥʘʚʳʢʠ ʜʣʷ ʦʙʨʘʟʦʚʘʥʠʷ ʠ ʥʘʫʢʠ, 

ʫʧʨʘʚʣʝʥʯʝʩʢʠʝ ʢʦʤʧʝʪʝʥʮʠʠ (ʣʠʜʝʨʩʪʚʦ, ʧʨʝʜʧʨʠʥʠʤʘʪʝʣʴʩʪʚʦ) ʠ ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʳʝ ʟʥʘʥʠʷ ʚ ʥʦʚʳʭ 

ʪʝʭʥʦʣʦʛʠʯʝʩʢʠʭ ʦʙʣʘʩʪʷʭ. ɺʦʟʨʘʩʪʥʳʝ ʨʘʟʣʠʯʠʷ ʦʢʘʟʘʣʠʩʴ ʩʪʘʪʠʩʪʠʯʝʩʢʠ ʟʥʘʯʠʤʳʤʠ ʩ ʪʦʯʢʠ ʟʨʝʥʠʷ 

ʦʮʝʥʢʠ ʫʨʦʚʥʷ ʢʦʤʧʝʪʝʥʮʠʡ: ʧʨʝʧʦʜʘʚʘʪʝʣʠ ʩʪʘʨʰʝ 65 ʣʝʪ ʜʝʤʦʥʩʪʨʠʨʫʶʪ ʙʦʣʝʝ ʥʠʟʢʠʝ ʧʦʢʘʟʘʪʝʣʠ ʚ ʀʂʊ 

ʠ ʮʠʬʨʦʚʳʭ ʥʘʚʳʢʘʭ, ʪʦʛʜʘ ʢʘʢ ʤʦʣʦʜʳʝ ʧʝʜʘʛʦʛʠ ʠʩʧʳʪʳʚʘʶʪ ʜʝʬʠʮʠʪ ʚ ʥʘʫʯʥʦʡ ʜʝʷʪʝʣʴʥʦʩʪʠ.  ɼʘʥʥʳʝ 

ʧʦ ʩʪʨʘʪʝʛʠʷʤ ʜʦʩʪʨʦʡʢʠ ʢʦʤʧʝʪʝʥʮʠʡ ʯʝʨʝʟ ɼʇʆ ʧʦʢʘʟʘʣʠ, ʯʪʦ ʣʠʰʴ ʪʨʝʪʴ ʧʨʝʧʦʜʘʚʘʪʝʣʝʡ 

ʮʝʣʝʥʘʧʨʘʚʣʝʥʥʦ ʚʦʩʧʦʣʥʷʶʪ ʘʢʪʫʘʣʴʥʳʝ ʧʨʦʙʝʣʳ, ʦʩʪʘʣʴʥʳʝ ʬʦʢʫʩʠʨʫʶʪʩʷ ʥʘ ʚʪʦʨʦʩʪʝʧʝʥʥʳʭ 

ʢʦʤʧʝʪʝʥʮʠʷʭ ʠʣʠ ʧʨʦʩʪʦ ʭʦʪʷʪ ʧʨʦʜʣʠʪʴ ʢʦʥʪʨʘʢʪ. ɺʳʚʦʜʳ ʧʦʜʯʝʨʢʠʚʘʶʪ ʥʝʦʙʭʦʜʠʤʦʩʪʴ ʧʝʨʝʩʤʦʪʨʘ 

ʩʠʩʪʝʤʳ ʧʦʚʳʰʝʥʠʷ ʢʚʘʣʠʬʠʢʘʮʠʠ: ʧʝʨʝʭʦʜ ʦʪ ʬʦʨʤʘʣʴʥʳʭ ʪʨʝʙʦʚʘʥʠʡ ʢ ʠʥʜʠʚʠʜʫʘʣʠʟʠʨʦʚʘʥʥʳʤ 

ʧʨʦʛʨʘʤʤʘʤ, ʫʯʠʪʳʚʘʶʱʠʤ ʚʦʟʨʘʩʪʥʳʝ ʠ ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʳʝ ʦʩʦʙʝʥʥʦʩʪʠ. ɸʚʪʦʨʳ ʪʘʢʞʝ ʘʢʮʝʥʪʠʨʫʶʪ 

ʚʘʞʥʦʩʪʴ ʠʥʪʝʛʨʘʮʠʠ ʮʠʬʨʦʚʳʭ ʠʥʩʪʨʫʤʝʥʪʦʚ ʚ ʧʝʜʘʛʦʛʠʯʝʩʢʫʶ ʧʨʘʢʪʠʢʫ. 
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Abstract 

The present article analyses the competence deficits of Russian higher education teachers and the strategies 

to address these deficits in the context of the new educational policy, which is oriented towards the period up to 

2036-2040. The pertinence of the research is contingent upon the mounting pressure on teachers, the diminution 

of their numbers, and the ageing of personnel within the higher education system. The study was based on data 

from a large-scale survey of 2,600 teachers from 22 universities across 19 Russian regions. The results indicated 

substantial deficiencies in competence. The most salient of these were digital skills for education and science, 

managerial competencies (leadership, entrepreneurship) and professional knowledge in new technological areas. 

Statistical analysis revealed significant disparities in competence assessments based on age. Teachers over the age 

of 65 exhibited lower scores in ICT and digital skills, while those under 65 demonstrated deficiencies in 

science.  The data on strategies for completing competencies through continuing professional development (CPD) 

demonstrated that a mere one-third of teachers deliberately addressed existing gaps. The remaining teachers were 

primarily focused on secondary competencies or simply seeking to extend their contracts. The findings emphasise 

the necessity to revise the current system of professional development, transitioning from a focus on formal 

requirements to the implementation of individualised programmes that consider age-related differences and 

professional characteristics. The authors also emphasise the importance of integrating digital tools into 

pedagogical practice. 

Keywords and phrases: Higher education in Russia, university teachers, teachers' competences, 

competence deficits 
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Abstract 

One of the most essential resources for a country's development is its human resources. The more educated 

a society is, the higher the efficiency of its resource activities. For this purpose, investing in knowledge and skills 

from an early school age will be a guarantee of the country's development. The planned educational work should 

aim to develop a civilised, proactive, capable, creative, and competitive citizen who envisions their future in their 

own country. Education, being a priority, a national value, and a key factor for socio-economic progress, the main 

issue is improving the quality of education. This will ensure the effective functioning of the system and provide 

equal access to education for learners, in accordance with their aspirations and abilities. However, the school 

sometimes encounters several obstacles that hinder its ability to effectively organise its work, which in turn affects 

the effectiveness of the learning process. 

 This article examines the factors that affect the effectiveness of teaching in schools, particularly those related 

to the social status of the learners' families. Often, the social status of the family leaves a negative impact on the 

formation and development of the learner's personality. Social differences can lead to peer or group conflicts, such 

as bullying. This is a significant issue that has a negative impact on personal development.  

The school has a role to play in this matter: to recognise and keep such students under its attention. The 

article presents the importance of this issue and explores possible solutions, attempting to analyse them, develop, 

and propose effective solutions. It also focuses on developing mechanisms to strengthen the school-parent 

connection, recognise students' needs, and create strategies to address them. 

Keywords and phrases: Education effectiveness, social status, bullying, self-realisation, motivation, 

prevention. 

 

ʇʈʆɹʃɽʄʓ, ʉɺʗɿʆʅʅʓɽ ʉ ʉʆʎʀɸʃʔʅʓʄ ʉʊɸʊʋʉʆʄ ʋʏɸʑʀʍʉʗ ɺ 

ʐʂʆʃɽ. ɹʋʃʃʀʅɻ 

ʃʋʉʀʅɽ ʅɸɸʇɽʊʗʅ 

ʄʘʛʠʩʪʨʘʥʪ ʫʧʨʘʚʣʝʥʠʷ ʦʙʨʘʟʦʚʘʥʠʝʤ ʄʝʞʜʫʥʘʨʦʜʥʦʛʦ ʥʘʫʯʥʦ-ʦʙʨʘʟʦʚʘʪʝʣʴʥʦʛʦ ʮʝʥʪʨʘ ʅɸʅ ʈɸ, 

ʂʦʦʨʜʠʥʘʪʦʨ ʩʧʝʮʠʘʣʠʟʠʨʦʚʘʥʥʦʡ ʦʙʨʘʟʦʚʘʪʝʣʴʥʦʡ ʧʦʜʜʝʨʞʢʠ 

ɹʘʟʫʤʩʢʦʡ ʩʨʝʜʥʝʡ ʰʢʦʣʳ ʃʦʨʠʡʩʢʦʡ ʦʙʣʘʩʪʠ, 

ʫʯʠʪʝʣʴ ɺʘʥʘʜʟʦʨʩʢʦʡ ʰʢʦʣʳ ʂʘʨʭʘʥʷʥ 

nahapetyanlusine96@gmail.com 

 

ɻɸʁʂ ʇɽʊʈʆʉʗʅ 

ɼʦʢʪʦʨ ʧʝʜʘʛʦʛʠʯʝʩʢʠʭ ʥʘʫʢ, ʧʨʦʬʝʩʩʦʨ 

hahapet@rambler.ru 

ɸʥʥʦʪʘʮʠʷ 

ʏʝʣʦʚʝʯʝʩʢʠʝ ʨʝʩʫʨʩʳ ʷʚʣʷʶʪʩʷ ʦʜʥʠʤ ʠʟ ʚʘʞʥʝʡʰʠʭ ʨʝʩʫʨʩʦʚ ʜʣʷ ʨʘʟʚʠʪʠʷ ʩʪʨʘʥʳ. ʏʝʤ 

ʦʙʨʘʟʦʚʘʥʥʝʝ ʦʙʱʝʩʪʚʦ, ʪʝʤ ʚʳʰʝ ʵʬʬʝʢʪʠʚʥʦʩʪʴ ʵʪʦʛʦ ʨʝʩʫʨʩʘ. ɺ ʩʚʷʟʠ ʩ ʵʪʠʤ ʠʥʚʝʩʪʠʨʦʚʘʥʠʝ ʚ ʟʥʘʥʠʷ 

ʠ ʫʤʝʥʠʷ ʩ ʨʘʥʥʝʛʦ ʰʢʦʣʴʥʦʛʦ ʚʦʟʨʘʩʪʘ ʷʚʣʷʝʪʩʷ ʟʘʣʦʛʦʤ ʨʘʟʚʠʪʠʷ ʩʪʨʘʥʳ. ʇʣʘʥʠʨʫʝʤʘʷ ʚʦʩʧʠʪʘʪʝʣʴʥʘʷ 

ʨʘʙʦʪʘ ʜʦʣʞʥʘ ʙʳʪʴ ʥʘʧʨʘʚʣʝʥʘ ʥʘ ʬʦʨʤʠʨʦʚʘʥʠʝ ʮʠʚʠʣʠʟʦʚʘʥʥʦʛʦ, ʠʥʠʮʠʘʪʠʚʥʦʛʦ, ʩʧʦʩʦʙʥʦʛʦ, 



ʢʨʝʘʪʠʚʥʦʛʦ, ʢʦʥʢʫʨʝʥʪʥʦʩʧʦʩʦʙʥʦʛʦ ʛʨʘʞʜʘʥʠʥʘ, ʧʨʝʜʩʪʘʚʣʷʶʱʝʛʦ ʩʚʦʸ ʙʫʜʫʱʝʝ ʚ ʩʦʙʩʪʚʝʥʥʦʡ ʩʪʨʘʥʝ. 

ʇʦʩʢʦʣʴʢʫ ʦʙʨʘʟʦʚʘʥʠʝ ʷʚʣʷʝʪʩʷ ʧʨʠʦʨʠʪʝʪʦʤ, ʥʘʮʠʦʥʘʣʴʥʦʡ ʮʝʥʥʦʩʪʴʶ, ʢʣʶʯʝʚʳʤ ʬʘʢʪʦʨʦʤ ʩʦʮʠʘʣʴʥʦ-

ʵʢʦʥʦʤʠʯʝʩʢʦʛʦ ʧʨʦʛʨʝʩʩʘ, ʛʣʘʚʥʦʡ ʟʘʜʘʯʝʡ ʩʪʘʥʦʚʠʪʩʷ ʧʦʚʳʰʝʥʠʝ ʢʘʯʝʩʪʚʘ ʦʙʨʘʟʦʚʘʥʠʷ, ʯʪʦ ʦʙʝʩʧʝʯʠʪ 

ʵʬʬʝʢʪʠʚʥʦʝ ʬʫʥʢʮʠʦʥʠʨʦʚʘʥʠʝ ʩʠʩʪʝʤʳ, ʨʘʚʥʳʡ ʜʦʩʪʫʧ ʫʯʘʱʠʭʩʷ ʢ ʦʙʨʘʟʦʚʘʥʠʶ ʚ ʩʦʦʪʚʝʪʩʪʚʠʠ ʩ ʠʭ 

ʩʪʨʝʤʣʝʥʠʷʤʠ ʠ ʩʧʦʩʦʙʥʦʩʪʷʤʠ. ʅʦ ʧʦʨʦʡ ʥʘ ʧʫʪʠ ʢ ʵʬʬʝʢʪʠʚʥʦʡ ʦʨʛʘʥʠʟʘʮʠʠ ʩʚʦʝʡ ʨʘʙʦʪʳ ʰʢʦʣʘ 

ʩʪʘʣʢʠʚʘʝʪʩʷ ʩ ʨʷʜʦʤ ʧʨʝʧʷʪʩʪʚʠʡ, ʢʦʪʦʨʳʝ ʚʦʟʥʠʢʘʶʪ ʠʟ-ʟʘ ʩʦʮʠʘʣʴʥʦʛʦ ʩʪʘʪʫʩʘ ʩʝʤʝʡ ʫʯʘʱʠʭʩʷ. 

ɿʘʯʘʩʪʫʶ ʩʦʮʠʘʣʴʥʳʡ ʩʪʘʪʫʩ ʩʝʤʴʠ ʥʘʢʣʘʜʳʚʘʝʪ ʥʝʛʘʪʠʚʥʳʡ ʦʪʧʝʯʘʪʦʢ ʥʘ ʬʦʨʤʠʨʦʚʘʥʠʝ ʠ ʨʘʟʚʠʪʠʝ 

ʣʠʯʥʦʩʪʠ ʦʙʫʯʘʶʱʝʛʦʩʷ. ʉʦʮʠʘʣʴʥʳʝ ʨʘʟʣʠʯʠʷ ʤʦʛʫʪ ʧʨʠʚʝʩʪʠ ʢ ʚʦʟʥʠʢʥʦʚʝʥʠʶ ʢʘʢ ʜʨʫʞʝʩʢʠʭ 

ʦʪʥʦʰʝʥʠʡ, ʪʘʢ ʠ ʛʨʫʧʧʦʚʳʭ ʢʦʥʬʣʠʢʪʦʚ, ʪʘʢʠʭ ʢʘʢ ʪʨʘʚʣʷ, ʙʫʣʣʠʥʛ. ʕʪʦ ʚʘʞʥʳʡ ʚʦʧʨʦʩ, ʢʦʪʦʨʳʡ 

ʦʩʪʘʚʣʷʝʪ ʥʝʛʘʪʠʚʥʳʡ ʩʣʝʜ ʚ ʨʘʟʚʠʪʠʠ ʯʝʣʦʚʝʢʘ. ɺ ʵʪʦʤ ʥʘʧʨʘʚʣʝʥʠʠ ʰʢʦʣʝ ʧʨʝʜʩʪʦʠʪ ʩʜʝʣʘʪʴ ʤʥʦʛʦʝ, 

ʯʪʦʙʳ ʚʳʷʚʣʷʪʴ ʪʘʢʠʭ ʫʯʝʥʠʢʦʚ ʠ ʜʝʨʞʘʪʴ ʠʭ ʚ ʮʝʥʪʨʝ ʚʥʠʤʘʥʠʷ. ɺ ʩʪʘʪʴʝ ʧʨʝʜʩʪʘʚʣʝʥʘ ʚʘʞʥʦʩʪʴ ʜʘʥʥʦʡ 

ʧʨʦʙʣʝʤʳ ʠ ʧʫʪʠ ʝʸ ʨʝʰʝʥʠʷ, ʩʜʝʣʘʥʘ ʧʦʧʳʪʢʘ ʧʨʦʘʥʘʣʠʟʠʨʦʚʘʪʴ ʠʭ, ʨʘʟʨʘʙʦʪʘʪʴ ʠ ʧʨʝʜʣʦʞʠʪʴ ʨʝʰʝʥʠʷ, 

ʨʘʟʨʘʙʦʪʘʪʴ ʤʝʭʘʥʠʟʤʳ ʫʢʨʝʧʣʝʥʠʷ ʰʢʦʣʴʥʦïʨʦʜʠʪʝʣʴʩʢʠʭ ʦʪʥʦʰʝʥʠʡ, ʨʘʩʧʦʟʥʘʪʴ ʧʦʪʨʝʙʥʦʩʪʠ 

ʫʯʘʱʠʭʩʷ ʠ ʨʘʟʨʘʙʦʪʘʪʴ ʤʝʭʘʥʠʟʤʳ ʠʭ ʧʨʝʦʜʦʣʝʥʠʷ. 

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ɻ ʬʬʝʢʪʠʚʥʦʩʪʴ ʦʙʨʘʟʦʚʘʥʠʷ, ʩʦʮʠʘʣʴʥʳʡ ʩʪʘʪʫʩ, ʙʫʣʣʠʥʛ, ʩʘʤʦʨʝʘʣʠʟʘʮʠʷ, 

ʤʦʪʠʚʘʮʠʷ, ʧʨʦʬʠʣʘʢʪʠʢʘ. 

  



ʇʈɽʇʆɼɸɺɸʊɽʃʀ ɺʓʉʐɽʁ ʐʂʆʃʓ: ʂʆɻʅʀʊʀɺʅɸʗ ʀʅʊɽɻʈɸʎʀʗ  

 

ʉɽʈɻɽʁ ɻɸɺʈʀʃʆɺ 

ʥʘʫʯʥʳʡ ʩʦʪʨʫʜʥʠʢ ʎʝʥʪʨʘ ʷʟʳʢʘ ʠ ʤʦʟʛʘ ʅʀʋ ɺʐʕ ʅʠʞʥʠʡ-ʅʦʚʛʦʨʦʜ,  

ʢʘʥʜʠʜʘʪ ʪʝʭʥʠʯʝʩʢʠʭ ʥʘʫʢ, 

svgavrilov@hse.ru 

 

ɸʥʥʦʪʘʮʠʷ 

ɺ ʩʪʘʪʴʝ ʧʨʠʚʝʜʝʥʦ ʦʙʦʙʱʝʥʠʝ ʪʝʦʨʝʪʠʯʝʩʢʠʭ ʧʦʜʭʦʜʦʚ, ʨʘʟʜʝʣʷʶʱʠʭ ʢʦʛʥʠʪʠʚʥʳʝ ʧʨʦʮʝʩʩʳ 

ʧʨʝʧʦʜʘʚʘʪʝʣʷ ʥʘ ʦʩʥʦʚʥʳʝ ʩʬʝʨʳ: ʧʨʦʮʝʩʩʳ ʧʣʘʥʠʨʦʚʘʥʠʷ ʩʚʦʝʡ ʨʘʙʦʪʳ, ʠʥʪʝʨʘʢʪʠʚʥʳʝ (ʩʠʪʫʘʮʠʦʥʥʳʝ) 

ʤʳʩʣʠ ʠ ʨʝʰʝʥʠʷ ʧʨʝʧʦʜʘʚʘʪʝʣʝʡ ʧʨʠ ʧʨʦʚʝʜʝʥʠʠ ʟʘʥʷʪʠʡ, ʪʝʦʨʠʠ ʠ ʫʙʝʞʜʝʥʠʷ ʧʨʝʧʦʜʘʚʘʪʝʣʝʡ. 

ʇʨʝʜʩʪʘʚʣʝʥʳ ʩʦʚʨʝʤʝʥʥʳʝ ʠʩʩʣʝʜʦʚʘʪʝʣʴʩʢʠʝ ʧʦʜʭʦʜʳ ʢʘʢ ʩʫʛʫʙʦ ʢʦʛʥʠʪʠʚʥʳʝ, ʪʘʢ ʠ ʧʦʩʚʷʱʝʥʥʳʝ 

ʧʝʜʘʛʦʛʠʯʝʩʢʦʤʫ ʦʙʨʘʟʦʚʘʥʠʶ ʠ ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʦʤʫ ʨʘʟʚʠʪʠʶ, ʢʦʪʦʨʳʝ ʩʪʨʦʷʪʩʷ ʩ ʫʯʝʪʦʤ ʢʦʛʥʠʪʠʚʥʳʭ 

ʧʨʦʮʝʩʩʦʚ, ʠʟʫʯʘʶʱʠʝ ʜʝʷʪʝʣʴʥʦʩʪʴ ʧʨʝʧʦʜʘʚʘʪʝʣʷ ʥʝʧʦʩʨʝʜʩʪʚʝʥʥʦ ʚ ʘʫʜʠʪʦʨʠʠ ʇʦʢʘʟʘʥʘ ʚʦʟʤʦʞʥʦʩʪʴ 

ʚʳʜʝʣʝʥʠʷ ʦʙʱʠʭ ʜʣʷ ʚʩʝʭ ʩʫʱʝʩʪʚʫʶʱʠʭ ʠʩʩʣʝʜʦʚʘʪʝʣʴʩʢʠʭ ʧʦʜʭʦʜʦʚ ʢʦʛʥʠʪʠʚʥʳʭ ʬʫʥʢʮʠʡ, 

ʦʧʠʩʳʚʘʶʱʠʭ ʨʘʙʦʪʫ ʧʨʝʧʦʜʘʚʘʪʝʣʷ ʚ ʘʫʜʠʪʦʨʠʠ, ʪʘʢʠʭ ʢʘʢ ʛʠʙʢʦʩʪʴ ʤʳʰʣʝʥʠʷ ʠ ʠʩʧʦʣʥʠʪʝʣʴʥʳʝ 

ʬʫʥʢʮʠʠ. ʇʨʝʜʣʘʛʘʝʪʩʷ ʚʦʟʤʦʞʥʦʩʪʴ ʠʟʫʯʝʥʠʷ ʫʧʨʘʚʣʷʶʱʠʭ ʬʫʥʢʮʠʡ ʠ ʛʠʙʢʦʩʪʠ ʤʳʰʣʝʥʠʷ 

ʧʨʝʧʦʜʘʚʘʪʝʣʝʡ ʚ ʨʘʤʢʘʭ ʧʦʜʭʦʜʘ ʢ ʢʦʤʧʦʥʝʥʪʘʤ ʢʦʛʥʠʪʠʚʥʳʭ ʥʘʚʳʢʦʚ ʩ ʧʦʤʦʱʴʶ ʩʫʱʝʩʪʚʫʶʱʠʭ 

ʠʥʩʪʨʫʤʝʥʪʦʚ ʢʦʣʠʯʝʩʪʚʝʥʥʳʭ ʠʩʩʣʝʜʦʚʘʥʠʡ. 

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʧʨʝʧʦʜʘʚʘʪʝʣʠ, ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʳʝ ʢʦʤʧʝʪʝʥʮʠʠ, ʢʦʛʥʠʪʠʚʥʳʝ ʬʫʥʢʮʠʠ, 

ʢʦʛʥʠʪʠʚʥʘʷ ʛʠʙʢʦʩʪʴ, ʠʩʧʦʣʥʠʪʝʣʴʥʳʝ ʬʫʥʢʮʠʠ, ʢʦʛʥʠʪʠʚʥʘʷ ʠʥʪʝʛʨʘʮʠ ̫
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Abstract 

The author describes a research framework that divides the cognitive processes of teachers into three main 

spheres: the processes of planning their work, the interactive (situational) thoughts and decisions teachers make 

when conducting classes, and the theories and beliefs they hold. The paper presents modern research approaches, 

both purely cognitive and those devoted to teacher education and professional development, which are based on 

cognitive processes and study teachers' activities directly in the classroom. It highlights the potential for 

identifying cognitive functions common to all existing research approaches that describe the teacher's work in the 

classroom, such as flexibility of thinking and executive functions. The possibility of studying executive functions 

and the flexibility of thinking of teachers within the framework of the approach to cognitive skills components, 

using existing quantitative research tools, is suggested. 

Keywords and phrases: Teachers, professional competencies, cognitive functions, cognitive flexibility, 

executive function, ʩognitive integration. 
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Abstract 

Technological advancements are creating new opportunities in education by fostering the adoption of 

innovative teaching methods. This study explores the impact of virtual reality (VR) and augmented reality (AR) 

technologies on the educational process, based on the experience of Talin High School. 

The establishment of a VR laboratory has enabled students to study various subjects, from history to the 

natural sciences, within a virtual environment. Experiments have shown that VR enhances sensory perception, 

strengthens memory retention of educational material, and reduces panic reactions in emergency situations. 

The use of augmented reality technologies, particularly within the TakeAR startup, has increased the 

interactivity of lessons by allowing the digitisation of historical monuments and the creation of educational 3D 

models. The findings indicate that AR technologies enhance student engagement, foster teamwork, and develop 

technological skills. 

This study confirms that integrating virtual reality (VR) and augmented reality (AR) into the educational 

environment enhances learning efficiency and has the potential to become a vital component of modern education. 

Keywords and phrases: Education, augmented reality, virtual reality, experience, artificial 

intelligence, two-dimensional and three-dimensional images. 

 

ɺʃʀʗʅʀɽ ʊɽʍʅʆʃʆɻʀʁ VR ʀ AR ʅɸ ʄʆʊʀɺɸʎʀʖ ʀ ɺʆɺʃɽʏɽʅʅʆʉʊʔ 

ʋʏɸʑʀʍʉʗ 

ʄɽʈʀ ɻʆʈɻʀʗʅ  

ʄʘʛʠʩʪʨʘʥʪ ʧʦ ʫʧʨʘʚʣʝʥʠʶ ʦʙʨʘʟʦʚʘʥʠʝʤ 

ʄʝʞʜʫʥʘʨʦʜʥʦʛʦ ʥʘʫʯʥʦ-ʦʙʨʘʟʦʚʘʪʝʣʴʥʦʛʦ ʮʝʥʪʨʘ ʅɸʅ ʈɸ,  

ʫʯʠʪʝʣʴʥʠʮʘ ʰʢʦʣʳ ˉ 1 ʠʤʝʥʠ ʄ. ʄʝʣʠʢ-ʐʘʭʫʤʷʥʮʘ ʛʦʨʦʜʘ ʄʘʨʪʫʥʠ  
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ɸʅʀ ʂɸɿɸʈʗʅ 

ʄʘʛʠʩʪʨʘʥʪ ʧʦ ʫʧʨʘʚʣʝʥʠʶ ʦʙʨʘʟʦʚʘʥʠʝʤ 

ʄʝʞʜʫʥʘʨʦʜʥʦʛʦ ʥʘʫʯʥʦ-ʦʙʨʘʟʦʚʘʪʝʣʴʥʦʛʦ ʮʝʥʪʨʘ ʅɸʅ ʈɸ,  

ʆʪʚʝʪʩʪʚʝʥʥʘʷ ʟʘ ʧʨʦʛʨʘʤʤʳ ʨʘʟʚʠʪʠʷ ʦʙʨʘʟʦʚʘʥʠʷ 

ʐʚʝʡʮʘʨʩʢʦʛʦ ʛʫʤʘʥʠʪʘʨʥʦʛʦ ʬʦʥʜʘ ñKASAò 

ani.ghazaryann@edu.isec.am 

ɸʊʆʄ ʄʍʀʊɸʈʗʅ  

ʄʝʞʜʫʥʘʨʦʜʥʳʡ ʥʘʫʯʥʦ-ʦʙʨʘʟʦʚʘʪʝʣʴʥʳʡ ʮʝʥʪʨ ʅɸʅ ʈɸ, ʜʝʢʘʥ 

ʢʘʥʜʠʜʘʪ ʬʠʟʠʢʦ-ʤʘʪʝʤʘʪʠʯʝʩʢʠʭ ʥʘʫʢ, ʜʦʮʝʥʪ ʧʝʜʘʛʦʛʠʢʠ 

atom.mkhitaryan@isec.am 

ɸʥʥʦʪʘʮʠʷ 

ʊʝʭʥʦʣʦʛʠʯʝʩʢʠʡ ʧʨʦʛʨʝʩʩ ʦʪʢʨʳʚʘʝʪ ʥʦʚʳʝ ʚʦʟʤʦʞʥʦʩʪʠ ʚ ʩʬʝʨʝ ʦʙʨʘʟʦʚʘʥʠʷ, ʩʧʦʩʦʙʩʪʚʫʷ 

ʚʥʝʜʨʝʥʠʶ ʠʥʥʦʚʘʮʠʦʥʥʳʭ ʤʝʪʦʜʦʚ ʦʙʫʯʝʥʠʷ. ɼʘʥʥʦʝ ʠʩʩʣʝʜʦʚʘʥʠʝ ʨʘʩʩʤʘʪʨʠʚʘʝʪ ʚʣʠʷʥʠʝ ʪʝʭʥʦʣʦʛʠʡ 

ʚʠʨʪʫʘʣʴʥʦʡ (VR) ʠ ʜʦʧʦʣʥʝʥʥʦʡ (AR) ʨʝʘʣʴʥʦʩʪʠ ʥʘ ʦʙʨʘʟʦʚʘʪʝʣʴʥʳʡ ʧʨʦʮʝʩʩ ʥʘ ʦʩʥʦʚʝ ʦʧʳʪʘ 

ʊʘʣʠʥʩʢʦʡ ʩʪʘʨʰʝʡ ʰʢʦʣʳ. 

ʉʦʟʜʘʥʠʝ VR-ʣʘʙʦʨʘʪʦʨʠʠ ʧʦʟʚʦʣʠʣʦ ʫʯʘʱʠʤʩʷ ʠʟʫʯʘʪʴ ʨʘʟʣʠʯʥʳʝ ʧʨʝʜʤʝʪʳ ð ʦʪ ʠʩʪʦʨʠʠ ʜʦ 

ʝʩʪʝʩʪʚʝʥʥʳʭ ʥʘʫʢ ð ʚ ʚʠʨʪʫʘʣʴʥʦʡ ʩʨʝʜʝ. ʕʢʩʧʝʨʠʤʝʥʪʳ ʧʦʢʘʟʘʣʠ, ʯʪʦ VR ʩʧʦʩʦʙʩʪʚʫʝʪ ʩʝʥʩʦʨʥʦʤʫ 

ʚʦʩʧʨʠʷʪʠʶ, ʫʣʫʯʰʘʝʪ ʟʘʧʦʤʠʥʘʥʠʝ ʫʯʝʙʥʦʛʦ ʤʘʪʝʨʠʘʣʘ ʠ ʩʥʠʞʘʝʪ ʧʘʥʠʯʝʩʢʠʝ ʨʝʘʢʮʠʠ ʚ ʯʨʝʟʚʳʯʘʡʥʳʭ 

ʩʠʪʫʘʮʠʷʭ. 

ʀʩʧʦʣʴʟʦʚʘʥʠʝ ʪʝʭʥʦʣʦʛʠʡ ʜʦʧʦʣʥʝʥʥʦʡ ʨʝʘʣʴʥʦʩʪʠ, ʚ ʯʘʩʪʥʦʩʪʠ ʚ ʨʘʤʢʘʭ ʩʪʘʨʪʘʧʘ TakeAR, 

ʧʦʚʳʩʠʣʦ ʠʥʪʝʨʘʢʪʠʚʥʦʩʪʴ ʟʘʥʷʪʠʡ, ʧʦʟʚʦʣʠʚ ʦʮʠʬʨʦʚʘʪʴ ʠʩʪʦʨʠʯʝʩʢʠʝ ʧʘʤʷʪʥʠʢʠ ʠ ʩʦʟʜʘʪʴ ʫʯʝʙʥʳʝ 3D-

ʤʦʜʝʣʠ. ʈʝʟʫʣʴʪʘʪʳ ʠʩʩʣʝʜʦʚʘʥʠʷ ʧʦʢʘʟʳʚʘʶʪ, ʯʪʦ AR-ʪʝʭʥʦʣʦʛʠʠ ʘʢʪʠʚʠʟʠʨʫʶʪ ʚʦʚʣʝʯʝʥʥʦʩʪʴ 

ʫʯʘʱʠʭʩʷ, ʨʘʟʚʠʚʘʶʪ ʥʘʚʳʢʠ ʢʦʤʘʥʜʥʦʡ ʨʘʙʦʪʳ ʠ ʪʝʭʥʦʣʦʛʠʯʝʩʢʠʝ ʢʦʤʧʝʪʝʥʮʠʠ. 

ɼʘʥʥʦʝ ʠʩʩʣʝʜʦʚʘʥʠʝ ʧʦʜʪʚʝʨʞʜʘʝʪ, ʯʪʦ ʠʥʪʝʛʨʘʮʠʷ VR ʠ AR ʚ ʦʙʨʘʟʦʚʘʪʝʣʴʥʫʶ ʩʨʝʜʫ 

ʩʧʦʩʦʙʩʪʚʫʝʪ ʧʦʚʳʰʝʥʠʶ ʵʬʬʝʢʪʠʚʥʦʩʪʠ ʦʙʫʯʝʥʠʷ ʠ ʤʦʞʝʪ ʩʪʘʪʴ ʚʘʞʥʦʡ ʯʘʩʪʴʶ ʩʦʚʨʝʤʝʥʥʦʛʦ 

ʦʙʨʘʟʦʚʘʥʠʷ. 

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ ʜʦʧʦʣʥʝʥʥʘʷ ʨʝʘʣʴʥʦʩʪʴ, ʚʠʨʪʫʘʣʴʥʘʷ ʨʝʘʣʴʥʦʩʪʴ, ʧʝʨʝʞʠʚʘʥʠʝ, 

ʠʩʢʫʩʩʪʚʝʥʥʳʡ ʠʥʪʝʣʣʝʢʪ, ʜʚʫʤʝʨʥʳʝ ʠ ʪʨʝʭʤʝʨʥʳʝ ʠʟʦʙʨʘʞʝʥʠʷ. 
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Abstract

The modern educational process cannot ignore the role of digital technologies, especially in the teaching 

of geography. In the era of digital transformation, traditional teaching methods need to be reconsidered to 

modernise education and enhance its effectiveness. Geography, as a multifaceted and complex discipline, 

necessitates innovative approaches that empower students to comprehend spatial patterns and cultivate analytical 

thinking. 

This article discusses the main challenges arising from the integration of digital tools in geography 

education. Firstly, teacher preparedness remains a crucial issue. The effective use of digital technologies requires 

professional retraining, which is still a challenge for many educational institutions. Secondly, the limited 

availability of technical resources hinders the widespread adoption of innovative methods in schools. Despite 

advances in information technology, many schools lack the necessary equipment to implement digital learning 

fully. 

In addition to these challenges, several issues must be addressed to harness the potential of digital 

technologies in general education fully. Many teachers in Armenia have not received adequate support on how to 

integrate emerging technology into their teaching, which can hinder their ability to use digital tools effectively in 

the classroom. 

To address this issue, it is necessary to provide all teachers with quality training and support to help them 

develop their practical digital literacy skills. Another issue is the lack of digital content and resources in Armenian. 
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Although a wealth of information is available on the Internet, much of it is in English or other foreign languages. 

This can be a barrier for teachers and learners who lack adequate English language skills, preventing them from 

accessing the resources they need. 

To overcome this problem, it is necessary to take measures to develop digital content in Armenian and 

resources that are consistent with the national curriculum. Despite these challenges and issues, general education 

in a digital society certainly has undeniable prospects. One of the main prospects is the ability to personalise the 

learning experience for learners. By using technology, teachers can tailor instruction to meet the individual needs 

and interests of each student. This can help increase student motivation and engagement while also improving 

learning outcomes. 

Another prospect is the opportunity for global collaboration and communication. Through online platforms 

and social networks, learners can connect and collaborate with peers from all over the world. This can provide 

them with valuable opportunities to explore different cultures, ideas, and perspectives. 

The use of digital tools in geography education offers numerous opportunities. Geographic Information 

Systems (GIS), virtual and augmented reality (VR/AR), artificial intelligence (AI), interactive maps, and mobile 

applications allow students to explore geographical processes more practically, conduct simulations, and analyse 

data. This approach enhances the interactivity of lessons and increases student engagement. 

The article emphasises that creating a digital educational environment requires a comprehensive strategy, 

including teacher training, improvement of material and technical resources, and the application of innovative 

teaching methods. The practical implementation of digital learning will not only improve geography education 

but also develop students' technological skills, preparing them for their future professional careers. 

Keywords and phrases: Geographic education, digital educational technologies, geography teaching 

methods, Geographic Information Systems (GIS), interactive maps, teacher training and professional 

development, digital skills, technology integration in education, media literacy and digital literacy. 
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ɸʥʥʦʪʘʮʠʷ

ʉʦʚʨʝʤʝʥʥʳʡ ʦʙʨʘʟʦʚʘʪʝʣʴʥʳʡ ʧʨʦʮʝʩʩ ʥʝ ʤʦʞʝʪ ʠʛʥʦʨʠʨʦʚʘʪʴ ʨʦʣʴ ʮʠʬʨʦʚʳʭ ʪʝʭʥʦʣʦʛʠʡ, 

ʦʩʦʙʝʥʥʦ ʚ ʧʨʝʧʦʜʘʚʘʥʠʠ ʛʝʦʛʨʘʬʠʠ. ɺ ʵʧʦʭʫ ʮʠʬʨʦʚʦʡ ʪʨʘʥʩʬʦʨʤʘʮʠʠ ʪʨʘʜʠʮʠʦʥʥʳʝ ʤʝʪʦʜʳ ʦʙʫʯʝʥʠʷ 

ʥʫʞʜʘʶʪʩʷ ʚ ʧʝʨʝʩʤʦʪʨʝ ʩ ʮʝʣʴʶ ʤʦʜʝʨʥʠʟʘʮʠʠ ʦʙʨʘʟʦʚʘʥʠʷ ʠ ʧʦʚʳʰʝʥʠʷ ʝʛʦ ʵʬʬʝʢʪʠʚʥʦʩʪʠ. ɻʝʦʛʨʘʬʠʷ, 

ʙʫʜʫʯʠ ʤʥʦʛʦʩʣʦʡʥʦʡ ʠ ʩʣʦʞʥʦʡ ʥʘʫʢʦʡ, ʪʨʝʙʫʝʪ ʠʥʥʦʚʘʮʠʦʥʥʳʭ ʧʦʜʭʦʜʦʚ, ʢʦʪʦʨʳʝ ʧʦʤʦʛʫʪ ʫʯʘʱʠʤʩʷ 

ʧʦʥʷʪʴ ʧʨʦʩʪʨʘʥʩʪʚʝʥʥʳʝ ʟʘʢʦʥʦʤʝʨʥʦʩʪʠ ʠ ʨʘʟʚʠʪʴ ʘʥʘʣʠʪʠʯʝʩʢʦʝ ʤʳʰʣʝʥʠʝ. 

ɺ ʩʪʘʪʴʝ ʨʘʩʩʤʘʪʨʠʚʘʶʪʩʷ ʦʩʥʦʚʥʳʝ ʚʳʟʦʚʳ, ʚʦʟʥʠʢʘʶʱʠʝ ʧʨʠ ʚʥʝʜʨʝʥʠʠ ʮʠʬʨʦʚʳʭ 

ʠʥʩʪʨʫʤʝʥʪʦʚ. ɺ ʧʝʨʚʫʶ ʦʯʝʨʝʜʴ, ʦʩʪʘʝʪʩʷ ʘʢʪʫʘʣʴʥʳʤ ʚʦʧʨʦʩ ʧʦʜʛʦʪʦʚʢʠ ʫʯʠʪʝʣʝʡ. ʕʬʬʝʢʪʠʚʥʦʝ 

ʠʩʧʦʣʴʟʦʚʘʥʠʝ ʮʠʬʨʦʚʳʭ ʪʝʭʥʦʣʦʛʠʡ ʪʨʝʙʫʝʪ ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʦʡ ʧʝʨʝʧʦʜʛʦʪʦʚʢʠ, ʯʪʦ ʧʦ-ʧʨʝʞʥʝʤʫ 

ʷʚʣʷʝʪʩʷ ʧʨʦʙʣʝʤʦʡ ʜʣʷ ʤʥʦʛʠʭ ʦʙʨʘʟʦʚʘʪʝʣʴʥʳʭ ʫʯʨʝʞʜʝʥʠʡ. ɺʦ-ʚʪʦʨʳʭ, ʦʛʨʘʥʠʯʝʥʥʳʡ ʜʦʩʪʫʧ ʢ 

ʪʝʭʥʠʯʝʩʢʠʤ ʨʝʩʫʨʩʘʤ ʧʨʝʧʷʪʩʪʚʫʝʪ ʰʠʨʦʢʦʤʫ ʨʘʩʧʨʦʩʪʨʘʥʝʥʠʶ ʠʥʥʦʚʘʮʠʦʥʥʳʭ ʤʝʪʦʜʦʚ ʚ ʰʢʦʣʘʭ. 

ʅʝʩʤʦʪʨʷ ʥʘ ʨʘʟʚʠʪʠʝ ʠʥʬʦʨʤʘʮʠʦʥʥʳʭ ʪʝʭʥʦʣʦʛʠʡ, ʤʥʦʛʠʝ ʰʢʦʣʳ ʥʝ ʦʙʣʘʜʘʶʪ ʜʦʩʪʘʪʦʯʥʳʤ 

ʦʙʦʨʫʜʦʚʘʥʠʝʤ ʜʣʷ ʧʦʣʥʦʮʝʥʥʦʛʦ ʚʥʝʜʨʝʥʠʷ ʮʠʬʨʦʚʦʛʦ ʦʙʫʯʝʥʠʷ. 

ɺ ʜʦʧʦʣʥʝʥʠʝ ʢ ʵʪʠʤ ʧʨʦʙʣʝʤʘʤ, ʝʩʪʴ ʪʘʢʞʝ ʨʷʜ ʚʦʧʨʦʩʦʚ, ʢʦʪʦʨʳʝ ʥʝʦʙʭʦʜʠʤʦ ʨʝʰʠʪʴ, ʯʪʦʙʳ 

ʧʦʣʥʦʩʪʴʶ ʠʩʧʦʣʴʟʦʚʘʪʴ ʧʦʪʝʥʮʠʘʣ ʮʠʬʨʦʚʳʭ ʪʝʭʥʦʣʦʛʠʡ ʚ ʦʙʱʝʤ ʦʙʨʘʟʦʚʘʥʠʠ. ʄʥʦʛʠʝ ʫʯʠʪʝʣʷ ʚ 

ɸʨʤʝʥʠʠ ʥʝ ʧʦʣʫʯʠʣʠ ʘʜʝʢʚʘʪʥʦʡ ʧʦʜʜʝʨʞʢʠ ʚ ʚʦʧʨʦʩʘʭ ʠʥʪʝʛʨʘʮʠʠ ʥʦʚʳʭ ʪʝʭʥʦʣʦʛʠʡ ʚ ʩʚʦʝ 

ʧʨʝʧʦʜʘʚʘʥʠʝ, ʯʪʦ ʤʦʞʝʪ ʧʦʤʝʰʘʪʴ ʠʤ ʵʬʬʝʢʪʠʚʥʦ ʠʩʧʦʣʴʟʦʚʘʪʴ ʮʠʬʨʦʚʳʝ ʠʥʩʪʨʫʤʝʥʪʳ ʚ ʢʣʘʩʩʝ. 

ɼʣʷ ʨʝʰʝʥʠʷ ʵʪʦʡ ʧʨʦʙʣʝʤʳ ʥʝʦʙʭʦʜʠʤʦ ʧʨʝʜʦʩʪʘʚʠʪʴ ʚʩʝʤ ʫʯʠʪʝʣʷʤ ʢʘʯʝʩʪʚʝʥʥʫʶ ʧʦʜʛʦʪʦʚʢʫ ʠ 

ʧʦʜʜʝʨʞʢʫ, ʯʪʦʙʳ ʧʦʤʦʯʴ ʠʤ ʨʘʟʚʠʪʴ ʧʨʘʢʪʠʯʝʩʢʠʝ ʥʘʚʳʢʠ ʮʠʬʨʦʚʦʡ ʛʨʘʤʦʪʥʦʩʪʠ. ɽʱʝ ʦʜʥʦʡ ʧʨʦʙʣʝʤʦʡ 

ʷʚʣʷʝʪʩʷ ʦʪʩʫʪʩʪʚʠʝ ʮʠʬʨʦʚʦʛʦ ʢʦʥʪʝʥʪʘ ʠ ʨʝʩʫʨʩʦʚ ʥʘ ʘʨʤʷʥʩʢʦʤ ʷʟʳʢʝ. ʍʦʪʷ ʚ ʀʥʪʝʨʥʝʪʝ ʜʦʩʪʫʧʥʦ 

ʦʛʨʦʤʥʦʝ ʢʦʣʠʯʝʩʪʚʦ ʠʥʬʦʨʤʘʮʠʠ, ʙʦʣʴʰʘʷ ʝʝ ʯʘʩʪʴ ʥʘ ʘʥʛʣʠʡʩʢʦʤ ʠʣʠ ʜʨʫʛʠʭ ʠʥʦʩʪʨʘʥʥʳʭ ʷʟʳʢʘʭ. ʕʪʦ 
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ʤʦʞʝʪ ʩʪʘʪʴ ʧʨʝʧʷʪʩʪʚʠʝʤ ʜʣʷ ʫʯʠʪʝʣʝʡ ʠ ʫʯʘʱʠʭʩʷ, ʢʦʪʦʨʳʝ ʥʝ ʚʣʘʜʝʶʪ ʘʥʛʣʠʡʩʢʠʤ ʷʟʳʢʦʤ ʥʘ ʜʦʣʞʥʦʤ 

ʫʨʦʚʥʝ, ʯʪʦʙʳ ʧʦʣʫʯʠʪʴ ʜʦʩʪʫʧ ʢ ʥʝʦʙʭʦʜʠʤʳʤ ʠʤ ʨʝʩʫʨʩʘʤ. 

ɼʣʷ ʧʨʝʦʜʦʣʝʥʠʷ ʵʪʦʡ ʧʨʦʙʣʝʤʳ ʥʝʦʙʭʦʜʠʤʦ ʧʨʠʥʷʪʴ ʤʝʨʳ ʧʦ ʨʘʟʨʘʙʦʪʢʝ ʮʠʬʨʦʚʦʛʦ ʢʦʥʪʝʥʪʘ ʥʘ 

ʘʨʤʷʥʩʢʦʤ ʷʟʳʢʝ ʠ ʨʝʩʫʨʩʦʚ, ʩʦʦʪʚʝʪʩʪʚʫʶʱʠʭ ʥʘʮʠʦʥʘʣʴʥʦʡ ʫʯʝʙʥʦʡ ʧʨʦʛʨʘʤʤʝ. ʅʝʩʤʦʪʨʷ ʥʘ ʵʪʠ 

ʚʳʟʦʚʳ ʠ ʧʨʦʙʣʝʤʳ, ʦʙʱʝʝ ʦʙʨʘʟʦʚʘʥʠʝ ʚ ʮʠʬʨʦʚʦʤ ʦʙʱʝʩʪʚʝ, ʙʝʟʫʩʣʦʚʥʦ, ʠʤʝʝʪ ʥʝʦʩʧʦʨʠʤʳʝ 

ʧʝʨʩʧʝʢʪʠʚʳ. ʆʜʥʦʡ ʠʟ ʛʣʘʚʥʳʭ ʧʝʨʩʧʝʢʪʠʚ ʷʚʣʷʝʪʩʷ ʚʦʟʤʦʞʥʦʩʪʴ ʧʝʨʩʦʥʘʣʠʟʠʨʦʚʘʪʴ ʧʨʦʮʝʩʩ ʦʙʫʯʝʥʠʷ 

ʜʣʷ ʫʯʘʱʠʭʩʷ. ʀʩʧʦʣʴʟʫʷ ʪʝʭʥʦʣʦʛʠʠ, ʫʯʠʪʝʣʷ ʤʦʛʫʪ ʘʜʘʧʪʠʨʦʚʘʪʴ ʦʙʫʯʝʥʠʝ ʚ ʩʦʦʪʚʝʪʩʪʚʠʠ ʩ 

ʠʥʜʠʚʠʜʫʘʣʴʥʳʤʠ ʧʦʪʨʝʙʥʦʩʪʷʤʠ ʠ ʠʥʪʝʨʝʩʘʤʠ ʢʘʞʜʦʛʦ ʫʯʝʥʠʢʘ. ʕʪʦ ʤʦʞʝʪ ʧʦʤʦʯʴ ʧʦʚʳʩʠʪʴ 

ʤʦʪʠʚʘʮʠʶ ʠ ʚʦʚʣʝʯʝʥʥʦʩʪʴ ʫʯʝʥʠʢʦʚ, ʘ ʪʘʢʞʝ ʫʣʫʯʰʠʪʴ ʨʝʟʫʣʴʪʘʪʳ ʦʙʫʯʝʥʠʷ. 

ɼʨʫʛʘʷ ʧʝʨʩʧʝʢʪʠʚʘ ð ʚʦʟʤʦʞʥʦʩʪʴ ʛʣʦʙʘʣʴʥʦʛʦ ʩʦʪʨʫʜʥʠʯʝʩʪʚʘ ʠ ʦʙʱʝʥʠʷ. ʏʝʨʝʟ ʦʥʣʘʡʥ-

ʧʣʘʪʬʦʨʤʳ ʠ ʩʦʮʠʘʣʴʥʳʝ ʩʝʪʠ ʫʯʘʱʠʝʩʷ ʤʦʛʫʪ ʦʙʱʘʪʴʩʷ ʠ ʩʦʪʨʫʜʥʠʯʘʪʴ ʩ ʢʦʣʣʝʛʘʤʠ ʩʦ ʚʩʝʛʦ ʤʠʨʘ. ʕʪʦ 

ʤʦʞʝʪ ʧʨʝʜʦʩʪʘʚʠʪʴ ʠʤ ʮʝʥʥʳʝ ʚʦʟʤʦʞʥʦʩʪʠ ʜʣʷ ʠʟʫʯʝʥʠʷ ʨʘʟʣʠʯʥʳʭ ʢʫʣʴʪʫʨ, ʠʜʝʡ ʠ ʪʦʯʝʢ ʟʨʝʥʠʷ. 

ʀʩʧʦʣʴʟʦʚʘʥʠʝ ʮʠʬʨʦʚʳʭ ʠʥʩʪʨʫʤʝʥʪʦʚ ʚ ʧʨʝʧʦʜʘʚʘʥʠʠ ʛʝʦʛʨʘʬʠʠ ʦʪʢʨʳʚʘʝʪ ʤʥʦʞʝʩʪʚʦ 

ʚʦʟʤʦʞʥʦʩʪʝʡ. ɻʝʦʠʥʬʦʨʤʘʮʠʦʥʥʳʝ ʩʠʩʪʝʤʳ (ɻʀʉ), ʪʝʭʥʦʣʦʛʠʠ ʚʠʨʪʫʘʣʴʥʦʡ ʠ ʜʦʧʦʣʥʝʥʥʦʡ ʨʝʘʣʴʥʦʩʪʠ 

(VR/AR), ʠʩʢʫʩʩʪʚʝʥʥʳʡ ʠʥʪʝʣʣʝʢʪ (ʀʀ), ʠʥʪʝʨʘʢʪʠʚʥʳʝ ʢʘʨʪʳ ʠ ʤʦʙʠʣʴʥʳʝ ʧʨʠʣʦʞʝʥʠʷ ʧʦʟʚʦʣʷʶʪ 

ʫʯʘʱʠʤʩʷ ʙʦʣʝʝ ʧʨʘʢʪʠʯʝʩʢʠʤ ʩʧʦʩʦʙʦʤ ʠʟʫʯʘʪʴ ʛʝʦʛʨʘʬʠʯʝʩʢʠʝ ʧʨʦʮʝʩʩʳ, ʧʨʦʚʦʜʠʪʴ ʤʦʜʝʣʠʨʦʚʘʥʠʝ ʠ 

ʘʥʘʣʠʟ ʜʘʥʥʳʭ. ʊʘʢʦʡ ʧʦʜʭʦʜ ʩʧʦʩʦʙʩʪʚʫʝʪ ʧʦʚʳʰʝʥʠʶ ʠʥʪʝʨʘʢʪʠʚʥʦʩʪʠ ʫʨʦʢʦʚ ʠ ʚʦʚʣʝʯʝʥʥʦʩʪʠ 

ʫʯʝʥʠʢʦʚ ʚ ʦʙʨʘʟʦʚʘʪʝʣʴʥʳʡ ʧʨʦʮʝʩʩ. 

ɺ ʩʪʘʪʴʝ ʧʦʜʯʝʨʢʠʚʘʝʪʩʷ, ʯʪʦ ʬʦʨʤʠʨʦʚʘʥʠʝ ʮʠʬʨʦʚʦʡ ʦʙʨʘʟʦʚʘʪʝʣʴʥʦʡ ʩʨʝʜʳ ʪʨʝʙʫʝʪ 

ʢʦʤʧʣʝʢʩʥʦʡ ʩʪʨʘʪʝʛʠʠ, ʚʢʣʶʯʘʶʱʝʡ ʧʝʨʝʧʦʜʛʦʪʦʚʢʫ ʫʯʠʪʝʣʝʡ, ʫʣʫʯʰʝʥʠʝ ʤʘʪʝʨʠʘʣʴʥʦ-ʪʝʭʥʠʯʝʩʢʦʡ 

ʙʘʟʳ ʠ ʧʨʠʤʝʥʝʥʠʝ ʠʥʥʦʚʘʮʠʦʥʥʳʭ ʤʝʪʦʜʦʚ ʧʨʝʧʦʜʘʚʘʥʠʷ. ʕʬʬʝʢʪʠʚʥʦʝ ʚʥʝʜʨʝʥʠʝ ʮʠʬʨʦʚʦʛʦ ʦʙʫʯʝʥʠʷ 

ʧʦʤʦʞʝʪ ʥʝ ʪʦʣʴʢʦ ʫʩʦʚʝʨʰʝʥʩʪʚʦʚʘʪʴ ʛʝʦʛʨʘʬʠʯʝʩʢʦʝ ʦʙʨʘʟʦʚʘʥʠʝ, ʥʦ ʠ ʨʘʟʚʠʪʴ ʫ ʫʯʘʱʠʭʩʷ 

ʪʝʭʥʦʣʦʛʠʯʝʩʢʠʝ ʥʘʚʳʢʠ, ʧʦʜʛʦʪʘʚʣʠʚʘʷ ʠʭ ʢ ʙʫʜʫʱʝʡ ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʦʡ ʜʝʷʪʝʣʴʥʦʩʪʠ. 

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ  ʛʝʦʛʨʘʬʠʯʝʩʢʦʝ ʦʙʨʘʟʦʚʘʥʠʝ, ʮʠʬʨʦʚʳʝ ʦʙʨʘʟʦʚʘʪʝʣʴʥʳʝ ʪʝʭʥʦʣʦʛʠʠ, ʤʝʪʦʜʳ 

ʧʨʝʧʦʜʘʚʘʥʠʷ ʛʝʦʛʨʘʬʠʠ, ʛʝʦʛʨʘʬʠʯʝʩʢʠʝ ʠʥʬʦʨʤʘʮʠʦʥʥʳʝ ʩʠʩʪʝʤʳ (ɻʀʉ), ʠʥʪʝʨʘʢʪʠʚʥʳʝ ʢʘʨʪʳ, 

ʧʦʚʳʰʝʥʠʝ ʢʚʘʣʠʬʠʢʘʮʠʠ ʫʯʠʪʝʣʝʡ, ʮʠʬʨʦʚʳʝ ʥʘʚʳʢʠ, ʤʝʜʠʘʛʨʘʤʦʪʥʦʩʪʴ ʠ ʮʠʬʨʦʚʘʷ ʛʨʘʤʦʪʥʦʩʪʴ 
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Abstract 

Improving the quality of education is a high priority on the global agenda, and teaching foreign languages, 

especially German, is a crucial component in responding to the demands of modern society. German is the primary 

official language of several European countries, and mastering it opens up a wide range of academic and 

professional opportunities. This research examines the role of educational management in increasing interest in 

learning the German language. 

The research aims to analyse how effective educational management practices can stimulate studentsô 

motivation and interest in learning a foreign language. The research examines various aspects of educational 

management, including the design of the learning environment, the level of teacher training, the adoption of 

innovative teaching methods, and strategies for engaging students. It is relevant to study the factors that contribute 

to the formation of motivation for learning the German language, in particular through educational management 

mechanisms. 

The research substantiates that effective educational management strategies can enhance the quality of the 

educational process and foster student motivation. Several theoretical and practical studies are employed to 

substantiate the findings, encompassing both international experiences and approaches utilised in local 

educational institutions. 

The research results indicate that a strategic approach to educational management significantly impacts learning 

effectiveness, contributing to increased student motivation and a positive attitude towards learning the German 

language. 

Research methods. Analysis of scientific literature, methods of quality measurement and assessment, and expert 

evaluation, as well as study of best practices in educational activities of educational institutions. Methodological 

foundations of the study. Systemic, statistical, information-cognitive approaches. 

Keywords and phrases: Management strategies, German language learning, motivation, educational 

management, improving the quality of education, international experience, effective management models 

 

ɺʃʀʗʅʀɽ ʋʇʈɸɺʃɽʅʀʗ ʆɹʈɸɿʆɺɸʅʀɽʄ ʅɸ ʈʆʉʊ ʀʅʊɽʈɽʉɸ ʂ 

ʀɿʋʏɽʅʀʖ ʅɽʄɽʎʂʆɻʆ ʗɿʓʂɸ 

ɸʈʇʀʅɽ ɸʂʆʇʗʅ  

ʄʘʛʠʩʪʨʘʥʪ ʢʘʬʝʜʨʳ ʧʝʜʘʛʦʛʠʢʠ ʧʦ ʫʧʨʘʚʣʝʥʠʶ ʦʙʨʘʟʦʚʘʥʠʝʤ  

ʄʝʞʜʫʥʘʨʦʜʥʦʛʦ ʥʘʫʯʥʦ-ʦʙʨʘʟʦʚʘʪʝʣʴʥʦʛʦ ʮʝʥʪʨʘ 

ʅʘʮʠʦʥʘʣʴʥʦʡ ʘʢʘʜʝʤʠʠ ʥʘʫʢ ʈʝʩʧʫʙʣʠʢʠ ɸʨʤʝʥʠʷ 

arpinehakobyan52@gmail.com 

ɸʥʥʦʪʘʮʠʷ 

ʇʦʚʳʰʝʥʠʝ ʢʘʯʝʩʪʚʘ ʦʙʨʘʟʦʚʘʥʠʷ ʟʘʥʠʤʘʝʪ ʚʘʞʥʦʝ ʤʝʩʪʦ ʚ ʛʣʦʙʘʣʴʥʦʡ ʧʦʚʝʩʪʢʝ ʜʥʷ, ʘ ʠʟʫʯʝʥʠʝ 

ʠʥʦʩʪʨʘʥʥʳʭ ʷʟʳʢʦʚ, ʚ ʯʘʩʪʥʦʩʪʠ ʥʝʤʝʮʢʦʛʦ, ʷʚʣʷʝʪʩʷ ʚʘʞʥʳʤ ʢʦʤʧʦʥʝʥʪʦʤ ʨʝʘʛʠʨʦʚʘʥʠʷ ʥʘ ʛʣʦʙʘʣʴʥʳʝ 

ʟʘʧʨʦʩʳ ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʳʭ ʚʦʟʤʦʞʥʦʩʪʝʡ ʩʦʚʨʝʤʝʥʥʦʛʦ ʦʙʱʝʩʪʚʘ. ɺ ʩʪʘʪʴʝ ʨʘʩʩʤʘʪʨʠʚʘʝʪʩʷ ʨʦʣʴ 

ʫʧʨʘʚʣʝʥʠʷ ʦʙʨʘʟʦʚʘʥʠʝʤ ʚ ʧʦʚʳʰʝʥʠʠ ʠʥʪʝʨʝʩʘ ʢ ʠʟʫʯʝʥʠʶ ʥʝʤʝʮʢʦʛʦ ʷʟʳʢʘ.  

ʎʝʣʴ ʠʩʩʣʝʜʦʚʘʥʠʷ ï ʧʨʦʘʥʘʣʠʟʠʨʦʚʘʪʴ, ʢʘʢ ʵʬʬʝʢʪʠʚʥʳʝ ʧʨʘʢʪʠʢʠ ʫʧʨʘʚʣʝʥʠʷ ʦʙʨʘʟʦʚʘʥʠʝʤ 

ʤʦʛʫʪ ʩʧʦʩʦʙʩʪʚʦʚʘʪʴ ʧʦʚʳʰʝʥʠʶ ʤʦʪʠʚʘʮʠʠ ʠ ʠʥʪʝʨʝʩʘ ʩʪʫʜʝʥʪʦʚ ʢ ʠʟʫʯʝʥʠʶ ʠʥʦʩʪʨʘʥʥʦʛʦ ʷʟʳʢʘ. ɺ 

ʩʪʘʪʴʝ ʨʘʩʩʤʘʪʨʠʚʘʶʪʩʷ ʨʘʟʣʠʯʥʳʝ ʬʘʢʪʦʨʳ ʫʧʨʘʚʣʝʥʠʷ ʦʙʨʘʟʦʚʘʥʠʝʤ, ʪʘʢʠʝ ʢʘʢ ʧʨʦʝʢʪʠʨʦʚʘʥʠʝ ʫʯʝʙʥʦʡ 

ʩʨʝʜʳ, ʫʨʦʚʝʥʴ ʧʦʜʛʦʪʦʚʢʠ ʧʨʝʧʦʜʘʚʘʪʝʣʝʡ, ʠʩʧʦʣʴʟʦʚʘʥʠʝ ʠʥʥʦʚʘʮʠʦʥʥʳʭ ʤʝʪʦʜʦʚ ʦʙʫʯʝʥʠʷ ʠ ʩʪʨʘʪʝʛʠʠ 

ʚʦʚʣʝʯʝʥʠʷ ʩʪʫʜʝʥʪʦʚ. ʅʘʩʪʘʣʦ ʚʨʝʤʷ ʠʟʫʯʠʪʴ ʬʘʢʪʦʨʳ, ʩʧʦʩʦʙʩʪʚʫʶʱʠʝ ʬʦʨʤʠʨʦʚʘʥʠʶ ʤʦʪʠʚʘʮʠʠ ʢ 

ʠʟʫʯʝʥʠʶ ʥʝʤʝʮʢʦʛʦ ʷʟʳʢʘ, ʚ ʯʘʩʪʥʦʩʪʠ ʯʝʨʝʟ ʤʝʭʘʥʠʟʤʳ ʫʧʨʘʚʣʝʥʠʷ ʦʙʨʘʟʦʚʘʥʠʝʤ. ɺ ʩʪʘʪʴʝ 

ʫʪʚʝʨʞʜʘʝʪʩʷ, ʯʪʦ ʵʬʬʝʢʪʠʚʥʳʝ ʩʪʨʘʪʝʛʠʠ ʫʧʨʘʚʣʝʥʠʷ ʦʙʨʘʟʦʚʘʥʠʝʤ ʤʦʛʫʪ ʩʧʦʩʦʙʩʪʚʦʚʘʪʴ ʧʦʚʳʰʝʥʠʶ 

ʢʘʯʝʩʪʚʘ ʦʙʨʘʟʦʚʘʪʝʣʴʥʦʛʦ ʧʨʦʮʝʩʩʘ ʠ ʬʦʨʤʠʨʦʚʘʥʠʶ ʤʦʪʠʚʘʮʠʠ ʩʪʫʜʝʥʪʦʚ. 

ʈʝʟʫʣʴʪʘʪʳ ʠʩʩʣʝʜʦʚʘʥʠʷ ʧʦʢʘʟʳʚʘʶʪ, ʯʪʦ ʩʪʨʘʪʝʛʠʯʝʩʢʠʡ ʧʦʜʭʦʜ ʢ ʫʧʨʘʚʣʝʥʠ ʁʦʙʨʘʟʦʚʘʥʠʝʤ 

ʦʢʘʟʳʚʘʝʪ ʚʘʞʥʦʝ ʚʣʠʷʥʠʝ ʥʘ ʵʬʬʝʢʪʠʚʥʦʩʪʴ ʦʙʫʯʝʥʠʷ, ʩʧʦʩʦʙʩʪʚʫʷ ʧʦʚʳʰʝʥʠʶ ʤʦʪʠʚʘʮʠʠ ʩʪʫʜʝʥʪʦʚ ʠ 

ʬʦʨʤʠʨʦʚʘʥʠʶ ʧʦʣʦʞʠʪʝʣʴʥʦʛʦ ʦʪʥʦʰʝʥʠʷ ʢ ʠʟʫʯʝʥʠʶ ʥʝʤʝʮʢʦʛʦ ʷʟʳʢʘ. 



ʄʝʪʦʜʳ ʠʩʩʣʝʜʦʚʘʥʠʷ: ʘʥʘʣʠʟ ʥʘʫʯʥʦʡ ʣʠʪʝʨʘʪʫʨʳ, ʤʝʪʦʜʦʚ ʠʟʤʝʨʝʥʠʷ ʠ ʦʮʝʥʢʠ ʢʘʯʝʩʪʚʘ ʠ 

ʵʢʩʧʝʨʪʥʦʡ ʦʮʝʥʢʠ, ʠʟʫʯʝʥʠʝ ʣʫʯʰʠʭ ʧʨʘʢʪʠʢ ʦʙʨʘʟʦʚʘʪʝʣʴʥʦʡ ʜʝʷʪʝʣʴʥʦʩʪʠ ʦʙʨʘʟʦʚʘʪʝʣʴʥʳʭ 

ʫʯʨʝʞʜʝʥʠʡ. ʄʝʪʦʜʦʣʦʛʠʯʝʩʢʠʝ ʦʩʥʦʚʳ ʠʩʩʣʝʜʦʚʘʥʠʷ: ʩʠʩʪʝʤʥʳʡ, ʩʪʘʪʠʩʪʠʯʝʩʢʠʡ, ʠʥʬʦʨʤʘʮʠʦʥʥʦ-

ʢʦʛʥʠʪʠʚʥʳʡ ʧʦʜʭʦʜʳ. 

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʩʪʨʘʪʝʛʠʠ ʫʧʨʘʚʣʝʥʠʷ, ʠʟʫʯʝʥʠʝ ʥʝʤʝʮʢʦʛʦ ʷʟʳʢʘ, ʤʦʪʠʚʘʮʠʷ, ʤʝʥʝʜʞʤʝʥʪ 

ʦʙʨʘʟʦʚʘʥʠʷ, ʧʦʚʳʰʝʥʠʝ ʢʘʯʝʩʪʚʘ ʦʙʨʘʟʦʚʘʥʠʷ, ʤʝʞʜʫʥʘʨʦʜʥʳʡ ʦʧʳʪ, ʵʬʬʝʢʪʠʚʥʳʝ ʤʦʜʝʣʠ ʫʧʨʘʚʣʝʥʠʷ. 
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Abstract 

Project-based learning plays an important role in the educational system, contributing to the acquisition of 

stable knowledge, the development of skills, abilities, and the formation of values among students. This method, 

which emphasises the active participation of students, helps increase their motivation and enhance the learning 

process. It is based on real-life problems and projects that require students to apply their knowledge and skills to 

find solutions. This method allows students to gain a deeper understanding of the material, develop their cognitive 

skills, creativity, independence, and collaboration. Project-based learning fosters the development of critical and 

creative thinking, independent orientation in the information space, and the enhancement of problem-solving skills 

and teamwork abilities. 

Project work as a source of motivation: Project work enables students to engage in an active cognitive 

process based on the collaborative methodology. Students can choose topics that interest them and work on them, 

which helps to increase their motivation and the effectiveness of the learning process. When students work on 

real-life problems, they feel the importance and impact of their work, which also increases their motivation and 

engagement. 

The impact of project work on improving the learning process: Project-based learning enables students to 

engage in an active cognitive process through a collaboration-based methodology. Students can choose the topics 

of their projects and work on them, which helps to develop their independence and responsibility. Project-based 

learning contributes to a deeper understanding of the learning material, the development of critical thinking, and 

problem-solving skills. 

Surveys among students: Surveys allowed us to collect opinions, experiences, and suggestions from 

students, the analysis of which contributes to the improvement of the learning process. The primary objectives of 

the surveys were to assess the level of student motivation, evaluate the effectiveness of the learning process, and 
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gather feedback and suggestions. The online survey method enabled us to collect data quickly and efficiently, and 

analyse it effectively. Quantitative data were analysed, and the prominent trends were identified. The diagrams 

showed the impact of project-based learning on student motivation, knowledge consolidation, and the 

development of collaboration skills. Thematic analysis revealed that project-based learning has a significant 

positive impact on student motivation, learning improvement, collaboration, and the development of creative 

abilities. 

Recommendations: The project-based learning program should be improved, taking into account the level 

of organisation within educational institutions and effective methods of student engagement. Topics should be 

more relevant and scientifically rigorous, and the presentation of the final result and product should meet 

international standards. It is necessary to increase children's interest and engagement in some way to involve them 

in the work. 

In general, project-based learning is perceived positively and contributes to increased student motivation, 

improved education, collaboration, and the development of creative abilities. However, there were also certain 

difficulties or inconsistencies in the application of the method, which may require additional attention and 

improvements. 

Keywords and phrases. Project-based learning, motivation, learning improvement, collaboration, 

creativity 

ʇʈʆɽʂʊʅɸʗ ʈɸɹʆʊɸ ʂɸʂ ʀʉʊʆʏʅʀʂ ʄʆʊʀɺɸʎʀʀ ʋʏɸʑʀʍʉʗ 

 

ʌʃʆʈɸ ʂɸʈɸʇɽʊʗʅ 

ʋʯʠʪʝʣʴ ʤʘʪʝʤʘʪʠʢʠ ʩʨʝʜʥʝʡ ʰʢʦʣʳ ˉ 83 ʠʤʝʥʠ ɻ. ɻʘʣʩʪʷʥʘ, 

ʄʘʛʠʩʪʨʘʥʪ ʧʦ ʫʧʨʘʚʣʝʥʠʶ ʦʙʨʘʟʦʚʘʥʠʝʤ  

ʄʝʞʜʫʥʘʨʦʜʥʦʛʦ ʥʘʫʯʥʦ-ʦʙʨʘʟʦʚʘʪʝʣʴʥʦʛʦ ʮʝʥʪʨʘ 

ʅʘʮʠʦʥʘʣʴʥʦʡ ʘʢʘʜʝʤʠʠ ʥʘʫʢ ʈʝʩʧʫʙʣʠʢʠ ɸʨʤʝʥʠʷ 
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ɸʥʥʦʪʘʮʠʷ 

ʇʨʦʝʢʪʥʦʝ ʦʙʫʯʝʥʠʝ ʠʛʨʘʝʪ ʚʘʞʥʫʶ ʨʦʣʴ ʚ ʦʙʨʘʟʦʚʘʪʝʣʴʥʦʡ ʩʠʩʪʝʤʝ, ʩʧʦʩʦʙʩʪʚʫʷ ʧʨʠʦʙʨʝʪʝʥʠʶ 

ʫʩʪʦʡʯʠʚʳʭ ʟʥʘʥʠʡ, ʨʘʟʚʠʪʠʶ ʥʘʚʳʢʦʚ, ʩʧʦʩʦʙʥʦʩʪʝʡ ʠ ʬʦʨʤʠʨʦʚʘʥʠʶ ʮʝʥʥʦʩʪʝʡ ʫ ʫʯʘʱʠʭʩʷ. ʕʪʦʪ 

ʤʝʪʦʜ, ʢʦʪʦʨʳʡ ʩʦʩʨʝʜʦʪʦʯʝʥ ʥʘ ʘʢʪʠʚʥʦʤ ʫʯʘʩʪʠʠ ʫʯʘʱʠʭʩʷ, ʩʧʦʩʦʙʩʪʚʫʝʪ ʧʦʚʳʰʝʥʠʶ ʠʭ ʤʦʪʠʚʘʮʠʠ ʠ 

ʫʣʫʯʰʝʥʠʶ ʫʯʝʙʥʦʛʦ ʧʨʦʮʝʩʩʘ. ʆʥ ʦʩʥʦʚʘʥ ʥʘ ʨʝʘʣʴʥʳʭ ʞʠʟʥʝʥʥʳʭ ʧʨʦʙʣʝʤʘʭ ʠ ʧʨʦʝʢʪʘʭ, ʢʦʪʦʨʳʝ 

ʪʨʝʙʫʶʪ ʦʪ ʫʯʘʱʠʭʩʷ ʧʨʠʤʝʥʝʥʠʷ ʩʚʦʠʭ ʟʥʘʥʠʡ ʠ ʥʘʚʳʢʦʚ ʜʣʷ ʧʦʠʩʢʘ ʨʝʰʝʥʠʡ. ʕʪʦʪ ʤʝʪʦʜ ʧʦʟʚʦʣʷʝʪ 

ʫʯʘʱʠʤʩʷ ʛʣʫʙʞʝ ʧʦʥʷʪʴ ʤʘʪʝʨʠʘʣ, ʨʘʟʚʠʚʘʪʴ ʩʚʦʠ ʢʦʛʥʠʪʠʚʥʳʝ ʥʘʚʳʢʠ, ʪʚʦʨʯʝʩʢʠʝ ʩʧʦʩʦʙʥʦʩʪʠ, 

ʩʘʤʦʩʪʦʷʪʝʣʴʥʦʩʪʴ ʠ ʩʦʪʨʫʜʥʠʯʝʩʪʚʦ. ʇʨʦʝʢʪʥʦʝ ʦʙʫʯʝʥʠʝ ʩʧʦʩʦʙʩʪʚʫʝʪ ʨʘʟʚʠʪʠʶ ʢʨʠʪʠʯʝʩʢʦʛʦ ʠ 

ʪʚʦʨʯʝʩʢʦʛʦ ʤʳʰʣʝʥʠʷ, ʩʘʤʦʩʪʦʷʪʝʣʴʥʦʡ ʦʨʠʝʥʪʘʮʠʠ ʚ ʠʥʬʦʨʤʘʮʠʦʥʥʦʤ ʧʨʦʩʪʨʘʥʩʪʚʝ, ʘ ʪʘʢʞʝ ʨʘʟʚʠʪʠʶ 

ʥʘʚʳʢʦʚ ʨʝʰʝʥʠʷ ʧʨʦʙʣʝʤ ʠ ʢʦʤʘʥʜʥʦʡ ʨʘʙʦʪʳ. 

ʇʨʦʝʢʪʥʘʷ ʨʘʙʦʪʘ ʷʚʣʷʝʪʩʷ ʠʩʪʦʯʥʠʢʦʤ ʤʦʪʠʚʘʮʠʠ ʫʯʘʱʠʭʩʷ. ʇʨʦʝʢʪʥʘʷ ʨʘʙʦʪʘ ʧʦʟʚʦʣʷʝʪ 

ʫʯʘʱʠʤʩʷ ʚʦʚʣʝʢʘʪʴʩʷ ʚ ʘʢʪʠʚʥʳʡ ʧʦʟʥʘʚʘʪʝʣʴʥʳʡ ʧʨʦʮʝʩʩ, ʦʩʥʦʚʘʥʥʳʡ ʥʘ ʤʝʪʦʜʦʣʦʛʠʠ ʩʦʪʨʫʜʥʠʯʝʩʪʚʘ. 

ʋʯʘʱʠʝʩʷ ʤʦʛʫʪ ʚʳʙʠʨʘʪʴ ʪʝʤʳ, ʢʦʪʦʨʳʝ ʠʭ ʠʥʪʝʨʝʩʫʶʪ, ʠ ʨʘʙʦʪʘʪʴ ʥʘʜ ʥʠʤʠ, ʯʪʦ ʩʧʦʩʦʙʩʪʚʫʝʪ 

ʧʦʚʳʰʝʥʠʶ ʠʭ ʤʦʪʠʚʘʮʠʠ ʠ ʵʬʬʝʢʪʠʚʥʦʩʪʠ ʫʯʝʙʥʦʛʦ ʧʨʦʮʝʩʩʘ. ʂʦʛʜʘ ʫʯʘʱʠʝʩʷ ʨʘʙʦʪʘʶʪ ʥʘʜ ʨʝʘʣʴʥʳʤʠ 

ʞʠʟʥʝʥʥʳʤʠ ʧʨʦʙʣʝʤʘʤʠ, ʦʥʠ ʦʱʫʱʘʶʪ ʚʘʞʥʦʩʪʴ ʠ ʚʣʠʷʥʠʝ ʩʚʦʝʡ ʨʘʙʦʪʳ, ʯʪʦ ʪʘʢʞʝ ʧʦʚʳʰʘʝʪ ʠʭ 

ʤʦʪʠʚʘʮʠʶ ʠ ʚʦʚʣʝʯʝʥʥʦʩʪʴ. 

ʇʨʠʤʝʥʝʥʠʝ ʧʨʦʝʢʪʥʦʡ ʨʘʙʦʪʳ ʚʣʠʷʝʪ ʥʘ ʫʣʫʯʰʝʥʠʝ ʫʯʝʙʥʦʛʦ ʧʨʦʮʝʩʩʘ. ʇʨʦʝʢʪʥʦʝ ʦʙʫʯʝʥʠʝ 

ʧʦʟʚʦʣʷʝʪ ʫʯʘʱʠʤʩʷ ʚʦʚʣʝʢʘʪʴʩʷ ʚ ʘʢʪʠʚʥʳʡ ʧʦʟʥʘʚʘʪʝʣʴʥʳʡ ʧʨʦʮʝʩʩ, ʦʩʥʦʚʘʥʥʳʡ ʥʘ ʤʝʪʦʜʦʣʦʛʠʠ 

ʩʦʪʨʫʜʥʠʯʝʩʪʚʘ. ʋʯʘʱʠʝʩʷ ʤʦʛʫʪ ʚʳʙʠʨʘʪʴ ʪʝʤʳ ʩʚʦʠʭ ʧʨʦʝʢʪʦʚ ʠ ʨʘʙʦʪʘʪʴ ʥʘʜ ʥʠʤʠ, ʯʪʦ ʩʧʦʩʦʙʩʪʚʫʝʪ 

ʨʘʟʚʠʪʠʶ ʠʭ ʩʘʤʦʩʪʦʷʪʝʣʴʥʦʩʪʠ ʠ ʦʪʚʝʪʩʪʚʝʥʥʦʩʪʠ. ʇʨʦʝʢʪʥʦʝ ʦʙʫʯʝʥʠʝ ʩʧʦʩʦʙʩʪʚʫʝʪ ʙʦʣʝʝ ʛʣʫʙʦʢʦʤʫ 

ʧʦʥʠʤʘʥʠʶ ʫʯʝʙʥʦʛʦ ʤʘʪʝʨʠʘʣʘ, ʨʘʟʚʠʪʠʶ ʢʨʠʪʠʯʝʩʢʦʛʦ ʤʳʰʣʝʥʠʷ ʠ ʥʘʚʳʢʦʚ ʨʝʰʝʥʠʷ ʧʨʦʙʣʝʤ. 

ʆʧʨʦʩʳ ʩʨʝʜʠ ʫʯʘʱʠʭʩʷ ʧʦʟʚʦʣʠʣʠ ʩʦʙʨʘʪʴ ʤʥʝʥʠʷ, ʦʧʳʪ ʠ ʧʨʝʜʣʦʞʝʥʠʷ, ʘʥʘʣʠʟ ʢʦʪʦʨʳʭ 

ʩʧʦʩʦʙʩʪʚʫʝʪ ʫʣʫʯʰʝʥʠʶ ʫʯʝʙʥʦʛʦ ʧʨʦʮʝʩʩʘ. ʆʩʥʦʚʥʳʝ ʮʝʣʠ ʦʧʨʦʩʦʚ ʟʘʢʣʶʯʘʣʠʩʴ ʚ ʦʧʨʝʜʝʣʝʥʠʠ ʫʨʦʚʥʷ 

ʤʦʪʠʚʘʮʠʠ ʫʯʘʱʠʭʩʷ, ʘʥʘʣʠʟʝ ʵʬʬʝʢʪʠʚʥʦʩʪʠ ʫʯʝʙʥʦʛʦ ʧʨʦʮʝʩʩʘ ʠ ʩʙʦʨʝ ʧʨʝʜʣʦʞʝʥʠʡ. ʄʝʪʦʜ ʦʥʣʘʡʥ-

ʦʧʨʦʩʘ ʧʦʟʚʦʣʠʣ ʙʳʩʪʨʦ ʠ ʵʬʬʝʢʪʠʚʥʦ ʩʦʙʨʘʪʴ ʜʘʥʥʳʝ ʠ ʧʨʦʘʥʘʣʠʟʠʨʦʚʘʪʴ ʠʭ. ɹʳʣʠ ʧʨʦʘʥʘʣʠʟʠʨʦʚʘʥʳ 

ʢʦʣʠʯʝʩʪʚʝʥʥʳʝ ʜʘʥʥʳʝ ʠ ʚʳʷʚʣʝʥʳ ʦʩʥʦʚʥʳʝ ʪʝʥʜʝʥʮʠʠ. ɼʠʘʛʨʘʤʤʳ ʧʦʢʘʟʘʣʠ ʚʣʠʷʥʠʝ ʧʨʦʝʢʪʥʦʛʦ 

mailto:flora.karapetyan87@mail.ru


ʦʙʫʯʝʥʠʷ ʥʘ ʤʦʪʠʚʘʮʠʶ ʫʯʘʱʠʭʩʷ, ʫʢʨʝʧʣʝʥʠʝ ʟʥʘʥʠʡ ʠ ʨʘʟʚʠʪʠʝ ʥʘʚʳʢʦʚ ʩʦʪʨʫʜʥʠʯʝʩʪʚʘ. ʊʝʤʘʪʠʯʝʩʢʠʡ 

ʘʥʘʣʠʟ ʧʦʢʘʟʘʣ, ʯʪʦ ʧʨʦʝʢʪʥʦʝ ʦʙʫʯʝʥʠʝ ʦʢʘʟʳʚʘʝʪ ʟʥʘʯʠʪʝʣʴʥʦʝ ʧʦʣʦʞʠʪʝʣʴʥʦʝ ʚʣʠʷʥʠʝ ʥʘ ʤʦʪʠʚʘʮʠʶ 

ʫʯʘʱʠʭʩʷ, ʫʣʫʯʰʝʥʠʝ ʦʙʫʯʝʥʠʷ, ʩʦʪʨʫʜʥʠʯʝʩʪʚʦ ʠ ʨʘʟʚʠʪʠʝ ʪʚʦʨʯʝʩʢʠʭ ʩʧʦʩʦʙʥʦʩʪʝʡ. 

ɺ ʟʘʢʣʶʯʝʥʠʝ ʦʪʤʝʪʠʤ, ʯʪʦ ʧʨʦʝʢʪʥʦʝ ʦʙʫʯʝʥʠʝ ʢʘʢ ʧʨʦʛʨʘʤʤʘ ʜʦʣʞʥʦ ʙʳʪʴ ʫʩʦʚʝʨʰʝʥʩʪʚʦʚʘʥʦ ʩ 

ʫʯʝʪʦʤ ʫʨʦʚʥʷ ʦʨʛʘʥʠʟʘʮʠʠ ʫʯʝʙʥʳʭ ʟʘʚʝʜʝʥʠʡ ʠ ʤʝʪʦʜʦʚ ʚʦʚʣʝʯʝʥʠʷ ʫʯʘʱʠʭʩʷ. ʊʝʤʳ ʜʦʣʞʥʳ ʙʳʪʴ ʙʦʣʝʝ 

ʘʢʪʫʘʣʴʥʳʤʠ ʠ ʛʣʫʙʦʢʠʤʠ ʩ ʥʘʫʯʥʦʡ ʪʦʯʢʠ ʟʨʝʥʠʷ, ʘ ʬʦʨʤʘ ʧʨʝʜʩʪʘʚʣʝʥʠʷ ʢʦʥʝʯʥʦʛʦ ʨʝʟʫʣʴʪʘʪʘ ʠ 

ʧʨʦʜʫʢʪʘ ʜʦʣʞʥʘ ʩʦʦʪʚʝʪʩʪʚʦʚʘʪʴ ʤʝʞʜʫʥʘʨʦʜʥʳʤ ʩʪʘʥʜʘʨʪʘʤ. ʅʝʦʙʭʦʜʠʤʦ ʢʘʢʠʤ-ʣʠʙʦ ʤʝʪʦʜʦʤ 

ʫʚʝʣʠʯʠʪʴ ʠʥʪʝʨʝʩ ʠ ʚʦʚʣʝʯʝʥʥʦʩʪʴ ʜʝʪʝʡ, ʚʦʚʣʝʯʴ ʠʭ ʚ ʨʘʙʦʪʫ. 

ɺ ʮʝʣʦʤ, ʧʨʦʝʢʪʥʦʝ ʦʙʫʯʝʥʠʝ ʚ ʦʩʥʦʚʥʦʤ ʚʦʩʧʨʠʥʠʤʘʝʪʩʷ ʧʦʣʦʞʠʪʝʣʴʥʦ ʠ ʩʧʦʩʦʙʩʪʚʫʝʪ 

ʧʦʚʳʰʝʥʠʶ ʤʦʪʠʚʘʮʠʠ ʫʯʘʱʠʭʩʷ, ʫʣʫʯʰʝʥʠʶ ʦʙʫʯʝʥʠʷ, ʩʦʪʨʫʜʥʠʯʝʩʪʚʫ ʠ ʨʘʟʚʠʪʠʶ ʪʚʦʨʯʝʩʢʠʭ 

ʩʧʦʩʦʙʥʦʩʪʝʡ. ʊʝʤ ʥʝ ʤʝʥʝʝ ʙʳʣʠ ʪʘʢʞʝ ʦʧʨʝʜʝʣʝʥʥʳʝ ʪʨʫʜʥʦʩʪʠ ʠʣʠ ʥʝʩʦʦʪʚʝʪʩʪʚʠʷ ʚ ʧʨʠʤʝʥʝʥʠʠ 

ʤʝʪʦʜʘ, ʢʦʪʦʨʳʝ ʤʦʛʫʪ ʧʦʪʨʝʙʦʚʘʪʴ ʜʦʧʦʣʥʠʪʝʣʴʥʦʛʦ ʚʥʠʤʘʥʠʷ ʠ ʫʣʫʯʰʝʥʠʡ. 

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʧʨʦʝʢʪʥʦʝ ʦʙʫʯʝʥʠʝ, ʤʦʪʠʚʘʮʠʷ, ʫʣʫʯʰʝʥʠʝ ʦʙʫʯʝʥʠʷ, ʩʦʪʨʫʜʥʠʯʝʩʪʚʦ, 

ʢʨʝʘʪʠʚʥʦʩʪʴ 
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Abstract 

It is already undeniable that artificial intelligence (AI) is becoming an increasingly important element of 

modern military strategy, operations, and leadership. As global defence institutions move towards decision-

making and training using AI, it is important to understand the training and attitudes of military personnel in the 

context of this transformation.  

The article explores awareness of AI, the importance of understanding and attitude towards the integration 

of AI into military education based on the results of a study conducted among 40 senior military officers of the 

Armenian Armed Forces:  

The data was collected using a paper questionnaire that includes ten items in three areas: the impact and 

awareness of AI, perceptions of its use in leadership, and openness to its inclusion in professional military 

education. Quantitative responses were analysed using descriptive statistics, while qualitative data were reviewed 

thematically. The results demonstrate widespread recognition of the strategic value of AI, particularly in areas 

such as intelligence, decision-making, and operational planning.  

However, only 70% of participants reported being officially ready for AI, and institutional readiness was 

assessed as relatively low. The officers expressed both enthusiasm for the tactical advantages of AI, such as faster 

data analysis and fewer human errors, and concern about overconfidence. A large majority expressed confidence 

that artificial intelligence will become a significant component of military leadership within the next decade, 

highlighting the limited cultural and systemic barriers to its full integration. 

These results suggest the need for targeted artificial intelligence training programs within the framework 

of military education and leadership development. Strengthening institutional preparedness and addressing ethical 

issues will be vital for the formation of responsible and efficient, technologically adaptable officers using artificial 

intelligence. 

 Keywords and phrases: Artificial intelligence, military education, officers, awareness, defence 

technology, leadership, integration, human-machine, teamwork, training, digital warfare. 

 

ʈʆʃʔ ʀʉʂʋʉʉʊɺɽʅʅʆɻʆ ʀʅʊɽʃʃɽʂʊɸ ɺ ʉʀʉʊɽʄɽ ʆɹʈɸɿʆɺɸʅʀʗ ɺʋɿ 

ʄʆ ʈɸ, ʋʈʆɺɽʅʔ ʇʆɼɻʆʊʆɺʂʀ ʉʃʋʐɸʊɽʃɽʁ ɺ ʕʊʆʁ ʆɹʃɸʉʊʀ, ɺʆʉʇʈʀʗʊʀɽ 

ʇʈʀʄɽʅɽʅʀʗ ʀʀ ɺ ɺʆɽʅʅʆʄ ʈʋʂʆɺʆɼʉʊɺɽ ʀ ʇɽʈʉʇɽʂʊʀɺʓ ʀʅʊɽɻʈɸʎʀʀ 

ʃʋʉʀʅɽ ʏʀʃʀʅɻɸʈʗʅ 

ʉʪʘʨʰʠʡ ʧʨʝʧʦʜʘʚʘʪʝʣʴ ʢʘʬʝʜʨʳ ɺʦʝʥʥʦʛʦ ʧʨʘʚʘ ʠ ʣʠʜʝʨʩʪʚʘ 

ɺʦʝʥʥʦʡ ʘʢʘʜʝʤʠʠ ʠʤʝʥʠ ɺ. ʉʘʨʢʠʩʷʥʘ ʄʆ ʈɸ 
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ɸʥʥʦʪʘʮʠʷ 

ʋʞʝ ʥʝʦʩʧʦʨʠʤʦ, ʯʪʦ ʠʩʢʫʩʩʪʚʝʥʥʳʡ ʠʥʪʝʣʣʝʢʪ (ʀʀ) ʩʪʘʥʦʚʠʪʩʷ ʚʩʝ ʙʦʣʝʝ ʚʘʞʥʳʤ ʵʣʝʤʝʥʪʦʤ 

ʩʦʚʨʝʤʝʥʥʦʡ ʚʦʝʥʥʦʡ ʩʪʨʘʪʝʛʠʠ, ʦʧʝʨʘʮʠʡ ʠ ʨʫʢʦʚʦʜʩʪʚʘ. ʇʦ ʤʝʨʝ ʪʦʛʦ, ʢʘʢ ʛʣʦʙʘʣʴʥʳʝ ʦʙʦʨʦʥʥʳʝ 

ʫʯʨʝʞʜʝʥʠʷ ʧʝʨʝʭʦʜʷʪ ʢ ʧʨʠʥʷʪʠʶ ʨʝʰʝʥʠʡ ʠ ʦʙʫʯʝʥʠʶ ʩ ʠʩʧʦʣʴʟʦʚʘʥʠʝʤ ʀʀ, ʚʘʞʥʦ ʧʦʥʠʤʘʪʴ 

ʧʦʜʛʦʪʦʚʢʫ ʠ ʦʪʥʦʰʝʥʠʝ ʚʦʝʥʥʦʩʣʫʞʘʱʠʭ ʚ ʢʦʥʪʝʢʩʪʝ ʵʪʦʡ ʪʨʘʥʩʬʦʨʤʘʮʠʠ. ɺ ʨʘʙʦʪʝ ʠʩʩʣʝʜʫʝʪʩʷ 

ʦʩʚʝʜʦʤʣʝʥʥʦʩʪʴ ʦʙ ʀʀ, ʚʘʞʥʦʩʪʴ ʧʦʥʠʤʘʥʠʷ ʠ ʦʪʥʦʰʝʥʠʷ ʢ ʠʥʪʝʛʨʘʮʠʠ ʀʀ ʚ ʚʦʝʥʥʦʝ ʦʙʨʘʟʦʚʘʥʠʝ ʥʘ 

ʦʩʥʦʚʝ ʨʝʟʫʣʴʪʘʪʦʚ ʠʩʩʣʝʜʦʚʘʥʠʷ, ʧʨʦʚʝʜʝʥʥʦʛʦ ʩʨʝʜʠ 40 ʚʦʝʥʥʦʩʣʫʞʘʱʠʭ ʚʳʩʰʝʛʦ ʦʬʠʮʝʨʩʢʦʛʦ ʩʦʩʪʘʚʘ 

ɺʦʦʨʫʞʝʥʥʳʭ ʩʠʣ ɸʨʤʝʥʠʠ. 

ɼʘʥʥʳʝ ʙʳʣʠ ʩʦʙʨʘʥʳ ʩ ʧʦʤʦʱʴʶ ʙʫʤʘʞʥʦʡ ʘʥʢʝʪʳ, ʢʦʪʦʨʘʷ ʚʢʣʶʯʘʝʪ ʜʝʩʷʪʴ ʧʫʥʢʪʦʚ ʚ ʪʨʝʭ 

ʦʙʣʘʩʪʷʭ: ʚʣʠʷʥʠʝ ʠ ʦʩʚʝʜʦʤʣʝʥʥʦʩʪʴ ʦʙ ʀʀ, ʚʦʩʧʨʠʷʪʠʝ ʝʛʦ ʧʨʠʤʝʥʝʥʠʷ ʚ ʦʙʣʘʩʪʠ ʣʠʜʝʨʩʪʚʘ ʠ 
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ʦʪʢʨʳʪʦʩʪʴ ʝʛʦ ʚʢʣʶʯʝʥʠʷ ʚ ʧʨʦʬʝʩʩʠʦʥʘʣʴʥʦʝ ʚʦʝʥʥʦʝ ʦʙʨʘʟʦʚʘʥʠʝ. ʂʦʣʠʯʝʩʪʚʝʥʥʳʝ ʦʪʚʝʪʳ ʙʳʣʠ 

ʧʨʦʘʥʘʣʠʟʠʨʦʚʘʥʳ ʩ ʧʦʤʦʱʴʶ ʦʧʠʩʘʪʝʣʴʥʦʡ ʩʪʘʪʠʩʪʠʢʠ, ʘ ʢʘʯʝʩʪʚʝʥʥʳʝ ʜʘʥʥʳʝ ʙʳʣʠ ʨʘʩʩʤʦʪʨʝʥʳ 

ʪʝʤʘʪʠʯʝʩʢʠ. 

ʈʝʟʫʣʴʪʘʪʳ ʜʝʤʦʥʩʪʨʠʨʫʶʪ ʰʠʨʦʢʦʝ ʧʨʠʟʥʘʥʠʝ ʩʪʨʘʪʝʛʠʯʝʩʢʦʡ ʮʝʥʥʦʩʪʠ ʀʀ, ʦʩʦʙʝʥʥʦ ʚ ʦʙʣʘʩʪʠ 

ʨʘʟʚʝʜʢʠ, ʧʨʠʥʷʪʠʷ ʨʝʰʝʥʠʡ ʠ ʦʧʝʨʘʪʠʚʥʦʛʦ ʧʣʘʥʠʨʦʚʘʥʠʷ. ʆʜʥʘʢʦ ʪʦʣʴʢʦ 70% ʫʯʘʩʪʥʠʢʦʚ ʩʦʦʙʱʠʣʠ ʦʙ 

ʦʬʠʮʠʘʣʴʥʦʡ ʛʦʪʦʚʥʦʩʪʠ ʢ ʀʀ, ʘ ʠʥʩʪʠʪʫʮʠʦʥʘʣʴʥʘʷ ʛʦʪʦʚʥʦʩʪʴ ʙʳʣʘ ʦʮʝʥʝʥʘ ʢʘʢ ʦʪʥʦʩʠʪʝʣʴʥʦ ʥʠʟʢʘʷ. 

ʋʯʘʩʪʥʠʢʠ ʚʳʨʘʟʠʣʠ ʢʘʢ ʵʥʪʫʟʠʘʟʤ ʧʦ ʧʦʚʦʜʫ ʪʘʢʪʠʯʝʩʢʠʭ ʧʨʝʠʤʫʱʝʩʪʚ ʀʀ, ʪʘʢʠʭ ʢʘʢ ʙʦʣʝʝ ʙʳʩʪʨʳʡ 

ʘʥʘʣʠʟ ʜʘʥʥʳʭ ʠ ʫʤʝʥʴʰʝʥʠʝ ʢʦʣʠʯʝʩʪʚʘ ʯʝʣʦʚʝʯʝʩʢʠʭ ʦʰʠʙʦʢ, ʪʘʢ ʠ ʦʙʝʩʧʦʢʦʝʥʥʦʩʪʴ ʧʦ ʧʦʚʦʜʫ 

ʯʨʝʟʤʝʨʥʦʡ ʫʚʝʨʝʥʥʦʩʪʠ, ʩʥʠʞʝʥʠʷ ʯʝʣʦʚʝʯʝʩʢʦʛʦ ʩʫʞʜʝʥʠʷ ʠ ʫʷʟʚʠʤʦʩʪʝʡ ʚ ʢʠʙʝʨʙʝʟʦʧʘʩʥʦʩʪʠ. 

ɿʥʘʯʠʪʝʣʴʥʦʝ ʙʦʣʴʰʠʥʩʪʚʦ ʚʳʨʘʟʠʣʠ ʫʚʝʨʝʥʥʦʩʪʴ ʚ ʪʦʤ, ʯʪʦ ʠʩʢʫʩʩʪʚʝʥʥʳʡ ʠʥʪʝʣʣʝʢʪ ʩʪʘʥʝʪ ʚʘʞʥʳʤ 

ʢʦʤʧʦʥʝʥʪʦʤ ʚʦʝʥʥʦʛʦ ʨʫʢʦʚʦʜʩʪʚʘ ʚ ʩʣʝʜʫʶʱʝʤ ʜʝʩʷʪʠʣʝʪʠʠ, ʧʦʜʯʝʨʢʥʫʚ ʦʛʨʘʥʠʯʝʥʥʳʝ ʢʫʣʴʪʫʨʥʳʝ ʠ 

ʩʠʩʪʝʤʥʳʝ ʧʨʝʧʷʪʩʪʚʠʷ ʜʣʷ ʧʦʣʥʦʡ ʠʥʪʝʛʨʘʮʠʠ. 

ʕʪʠ ʨʝʟʫʣʴʪʘʪʳ ʛʦʚʦʨʷʪ ʦ ʥʝʦʙʭʦʜʠʤʦʩʪʠ ʮʝʣʝʚʳʭ ʧʨʦʛʨʘʤʤ ʦʙʫʯʝʥʠʷ ʠʩʢʫʩʩʪʚʝʥʥʦʤʫ ʠʥʪʝʣʣʝʢʪʫ 

ʚ ʨʘʤʢʘʭ ʚʦʝʥʥʦʛʦ ʦʙʨʘʟʦʚʘʥʠʷ ʠ ʨʘʟʚʠʪʠʷ ʣʠʜʝʨʩʪʚʘ. ʋʢʨʝʧʣʝʥʠʝ ʠʥʩʪʠʪʫʮʠʦʥʘʣʴʥʦʡ ʛʦʪʦʚʥʦʩʪʠ ʠ 

ʨʝʰʝʥʠʝ ʵʪʠʯʝʩʢʠʭ ʧʨʦʙʣʝʤ ʙʫʜʫʪ ʞʠʟʥʝʥʥʦ ʚʘʞʥʳ ʜʣʷ ʬʦʨʤʠʨʦʚʘʥʠʷ ʦʪʚʝʪʩʪʚʝʥʥʦʛʦ ʠ ʵʬʬʝʢʪʠʚʥʦʛʦ, 

ʪʝʭʥʦʣʦʛʠʯʝʩʢʠ ʘʜʘʧʪʠʨʫʝʤʦʛʦ ʦʬʠʮʝʨʩʢʦʛʦ ʩʦʩʪʘʚʘ, ʠʩʧʦʣʴʟʫʶʱʝʛʦ ʠʩʢʫʩʩʪʚʝʥʥʳʡ ʠʥʪʝʣʣʝʢʪ. 

ʂʣʶʯʝʚʳʝ ʩʣʦʚʘ: ʠʩʢʫʩʩʪʚʝʥʥʳʡ ʠʥʪʝʣʣʝʢʪ, ʚʦʝʥʥʦʝ ʦʙʨʘʟʦʚʘʥʠʝ, ʦʬʠʮʝʨʩʢʠʡ ʩʦʩʪʘʚ, 

ʦʩʚʝʜʦʤʣʝʥʥʦʩʪʴ, ʦʙʦʨʦʥʥʳʝ ʪʝʭʥʦʣʦʛʠʠ, ʣʠʜʝʨʩʪʚʦ, ʠʥʪʝʛʨʘʮʠʷ, ʯʝʣʦʚʝʢ-ʤʘʰʠʥʘ, ʢʦʤʘʥʜʥʘʷ ʨʘʙʦʪʘ, 

ʦʙʫʯʝʥʠʝ, ʮʠʬʨʦʚʘʷ ʚʦʡʥʘ 
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Abstract 

In the first quarter of 2025, the risks of economic growth slowdown and inflation acceleration in the global 

economy, as well as in Armenia's main partner countries, have significantly increased due to the increase in prices 

of goods and services characterized by rigid prices in international commodity markets, the risks of possible 

disruption of supply value chains, as well as increasing tensions in international trade relations. Against the 

background of the above developments, it is expected that the central banks of leading countries will maintain 

relatively tight monetary conditions in the near future, in which case weak inflationary effects from the external 

sector may penetrate the RA economy. 

The high external demand observed in Armenia since mid-2022 has gradually weakened, resulting in a 

slow pace of economic growth. On the one hand, high growth in retail trade, consumer credit, domestic tourism 

and services indicates strong domestic demand. On the other hand, still, somewhat concentrated economic growth, 

the continued decline in remittances, the gradual weakening of labour market conditions and the current general 

weak inflation environment indicate relatively weak demand, as well as uncertainties regarding the outlook for 

domestic demand, persist. 

In general, during 2024, the pace of economic growth gradually slowed down and approached a stable 

level, and its concentration also weakened somewhat. However, despite the trends in the slowdown in economic 

growth rates, in the last months of 2024, there were trends in the revitalization of traditional sectors of the 

manufacturing industry, especially in the food and tobacco production sectors. In the information and 

communication sector, despite the high growth recorded in 2024, which is largely of a technical nature, risks 

related to the medium-term growth outlook remain. In the services sector, the main driving force is still trade due 

to both the progressive growth of demand compared to supply and the re-export process. In the construction sector, 

despite the maintained high growth, there are signs of a slowdown in the growth of the housing construction 

sector, mainly due to the end of the income tax refund program in the mortgage market in Yerevan. 

Keywords and phrases: Economic growth, domestic demand, inflation rate, labor market, trade, services. 



ɺʅɽʐʅɽʕʂʆʅʆʄʀʏɽʉʂʀɽ ʈɸɿɺʀʊʀʗ ʀ ʀʍ ɺʃʀʗʅʀɽ ʅɸ ʕʂʆʅʆʄʀʂʋ 

ɸʈʄɽʅʀʀ 

ʂɸʈɽʅ ʉɸʈɻʉʗʅ 
ɿʘʚʝʜʫʶʱʠʡ ʢʘʬʝʜʨʦʡ ʫʧʨʘʚʣʝʥʠʷ ʠ ʵʢʦʥʦʤʠʢʠ 

ʄʝʞʜʫʥʘʨʦʜʥʦʛʦ ʥʘʫʯʥʦ-ʦʙʨʘʟʦʚʘʪʝʣʴʥʦʛʦ ʮʝʥʪʨʘ 

ʅʘʮʠʦʥʘʣʴʥʦʡ ʘʢʘʜʝʤʠʠ ʥʘʫʢ ʈʝʩʧʫʙʣʠʢʠ ɸʨʤʝʥʠʷ, 

ʢʘʥʜʠʜʘʪ ʵʢʦʥʦʤʠʯʝʩʢʠʭ ʥʘʫʢ, ʜʦʮʝʥʪ 
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ɸʥʥʦʪʘʮʠʷ 

ɺ ʧʝʨʚʦʤ ʢʚʘʨʪʘʣʝ 2025 ʛʦʜʘ ʨʠʩʢʠ ʟʘʤʝʜʣʝʥʠʷ ʵʢʦʥʦʤʠʯʝʩʢʦʛʦ ʨʦʩʪʘ ʠ ʫʩʢʦʨʝʥʠʷ ʠʥʬʣʷʮʠʠ ʚ 

ʤʠʨʦʚʦʡ ʵʢʦʥʦʤʠʢʝ, ʘ ʪʘʢʞʝ ʚ ʦʩʥʦʚʥʳʭ ʩʪʨʘʥʘʭ-ʧʘʨʪʥʝʨʘʭ ɸʨʤʝʥʠʠ ʩʫʱʝʩʪʚʝʥʥʦ ʚʦʟʨʦʩʣʠ ʠʟ-ʟʘ ʨʦʩʪʘ 

ʮʝʥ ʥʘ ʪʦʚʘʨʳ ʠ ʫʩʣʫʛʠ, ʭʘʨʘʢʪʝʨʠʟʫʶʱʠʝʩʷ ʞʝʩʪʢʠʤʠ ʮʝʥʘʤʠ ʥʘ ʤʝʞʜʫʥʘʨʦʜʥʳʭ ʪʦʚʘʨʥʳʭ ʨʳʥʢʘʭ, 

ʨʠʩʢʦʚ ʚʦʟʤʦʞʥʦʛʦ ʥʘʨʫʰʝʥʠʷ ʮʝʧʦʯʝʢ ʩʦʟʜʘʥʠʷ ʩʪʦʠʤʦʩʪʠ ʧʦʩʪʘʚʦʢ, ʘ ʪʘʢʞʝ ʠʟ-ʟʘ ʫʩʠʣʝʥʠʷ 

ʥʘʧʨʷʞʝʥʥʦʩʪʠ ʚ ʤʝʞʜʫʥʘʨʦʜʥʳʭ ʪʦʨʛʦʚʳʭ ʦʪʥʦʰʝʥʠʷʭ. ʅʘ ʬʦʥʝ ʚʳʰʝʠʟʣʦʞʝʥʥʳʭ ʩʦʙʳʪʠʡ ʦʞʠʜʘʝʪʩʷ, 

ʯʪʦ ʮʝʥʪʨʘʣʴʥʳʝ ʙʘʥʢʠ ʚʝʜʫʱʠʭ ʩʪʨʘʥ ʚ ʙʣʠʞʘʡʰʝʤ ʙʫʜʫʱʝʤ ʩʦʭʨʘʥʷʪ ʦʪʥʦʩʠʪʝʣʴʥʦ ʞʝʩʪʢʠʝ ʜʝʥʝʞʥʦ-

ʢʨʝʜʠʪʥʳʝ ʫʩʣʦʚʠʷ, ʚ ʨʝʟʫʣʴʪʘʪʝ ʯʝʛʦ ʩʣʘʙʳʝ ʠʥʬʣʷʮʠʦʥʥʳʝ ʚʣʠʷʥʠʷ ʠʟ ʚʥʝʰʥʝʛʦ ʩʝʢʪʦʨʘ ʤʦʛʫʪ 

ʧʨʦʥʠʢʥʫʪʴ ʚ ʵʢʦʥʦʤʠʢʫ ʈɸ. 


